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The Mirror and the Mirage: Poststructuralism and the Logic
of Narcissus

Anirudra Thapa*

Abstract

This article traces the myth of Narcissus, through its subsequent transformations, in the discourse
of philosophy, linguistics, and psychoanalysis. In doing so, it demonstrates how the logic of
Narcissus underpins the poststructuralist concepts of subject, text, and reading. One way of
understanding the inherent logic of poststructuralist thinking is to examine the key notions of
poststructuralism within the larger discursive context of myth, philosophy, and language.

He looks in wonder,
Charmed by himself, spell-bound, and no more moving,
Than any marble statue,

Ovid, Metamorphosis
The speculary, dispossession which at the same time
institutes and reconstitutes me is also the law of
language.

errida, Of Grammatology

Introduction

As I begin to write this article, with an eye on the image of Narcissus, I enter into the hall of
mirrors, an echo-chamber, where, as Gary Kochhar-Lindgren observes, “disputations and
discourses resonate off of one another, creating polyphonic moments of harmony and discord”(p.
3). Such discursivity, to some extent, owes to the very nature of myth itself: as a story, myth
renews itself in the subsequent interpretations and appropriations. The myth of Narcissus, like any
other primordial myth, has permeated the Western discourse of philosophy and psychoanalysis.
The frequent use of terms such as self-reflexivity, self-referentiality, echo, and echolalia in these
discourses reveals the persistent logic of Narcissus, a gaze that looks atitselfand does not recognize
the Other. Through its subsequent transformations in the discourses of philosophy, linguistics,
and psychoanalysis, the logic of Narcissus, as I will demonstrate, underpins the poststructuralist
concepts of subjectivity, text, and reading.

Myth of Narcissus and post structuralist Reding

Narcissus is a minor character in Ovid’s Metamorphosis. According to Ovid, he is a child of the
river Liriope whom the God Cephius “ravished in his watery dwelling” (p. 70). Even before this
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fated encounter with his own image, we are told that he is self-centered, unable to reciprocate
others’ love. When the beautiful youth was about to drink water from a spring on the heights of
Helicon, above the Muses, he saw his own reflection in the water. Enamored by his own beauty, he
tried to embrace the reflection. Finally, unable to free himself from the spell, Narcissus remained
transfixed like a marble statue until he died. When “his naiad sisters,” “dryads,” and “Echo”
prepared the funeral pyre, “they found nothing/ Only a flower with a yellow center/ Surrounded
with white petals” (p. 73).

This brief story of Narcissus about self-reflection, self-love, and the lack of concern for others,
however, bequeathed a haunting metaphor to Western imagination to configure and reconfigure the
concepts of subjectivity, self-love, and self-knowledge. Although Narcissus appears in subsequent
transformations in varied forms and significance, the central logic of Narcissus remains more or
less the same.

It can be said that the evolutionary moment of narcissism in philosophy occurred when philosophy
took a subjective turn. Lawrence Cahoone identifies philosophical narcissism as “subjectivism,” a
conviction that the “distinction between subjectivity and non-subjectivity is the most fundamental
distinction” (p. 19). If we follow Cahoone’s line of thought, it seems that the very foundation
of modern philosophy, based on the Cartesian dualism of mind and body, coincides with the
philosophical narcissism as the historical the turn in philosophy. This turn can be described as a
shift from ontological to epistemological, that is, instead of asking a question as to what is out
there, the philosophizing subject poses a question as to how one knows what is there, thus turning
the philosophical gaze away from the external reality to the mind itself.

René Descartes’ philosophical project was to free mind from the “other” and discover the truth
from a gaze that, like Narcissus’s, does not look at the external world but meditates upon the
thinking subject itself. His method of doubt brackets off the phenomenal world and posits his own
mind as the source and the ultimate guarantor of truth. His philosophy was addressed to those
“who would want to meditate seriously ... and are capable of freeing the mind from attachment
to the senses and clearing it of all sorts of prejudices” (p. 11). To argue that Descartes’ philosophy
follows the logic of Narcissus is not to undermine Descartes’ scientific project of foregrounding
human rationality. What I am trying to suggest is that the way he posed questions about reality
precipitated the gap between the “self” and the “other”. When the philosophical gaze turned to
itself, the only way Descartes could establish the existence of the real was by arguing about the
necessary existence of God as the perfect being. Thus, despite his scientific intention, Descartes’
philosophy essentially remains within the scope of what James K. Feibleman terms the “subjective
by-pass” (p. 126).

The self-focused philosophical gaze most prominently appears in the writings of Immanuel
Kant. His philosophy is focused on the relationship between appearance and reality, between
the reflection and the reflected. He declared that things-in-themselves are forever unknowable
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because the perception of things is always meditated by the individual’s perspective and the
already-existing categories. Only reliable form of knowledge one can have of reality, for Kant, is
the subject’s own awareness of the impossibility of having true knowledge. He was consciously
aware of the kind of impasse his system of philosophy could lead to:

It does indeed follow that all possible speculative knowledge of reason is limited to make
objects of experience (emphasis original). But our further connection must also duly
borne in mind, namely, that though we cannot know these object as things-in-themselves;
otherwise we should be landed in absurd conclusion that there can be appearance without
anything that appears (p. 27).

Although Kant appears to avoid the absurd conclusion, in which appearance becomes the
appearance of appearance not the reality, his postulation that things in themselves are unknowable
leads to philosophical impasse that he so eagerly wants to avoid. Thus, in Kant, the self, instead
of being a transcendental unity, becomes a reflecting reflection.

While Kant is reluctant to admit that the only knowledge one can have of phenomena is the
reflection of reflections, Friedrich Nietzsche triumphantly affirms the mirage of true knowledge.
Answering the question, “what is truth?” Nietzsche answers in a language that anticipates much
of the poststructuralist thinking. For him, truth is “[a] mobile army of metaphors, metonymies,
anthropomorphisms™ (p. 636). Nietzsche’s “mobile army of metaphors and metonymies”
anticipates the poststructuralist emphasis on the rhetorical over the literal use of language. If we
read Nietzsche’s insight in the light of Jacques Lacan’s notion of “metaphor” as the substitution
of one signifier by another, the entire notion of truth becomes the substitution of one set of
metaphors, mirroring each other in a historical continuum. In this sense, an interpretation of truth
becomes the reflection of a prior interpretation. While the Kantian philosophical subject is caged
inside the subjective perspective, Nietzsche’s is confined within the metaphoricity of language.
And, the philosophizing subject finds its own subjectivity reflected in the pool of metaphors and
metonymies. In Of Grammatology, Jacques Derrida summarizes this narcissistic self-reflectivity
in philosophy as:

Representation mingles with what it represents, to the point where one speaks as one writes,
one thinks as if the represented were nothing more than shadow or reflection of representer.
A dangerous promiscuity and nefarious complicity between the reflection and the reflected,
which lets itself be seduced narcissistically. (1976, p. 36)

If every form of representation converges with what it reflects, then, the meaning simply becomes
the reverberation of an Echo. The representer, like Narcissus, can only contemplate the shadow of
his or her own self-reflection. And, the Echo, the meaning, remains an eternal non-presence.

The point that I am attempting to bring home from this brief analysis of the discourse of
philosophy is that the notion of absence, the non-presence of meaning, the fundamental concept
in poststructuralist thinking is a logical consequence of the philosophical subjectivism, in which
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the knower becomes the known, like in the myth of Narcissus, “the loved becomes the lover/ The
seeker sought, the kindler burns” (Ovid, p. 70).

To assert that poststructuralism simply carried over the philosophical narcissism, however, is to
make a misleading conclusion. Philosophical subjectivism, as such, has been one of the intellectual
currents, to which poststructuralism responded with vengeance. Along with the philosophical
subjectivism, modern psychoanalysis and linguistics together provided with a powerful foundation
for the development of poststructuralism. While psychoanalysis handed down a new notion of
subjectivity, linguistics offered itself as a model to theorize about writing, reading, and meaning.

In the 1914 essay “On Narcissism,” Sigmund Freud appropriates the logic of Narcissus to explain
a number of key concepts of psychoanalysis, including object choice, ego instinct, and libidinal
cathexes. He identifies the “self-respect of ego” as a key to repression (“Narcissus,” p. 151). As
the child grows up, the ego-ideal becomes the object of self-love, and the actual ego” substitutes
the “self-love enjoyed in childhood” (p. 151). Although the formation of the ideal-ego is the
constituting factor for repression, the sublimination of the repressed narcissism of childhood never
gets truly subliminated because, as Freud says, “sublimination is a process that concerns object
libido and consists of the instinct directing itself towards an aim . . . other sexual satisfaction”
(“Narcissism,” p. 152).

If the formation of ego is based on an ego-ideal, then, what the subject thinks of itself is always
other than itself. Although the detailed treatment of narcissism appears in “On Narcissism,”
the concept of narcissism frequently appears in his earlier writings. For instance, in 1910, in
his monograph on Leonardo da Vinci, he discusses the concept of narcissism in relationship to
homosexual desire. He comments that one type of “homosexual finds the object of his love along
with the path of narcissism, as we say; for Narcissus, according to the Greek legend, was a youth
who preferred his own reflection to everything else and who was changed into a flower of that
name” (1964, p. 50). Further, in his Three Essays, he considered narcissism as the foundational
investment of love, “a great reservoir, from which the object cathexes are sent out into which they
are withdrawn” (1962, p. 84). He further contends that “the narcissistic libidinal cathexes of ego is
the original state of things,” and it is merely covered up by later “extrusion of libido” but in reality
“it persists behind them” (1962, p. 84-5). As Lynn Enterline succinctly puts it, the narcissistic
libido, in the Freudian psychoanalysis, becomes “the condition for the possibility of all other
loving investment” (p. 221). Freudian narcissism is basically instinctual, and its transition to
Lacanian psychoanalysis is the transition from the instinctual to the textual.

Narcissus permeates Lacan’s theory of subjectivity but, in re-appropriating the Freudian notion
of narcissism, he locates it within the symbolic order of language and experience. For Lacan,
the infans, in the pre-linguistic phase is simply a disorganized mass of flesh, a locus, where
psychosomatic fluxes enter vertically with the rhythmic flow of the body. The constitutive moment
of ego-formation occurs when the child enters into what Lacan calls the “mirror state.” It is a
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phase of psychological development during which the pre-verbal infant responds to the image
of the other. The encounter of the infant with its own image in the mirror reminds Narcissus’s
encounter with his own image in the pool of water. The infant’s reaction to the image reflected in
the mirror is both self-congratulatory and static. Lacan elaborates the process as:

This jubilant assumption of his specular image by the child at the infans stage still sunk
in his motor incapacity and nursing dependence, would seem to exhibit an exemplary
situation, the symbolic matrix in which the / is precipitates in a primordial form, before it
is objectified in the dialectic of identification with the other, and before language restores
to it, in the universal, its function as subject. (1998, p. 179)

What the child sees reflected in the mirror is the other; the child is physically disorderly, “sunk
in his motor incapacity” but the child discovers the gestalt, the wholeness with which the child
immediately identifies. This, of course, is the first stage of the psychological development. This
dualism continues in the second stage, which Lacan calls the “imaginary,” until the symbolic
order of language reconstitutes it as a subject of enunciation. However, subjectivity, in Lacanian
scheme, does not end after the subject’s successful entrance into the system of language. In the
symbolic stage, the child enters language and enunciates itself as an / at the same time when
language incapacitates the child by denying it the full expression of desire. This gap between
the desire to express the desire and language’s inability to carry out the expression of desire
constitutes the unconscious.

Thus, the subject’s relationship with language is always ambivalent; language, in a way, announces
the death of the subject only to perpetuate it in the form of a linguistic subject or in Julia Kristeva
terms “the speaking subject” (1997, p.168). But Lacan would argue that subjects, being constituted
by the signifiers without the full presence of the signified, are equally cut off from the real. The
implication of Lacanian subjectivity is that our organization and recognition of self-in-the-world
becomes a narcissistically invested linguistic gesture. It is narcissistic because the constitution of
the subject is materialized with a process of identification with the specular image of the other; and
it is linguistic because, by setting up the differences among signifiers, language makes perception
of the “self” possible. Thus, psychic body, in Lacanian thinking, becomes a text inscribed by
the history of events in the unconscious. Lacan underlines the importance of applying linguistic
concepts in psychoanalysis: “And how could a psychoanalyst of today not realize that his realm of
truth is in fact the word when his whole experience must find in the word alone its instrument, its
framework, its material” (“Instance” p. 78). Thus, more than anything, Lacan provided the point
of convergence between psychoanalysis and linguistics; this convergence anticipated the bold
theorizing of Derrida, the point of departure for poststructuralist thinking.

Derrida’s seminal paper “Structure, Sign, and Play in the Discourse of Human Sciences,”
delivered at Johns Hopkins University, Baltimore in 1966, marks the moment at which
poststructuralism as a movement begins, opposing itself to classical structuralism as well
to traditional humanism and empiricism (1988, p. 107). As Derrida himself puts it, it was the
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moment when “the structurality of the structure had to begin to be thought” (p. 109). One way
of deconstructing the structure is to affirm the play of language. By play, he means the system
of differences that signifiers produce in a language. Such differences, by inscribing the perpetual
postponement of the signified, deny the absolute presence of meaning in the discourse. In the
absence of the final signified, it is impossible to posit a structure, which always presupposes a
center. What Derrida identifies as the historical moment, can equally be said to be the moment
when language became self-reflexive. In the absence of a referent and internally meaning, every
use of language became a metalanguage. Thus, the best a language, as a tool to think with, could
offer was “itself” as the substitute of the real.

The emphasis on the “metaphor” brings mythical thought closest to our thinking about language:
both meet at the level of metaphor. Ernst Cassirer, as early as in the 1940s, stressed the close
relationship between language and the mythical thought. For him, both mythical and linguistic
thoughts are “metaphorical thinking.” And if one wants to explore the “unity of the verbal and
mythical words” as well as “their difference” (p. 84), one has to start with the metaphor. Similarly,
Eric Gould examines the relationship between myth and universality in the light of poststructuralist
insistence on language and the “letter.” He contends that, like in language, “the absence of origin
and arbitrariness of meaning” extends the domain of play in mythical thought. The meaning of
myth is “perpetually open ... because once the absence of a final meaning is recognized, the gap
itself demands interpretation, which must go on and on” without a closure (p. 6). If mythical
thought, like language, operates at metaphoric level without the presence of a final meaning, then,
the interpretation of a myth is a reenactment of the myth, in which one interpretation mirrors
another, and the final meanings remain a mirage. And the poststructuralist subject thus caught up
within the symbolic order of language, is narcissistically suspended between the promise of the
unity of being and its ultimate denial.

The subject in poststructuralist thinking becomes an instance of language. Nevertheless, it is
a wonderful subject with a narcissistic scar in it. The speaking being, as Kristeva puts it, is “a
wounded being, his speech wells up out of an aching for love, and the death drive or unbeing that
are co-extensive with human nature” (1997, p. 167). Kristeva’s subject is not a traditional humanist
1 but “a subject of enunciation” (1992, p. 1163). Kristeva carries over Edmund Husserl’s concept
of transcendental ego and places it in the linguistic setting of a speaking subject. Since language
denies the possibility of the expression of desire in its full presence, the speaking subject bears
the “narcissistic wound, unable to be symbolized” (1987, p. 107). So, the poststructuralist subject
is always on process, set adrift by the play of language. But because of its unstable identity, the
speaking subject unsettles the meaning and resists any form of final closure in the text. Such
notion of the subject has wider repercussions in the poststructuralist thinking of writing, reading
and the text.

Ronald Barthes’s apocalyptic celebration of the death of the author is very much informed by
the concept of a speaking subject. He argues that “the author is never more than the instance of
writing, just as the / is nothing other than the instance saying 7’ (1988, p. 170). In the absence of
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the centrally controlling author, writing becomes what Barthes terms the “already written” and the
text is a veritable space of intertextual collage, “not a line of words releasing a single theological
meaning (the message of the Author-God) but a multidimensional space in which a variety of
writings, none of them original, bleed and clash” (p. 170). The poststructuralist plural text thus
becomes a specular space, where multiplicity of writings mirror each other. Like the myth, writing
renews itself in the subsequent rewritings.

Derrida takes this notion of the plural text even further when he declares that no sign or a chain
of signs can have a determinate meaning. And what the text offers is a space for the possibility of
infinite signification. M.H. Abrams, while making a trenchant criticism of deconstruction, aptly
summarizes Derrida’s concept of the text:

For Derrida’s chamber of texts is a sealed echo-chamber in which meanings are reduced
to a ceaseless echolalia, a vertical and lateral reverberation of sign to sign of ghostly non-
presences emanating from a no voice, intended to no one, referring to nothing, bombinating
a void. (p. 270).

Although Abrams draws an extreme conclusion about the deconstructive reading of a text,
nevertheless, he identifies a narcissistic dimension of a deconstructionist text, in which meaning
is consistently deferred into “a ghostly non presence” of a silenced echo.

Similarly, for J. Hillis Miller, every word in a text is a conflation of equally likely meanings.
A text for him is a ceaseless play of contradictory meanings, and therefore, “undecidable,”
“irrevocable,” and “undecipherable” (cited. in Abrams, p. 271). For him, words carry their own
shadows accumulated through the history of language itself “context after context widening out
from few phrases to include as their necessary milieu all the families of Indo-European languages,
all the literature and conceptual though within those languages” (Miller, 1988, p. 281). Miller
uses Ariadne’s thread as the metaphor for a text, a labyrinth created out of “a path or track, coiled
and recoiled, on itself” (1992, p. 1). Reading a text, then, is to experience an uncanny moment of
being caught up in the textual labyrinth. The reader finds that he has simply participated in the
ceaseless play of the text as a self-deconstructive artifact. So any form of interpretation of the text
entails to adding another strand of thread on the already-existing maze. As Miller puts it:

Far from providing a benign escape from the maze, Ariadne’s thread makes the labyrinth,
is the labyrinth. The interpretation or the solving of the puzzle of the textual web only
adds more filaments to the web. One can never escape the labyrinth because the activity of
escaping makes more labyrinth .... (1992, p. 74)

However, this uncanny moment of being caught up in the textual web also allows the reader
to see the hall of mirrors, a sudden “mise en abyme,” in which the reader catches a glimpse of
nothingness, only shadows and reflections. The escape, like the “Other” in the myth of Narcissus,
becomes a mirage. In this sense, every reading becomes necessarily a misreading because the real
is always beyond the insistence of language.
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Conclusion

If Miller’s concept of reading is filled with uncanny moments, Barthes’s reading is suffused with
textual pleasure. The text of pleasure, according to Barthes, “unsettles the reader’s historical,
cultural, psychological assumptions, the consistency of his taste, values, memories and brings to
a crisis his relation with language” (1973, p. 14). The pleasure of the text emanates from the sense
of transgression, as the text exposes the limit of one’s assumptions. Reading is, thus, to bring the
text within one’s cultural context by operating through a series of interpretative codes. What the
reader does is to catch a glimpse of an edge or seam at which the signifiers meet at the process of
signification. It is a moment of voyeuristic gaze analogous to a glimpse of garments touching the
skin of a naked body: “the intermittence of skin flashing between two article of clothing” (1973, p.
14). Of course, the bliss emanates from the expectancy of a full view. Although Barthes dramatizes
a hetero-erotic relationship between the commentary and the text, the Barthesque critic-reader
suffers from a sense of inadequacy in front of the beloved text. It is an inability to find words
to express the “otherness,” the “dream of total union with the loved being” is eternally deferred
among the differences of signifiers (1978, p. 226). And, like Narcissus, the reader contemplates
on his or her own reading as a substitute for the text; the commentary replaces the text. The dream
of heterosexuality coils back to autoeroticism.
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Nature of Shift in the Syllabus of English Studies

Bhupa P. Dhamala*

Abstract

Since the English language has achieved a global status for several reasons, it has become
significant across the world. Accordingly English studies courses have to cater the interests of its
users despite differences in the scope and focus of study. Their focus shifts in time and space as
when we see horizon, which seems to pair the sky and land or sea, but in fact shifis when we see
it from a different place. As with the shift in horizon, English studies courses are also subject to
shift in context, as demanded by those who opt for English studies, and as intended by the English
studies syllabus designers.

However, as in the study of a specific subject in any discipline, English Studies has to establish
its universe of study with its borders and boundaries to a considerable extent. Departments of
English studies at schools and universities around the world have designed and revised their
syllabuses as per the need of time and the interest of both senders and receivers of English always
thinking in mind that it is a subject of study with its limitations. This article explores the nature
of shift in the universe of English studies for the student of master's degree under the faculty of
Humanities and Social Sciences in Tribhuvan University. The central thesis of this write-up is that
TU English studies syllabus essentially moves from pure canonical literature to English studies
containing multiple aspects.

Key words: English studies, focus, shift, syllabus, course(s)

The Place of English in Global Context

The English language which had its roots in Anglo-Saxon heritage has become the world English
today. It began to spread across the world when British imperial power flourished and was
extensively used in formerly colonized countries in Asia, Africa, and the Americas. In northern
America and Australia English later became the national language while in other decolonized
countries it gained its status as international language.The fact that the use of English has
become widespread in today's world furnishes evidence for its global status. There are three basic
arguments about the global status of English: first, English has become widespread because of
its intrinsic quality; second, it has immense source of knowledge and scholarship; and third, it
functions as a medium of effective communication (Philipson 271). Inconclusive though Robert
Philipson is, about the cause of spread of English, David Crystal claims that " A language becomes
an international language for one chief reason: the political power of its people — especially their

* Mr. Dhamala is Associate Professor and Head of Department of English at Patan Campus.
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military power" (7). Nevertheless, Alastair Pennycook says, "By and large, the spread of English
is considered to be natural, neutral and beneficial" (9). On the basis of these views, we can fairly
argue that English has become a language of wider communication and thus it has to be learnt and
taught with a view to achieving the goals of using it, as we would do it in the case of any other
language if it ever achieved that international status.

English as a Subject of Study in Curriculum

As English has become the international language it has become a subject of study in Nepalese
schools and universities. The main objective of school level course is to enable the students
to communicate whereas in university level its main objective is to enable the students to be
aquatinted with other people's language, literature, and culture. Even in university level there
are two streams of courses — compulsory English courses and optional English courses. Since
Compulsory English courses are prescribed for all students under different faculties, the main
objective is to enable the students to communicate in English to people across the world. On the
other hand the optional English courses are designed with a view to basically getting students
introduced with English language, literature, and culture.

The courses of English studies have different objectives in different parts of the world at different
levels. Compulsory English courses have the major goal of communication whereas that of optional
English is to introduce language, literature, and culture of other people and their land. Whether
language is merely a means of communication or a vehicle to impose one culture over another
is still a matter of unsettled debate, but language of foreign land is taught to the native people
for one purpose or the other. The English studies today ventures to cross the borders established
traditionally by the university English departments in the past. Earlier, to study English meant to
study King's English, or to study the canonical literary texts, or to study traditional grammar, or
to study a particular genre of literature like poetry, drama, and fiction. The overall trend today is
towards a multicultural and cross-disciplinary construction of the subject. The study of English
includes what were previously marginal or excluded genres such as life-writing (auto/biography),
travel writing, and utopian and science fiction. The post graduate English studies courses have
broader and deeper engagement with post-colonial and women's writing as well as literatures
written in English from around the world (Pope 5). The study of English thus has clearly shifted
its focus from the center of canon to the margin of what was forgotten and absent before.

English Studies in Tribhuvan University

When Tribhuvan University introduced the courses of English in master's degree, MA level
English courses focused on canonical British literature. Only in the courses of 1973, we could see
the shift of focus heralding the new arrival in elective courses as it said:

In the course of time, new courses of this kind should be introduced into the scheme, so
that students may have more opportunities of learning about their own part of the world
through the medium of English. For the time being, we have only one course of this nature
to offer. (16)
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In Eng. 570 MA course, English literature about Asia was also introduced in which the basic
divisions were about the Muslim world, China, India, and South-East Asia. This course contained
the tests in English about Asia written by western as well as eastern writers such as George
Orwell and Rabindranath Tagore. Unlike the earlier elective courses, "The aim of this course is
to encourage criticism in its widest sense, weighing the justice of European remarks about Asia,
rather them taking them on trust" (16).

In the process of shift of focus on English studies, 1977 Courses of Study divides it into two broad
sections — literature and linguistics particularly with reference to English language and literature.
About the overall nature of courses the syllabus states:

The structure and the content of the graduate programme in English have been informed by
two objectives: first, to provide the students with a sound background in the development,
richness, and continuity of English literature; secondly, to give them a solid grounding in
the English language with the help of insights made available by modern linguistics. (i)

The English studies program has thus undergone a major shift in its division into two major
components of literature courses and linguistics courses in tune with the changes that had taken
place in English studies program across the world.

Then in the syllabus of 1980 also we can see the continuation of similar courses dividing them
into two major components of literature and linguistics. Upto this time also English courses were
mainly about British canonical literature with some introductory courses of American literature.
In this course, however, we cannot see the literature produced by the writers of the margin who
would express their oppressed feelings and experiences. The syllabus designers seem to have
forgotten to prescribe the literary works produced, for example, by the Afro-American writers,
Native American writers, writers from the lower clan, women writers, and even the non-European-
American writers writing in English.

With slightly a different focus on the nature of linguistics courses, the syllabus of 1990 prescribed
the courses of linguistics for the students of literature instead of theoretical linguistics relating to
phonetics and phonology, morphology and lexis, syntax, semantics, pragmatics, and the like. The
students were taught about such things indeed, but the orientations were towards literature. Such
issues were discussed so that literary texts could be analyzed in relation to linguistic aspects, in
other words these courses helped students to better understand literary works since new avenues
were opened up through linguistic components.

Another major shift in the MA English studies syllabus was with the introduction of literary
theory courses, instead of merely literary criticism courses that would rather give the analysis
and interpretation of individual texts, or at the most, would spend time to give rather traditional
literary criticism. The introduction of literary theory courses opened up new avenues to look at
the literary texts in light of theories drawn from different fields of study such as political science,
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linguistics, anthropology and various other disciplines. This design of the syllabus of English
studies suggests that studying English does not necessarily mean the study of English literature in
general, and British canonical literature or American mainstream literature in particular.

The MA syllabus of 1999 incorporates by far the most revolutionary trends of English studies.
Major shift here is to the cultural studies and an orientation toward the interdisciplinary approach.
As usual, one of the objectives of MA English studies is to "Fulfill the traditional role of training
students to use English for effective communication" and "provide students knowledge of the
outside world while developing in them conceptual tools to comprehend, mediate and resolve
complexities" (1). Then a notable shift in this syllabus is to the study of texts not only from
Britain or America but from different parts of the world. The syllabus aims to "Maintain a balance
between canonical texts and non-canonical but multiculturally important texts" (1).

Toward the end of twentieth century the English department of Tribhuvan University:

would have to function as an in-between department of English and comparative literature
—retaining its essential English (British and American literature in English) curriculum but
expanding to include training in the interpretation of cultural texts with the help of theories
from other disciplines as well as literary and cultural theories that literature departments
inherit, form Plato to Paul de Man. (1)

The same syllabus acknowledges that English studies syllabus should also incorporate the
interdisciplinary studies as it says:

In Nepal, we cannot let insular disciplines alone — sociology, anthropology, area studies,
Nepal etc. (Whether local or coming from outside) — do the vital work of cultural
interpretation. There has to be a mediation and co-operation among these. And the goal of
English studies, broadly defined, would be to produce competent teachers of English but,
more importantly intellectuals as well. (1)

The last phrase in this extract is simply more than interesting. The implied meaning of the phrase
is that before this syllabus was designed, the major objective was to produce English teachers for
schools and universities who would acquire the linguistic competence and achieve excellence in
different skills of language — listening, speaking, reading, and writing. Whether the training to excel
in these skills involves intellectual activity or not might be a matter of debate, but quite obviously,
the earlier syllabus designers had in mind to prepare the excellent English users in Nepal. This
time, however, the syllabus designers have apparently kept in mind the idea that language and
ideas are inextricably correlative and that the more one becomes competent in language the more
intellectual one can become. The idea behind this argument must have come from the shifts in
the English studies on both sides of the Atlantic — notably Britain and America, where university
English departments had already shifted their focus form merely the study of literature to the
cultural and interdisciplinary studies. The following extract can justify the claim:
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One of the primary purposes is to present some of the curricular models that have been
formulated in many universities outside Nepal in light of a radically expanded canon. With
the proliferation of new texts, there is now more than ever no single literature course.
The absence of any clear paradigm around which to organize an English studies course
necessitates new methods of organizing and constellating texts. There is a growing
recognition that there are multiple traditions, multiple communities, and of course multiple
literatures. This has led to a substantial revision in the content and rationale of the English
literature curriculum. (1)

The shift of English studies syllabus can be articulated not only in its multiplicity of texts, but
also in the ways they are read and interpreted. The basic English literature curriculum thus shifts
form a "canon of authors" to a "canon of methods" leading to understand how different kinds of
texts address the issues in dialogic ways. The texts are productive mixes of canonical as well as
non-canonical texts, literary and non-literary genres, and arts and artifacts from multiple cultural
traditions.

One more shift has taken place to the area studies: Non-western Studies, South Asian Studies,
and Comparative Studies unlike in the previous curriculum. The students can choose any one,
especially, the first choice, among several options offered in every course out of ten papers. This
also opens up new avenues to the students who are interested in the studies that they most like,
whereby they can choose their career in the future along lines they have studied in the university.
The major objectives of the MA English studies have thus been enumerated:

To realign the canon of texts and the canon of methods

To teach academic writing by emphasizing the notion of intertextuality

To introduce area studies, especially South Asian studies

To extend study of literary criticism to the study of literary theory and cultural studies
To use linguistics for the study of literature

To promote critical thinking and interdisciplinarity (2)

Conclusion

This shift of English studies from mere canonical literature to other disciplines seems to have
crossed the border, but simultaneously it has tried to reestablish the boundary along lines long
established by the tradition of English studies programs. The universe of English studies has
widened, but within the limits of universally acknowledged principles and practices in the
university English departments. The shift has taken place throughout its history and seems to
continue, always its horizon shifting as the perspectives of the people shift from one angles
of vision to another. English department in Tribhuvan University has also to design its course
accordingly.
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CURRICULA IN POPULATION STUDIES AT MA LEVEL: A
PROCESS OF ENHANCEMENT

Bidhan Acharya’

Abstract

Curricula in MA in Population Studies were revised frequently to adapt the contemporary
developments in national and international perspectives. The courses with more theoretical and
techniques base were transformed significantly into the policy orientations without distorting
their strong foundations within a span of two decades. Changes in curricula ensued in capability
building of human resources produced by the University.

1. Background

Tribhuvan University had started offering population related courses in 1984 in its Post-graduate
Diploma Program? that in the course of the time of two years saturated completely and there
remained a vacuum in the area of academic learning related to demography. Though some of
the courses related to population or demography were already included in Statistics, Economics,
Geography and Sociology, there was still dearth of a separate discipline that deals with the various
dimensions of population and its relationships with socio-economic aspects. Understanding this
paucity Tribhuvan University in 1988 started to offer an MA by establishing a separate Central
Department of Population Studies® (CDPS) in University Campus, Kirtipur.

Primarily, a curriculum is to be drafted or amended by the related Subject Committee that is headed
by the Head of Central Department and presented for approval to the body of Faculty Board that
is headed by the Dean. However, curriculum in newly introduced areas and new courses require
to be approved even by higher body like Academic Council and Executive Council. Offering
degrees in new areas is still the concern of Senate, the highest body of the University. Thus,
a curriculum offered in any of the department has a root to the highest bodies of University
representing the academic responsibilities concerned to the contents, teaching learning human

resources and materials as well as the schemes of evaluation. Since the establishment the CDPS

1 Mr. Acharya is Associate Professor and Member Secretary of Population Studies Subject Committee, Central Department
of Population Studies, Tribhuvan University, Kirtipur, Kathmandu, Nepal

Prof. Tarapad Chaudhary was the leading personality to initiate the Post-graduate Programme in Demography

Prof. Bal Kumar KC, now retired, is the founder head of the CDPS, who contributed to the designing of extended
curricula in 'Population’ in Nepal
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has been serving as the secretariat of the Population Studies Subject Committee under the Faculty
of Humanities and Social Sciences and has been catalytic for the enhancement in the course
curricula especially in bachelor and master's levels.

2. History of the Courses in Population Studies

A realization of changes brought about in development by the major three factors as births,
death and population circulation insisted the post-war scholars in 1950s to initiate courses in
demography. The post-war changes in these three phenomena caused baby-boom, control over the
deaths occurring especially in the early ages of life, and heavy migration from the less developed
territories to high prosperous areas of the world. Considering the fertility, mortality and migration
in the focal point of study courses in population were offered in the newly established Population
Studies Centre in Princeton University in United States in 1955. The narrators of demographic
transition model and theorists including Frank Notestein, Kingsley Davis and Ronal Freedman
were involved in the beginning of the scholarly attempts of the University that gradually spread
over the world. Brown, Pennsylvania, Michigan, and Hawaii are a few names among many of
the Universities in US offering courses in Population. Similarly, London School of Hygiene
Tropical Medicine (LSHTM) of London University, Institute of Social Studies, now managed
under Erasmus University in the Netherlands, Australian National University (ANU), University
of Adelaide in Australia as well as Mahidol and Chulalonkorn universities in Thailand and
University of Philippines are also a few names offering population as major academic discipline
in master's courses. Many of these and other universities in world offer population related courses
under the department of Sociology, Economics, Geography or Development Studies; and only a
few have the separate and full fledged Department of Population Studies.

The leap was not so huge in international perspective from 1955 in US to 1988 in Nepal. Even
only a few universities in South Asia had the courses on population until the decade of 1970s.
Three major international consecutive conferences were held in population and development by
United Nations in 1974 in Bucharest, 1984 in Mexico City and 1994 in Cairo that had dealt in
an extensive manner about the interrelationships between population and development. These
attempts resulted in two fronts, first, many of the governments had prescriptions for policy
making; and second the academic institutions had found new disciplines for their contemporary
academic advancements. Also there were obvious reflections of government policymaking into
the designing of course curricula at universities, because universities are supposed to produce
human resources required to implement government policies and plans with an ultimate goal of
enhancing the quality of life of the people in a country.

Population Studies as a separate discipline and Department in Nepal almost borrowed the
courses of LSHTM and ANU in its initial phase. The course designed to equip human resource
with international competence was the need of the day. The UNFPA supported Post-graduate
Programme had outlined some courses but they were inadequate. There was challenge for the
course designing and producing high level human resource that cope with the university and
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school level teaching learning process as well as work as an appropriate personnel in policy
making, programme implementation and monitoring processes.

3. Courses in Population Studies in Nepal

The courses in Population Studies in Nepal were simultaneously offered in Proficiency Certificate
and Master's levels in late 1980s. However, the bachelor level introduced Population Studies later.
Proficiency Certificate level courses had major three dimensions of some theoretical approach,
elementary techniques for deriving some of the common indicators and applied knowledge about
Nepali population.

The Beginning: Courses of Studies- 1988 and 1993

Basically, the courses consisted of the three broad aspects of academics. First is related to the
theories and approaches, second is the techniques applied to derive the indicators and indices
based of the assumptions corroborating to the theories, and finally the policy implications reflected
in various optional papers. Keeping in view of these dimensions, of course, the first course in MA
in Population Studies at Tribhuvan University included the following papers.

Table 1: Categories of Papers in MA in Population Studies Offered in 1988 at Tribhuvan
University

SN | Year Paper Type Category

1 First Principles of Demography Compulsory Theory

2 First Population Analysis I Compulsory Techniques

3 First Quantitative Techniques Compulsory Techniques

4 First Population of Nepal Optional Policy

5 Second | Population Analysis II Compulsory Techniques

6 Second | Techniques of Family Planning Evaluation | Compulsory Techniques

7 Second | Population Policies and Programmes Optional Theory and Policy
8 Second | Thesis Compulsory Theory and Policy

Source: CDPS, 1988. Courses of Studies, loose sheet
Eight papers including thesis were to be completed

The 1990 revolution in Nepal disturbed the academic calendar and only by 1992 the fresh graduates
of own product of Tribhuvan University joined the Central Department as faculties. Prior to this
the multidisciplinary nature of population studies had absolved the senior university faculties
from economics, geography and statistics for contributing to population studies. A number of
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seminars and visits of scholars from CDPS to other countries and faculties of other prestigious
universities to CDPS established better academic communication. The LSHTM conducted a
series of training to CDPS faculties and visiting professors from ANU and IIPS also supported to
CDPS in course construction. Besides, the head of CDPS visited to US, Australia, UK, Thailand
and the Philippines. Furthermore, the fresh faculties started their foreign studies in 1993 and
simultaneously they completed courses in Netherlands, UK, Austria, and USA. These exchanges
directly and indirectly helped to enhance the courses in population. A realization was there that
more compulsory courses make the discipline rigid and even from the 1989 session some more
optional courses were introduced.

Table 2: Categories of Papers in MA in Population Studies Offered in 1989 at Tribhuvan
University

SN | Year Paper Type Category

1 First Principles of Demography Compulsory Theory

2 First Population Analysis I Compulsory Techniques

3 First Quantitative Techniques Compulsory Techniques

4 First Population Dynamics of Nepal Optional Policy

5 Second | Population Analysis 11 Compulsory Techniques

6 Second | Techniques of Family Planning Evaluation |Optional Techniques

7 Second | Population Policies and Programmes Optional Theory and Policy
8 Second | Migration and Urbanization Optional Theory and Policy
9 Second | Population and Development Optional Theory and Policy
10 |Second |Study of Human Fertility Optional Policy

11 Second | Thesis Compulsory Theory and Policy

Source: CDPS, 1993. Courses of Study for Master of Arts in Population Studies, 1993/94

* Eight papers including thesis were to be completed

Within a short span of time there were some changes in the courses of Population Studies. However
there were dominations of theories and techniques. In this manner, the courses, by and large, lack
an application oriented approach. Also, the previous course of study had mentioned Population
of Nepal as optional but it was the only option with no choices. The consecutive courses of study
slightly changed its name as 'Population Dynamics of Nepal' but with same situation of 'optional’
with no choice. Overwhelming majority of compulsory courses had concentration on theory and
techniques and thus the knowledge on policy level was less emphasized in both of these courses.

University courses are generally the reflections of demand side of human resources in a country.
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However, there is no evidence of formal demand for particular human resource especially in the
areas of humanities and social science, by National Planning Commission or any governmental
agencies. Therefore, the universities in Nepal have dual role of identifying the areas of demand
for human resource, and preparing contents, materials and disseminating schemes to impart
knowledge and skills onto the students. Considering this fact, the Population Subject Committee
and CDPS attempted regularly to revise the course curricula of MA in Population Studies.

Policy Orientation: The 1998 Courses of Study

When a team of four faculty members participated in a Summer Course in Research Methods in
University of Michigan in 1997, the MA course of Population Studies was influenced and some
courses were added from the same academic session. By then a team of faculty members were
already trained in ISS. These participations had given exposure to the faculties and enhanced their
capability. With new academic enthusiasm a revision of courses of bachelor level in Population
Studies sufficed the ground for adding some courses in Master's level and the courses offered as
optional papers in second year were brought to first year (Table 3).

Table 3: Categories of Papers in MA in Population Studies Offered in 1998 at Tribhuvan
University

SN | Year Code |Paper Type Category
1 |First 501 Principles of Demography Compulsory | Theory
2 |First 502 Basic Demographic Techniques Compulsory | Techniques

3 |First 503 Mathematics and Statistics in Demography | Compulsory | Techniques

4  |First 504 Population Dynamics of Nepal Compulsory |Policy
5 |First 505-1 |Migration and Urbanization Optional Policy
6 |First 505-2 |Population and Environment Optional Policy
7  |First 505-3 |Population and development Optional Policy

Demographics of Ageing, Retirement and

8 | First 505-4 Disability Optional Policy
9 Second |506 Advanced Demographic Techniques Compulsory | Techniques
10 |Second [507 Social Research Methods Compulsory | Techniques
11 |Second |508-1 |Human Fertility Optional Policy
12 |Second [508-2 |Morbidity and Mortality Optional Policy
13 |Second [508-3 |Reproductive Health Optional Policy
14 |Second |508-4 |Population and Health Optional Policy

15 |Second [509-1 |Population and Social Justice Optional Policy
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16 |Second [509-2 |Gender, Population and Development Optional Policy

17 |Second |509-3 |Population Policies and Programmes Optional Theory and Policy
18 |Second [509-4 |Techniques of Family Planning Evaluation |Optional Techniques

19 |Second [509-5 |Social Demography Optional Theory and Policy
20 |Second [510 Thesis Compulsory | Theory and Policy

Source: CDPS, 1999. Courses of Study for Master of Arts in Population Studies, 1999/2000
* Ten papers including thesis were to be completed

There was a considerable shift in course in 1997. The curricula that started with some eight
different papers in 1988 had arrived at some 20 papers after ten years in 1997. Code numbers
to the papers appeared in courses. Previous title of 'Population Analysis I' appeared as 'Basic
Demographic Techniques'. Though the fundamentals of both papers stand on the same ground;
however, by title itself it is well communicated that the students study the basics of demographic
methods and in second year they go for the 'Advanced Demographic Techniques'. Similarly,
previous quantitative techniques was transformed into 'Mathematics and Statistics in Demography'
with a notion of understanding that mathematics and statistics must be taught keeping in view
of demographic analysis. The contents of mathematics and statistics could not be retained for
the sake of quantitative techniques only; they should serve as proven tools for the demographic
analysis. The content inside the courses were also amended to suit the title and time. An important
shift was made in the course that the students had to complete ten courses (1000 full marks) to
obtain the degree. In previous courses this was as eight courses. Unlike the previous courses the
'Population Dynamics of Nepal' in the first year was included as 'compulsory' one. Even though
it was mentioned as 'optional’ and there were no options in past, the courses of study had in 1998
acknowledged the need for understanding the relationships among socio-economic variables and
their interplay with population of the country. In the same course, the titles that had appeared
as optional papers in the second year in past and dragged to first year were ' Migration and
Urbanization' and 'Population and Development'. In the first year two new courses as 'Population
and Environment' and 'Demographics of Ageing, Retirement and Disability' were added. Similarly,
in the second year previous "population and development' was improved to 'Gender, Population
and Development' and new courses in optional area as 'Population and Social Justice', 'Morbidity
and Mortality', 'Reproductive Health', 'Population and Health', 'Social Demography' were added
(Table 3).

In the compulsory area in second year 'Social Research Methods' as a separate title was introduced
for the first time. Previously, some of the contents of research methods were included in 'Quantitative
Techniques'. A separate title carries different meaning for the extended contents of curricula,
involvement of teaching faculty and evaluation too. Research methods could not be limited to
quantitative techniques was realized and adequately materialized. The code numbers 505-1 to
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505-4, 508-1 to 508-4, and 509-1 to 509-5 indicated that only one course in each category was
to be selected by the student (Table 3). These additions in total indicated the concerns of courses
in the policy areas of country and the contemporary demand for human resource in one hand,
and capability of department to offer multiple courses at a time on the other. Thus, population
studies courses in 1988 with theory and techniques focus were transformed into the policy focus
in 1999.

International Perspectives: The 2009 Courses of Study

There was another shift in the curricula of population studies in 2009 in Tribhuvan University.
The changes in 2009 were more significant in terms of the tones of paper and their applicability
in national and international perspectives.

The course previously known as 'Basic Demographic Techniques' was modified as 'Demographic
Methods for Population Analysis'. The optional course of 'Population Policies and Programme'
in the second year in previous list was dragged to the first year as compulsory paper. There were
three major reasons behind this shift. First was the offering of 'Population Policy' course in the
bachelor level that required competent human resource to teach the paper, and obviously students
in second year had other interests than policy, which had created a dearth of human resource for
policy paper. Second was slightly bitter that appeared as inability of the CDPS graduates to deal
with policy issues in the job market that had reflected in a number of seminar discussions. Third
was very obvious enhancement process of the courses that ensued with newly emerged MPhil
courses. To make master's level course more competent both in theoretical and policy perspectives
the 'Population Policy' was to be offered in the very first year of the total courses.

Another phenomenon is noticed in this amendment is removal of 'Mathematics and Statistics' not
only from the first year but also from the entire course as seen in the titles of the total papers. After
almost 21 years the mathematics and statistics were chopped out could be one of the concerns in
cursory reading of the titles. In fact, there were attempts also in previous amendments to modify
quantitative parts to suit the population courses. Most of mathematics part had less justification
for population related courses. Furthermore, specific students doing 'mathematical demography'
could go further in the depth of quantitative applications. However, many of the feeder students
come with background of bachelor of education (BEd) and also from social science stream were
found less efficient in mathematical applications. Therefore, elementary mathematics and almost
all statistics were retained and merged with research method courses in the second year. Shifting
of quantitative portion from first to second year gave an opportunity for students to be prepared for
the forthcoming course as well as maturity to apply the quantitative knowledge in population.

Re-tone of courses with development perspectives was one of the major attributes of this set of
papers. 'Migration and Urbanization' and 'Population and Environment' had added 'Development'
suffixes, and 'Population and Development' was transformed into 'Population and Human
Development' in the optional type of courses in the first year (Table 4).
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Table 4: Categories of Papers in MA in Population Studies Offered in 2009 at Tribhuvan
University

SN | Year Code |Paper Type Category

1 |First 531 Principles of Demography Compulsory | Theory

Demographic Methods for Population

2 |First 532 Compulsory | Techniques

Analysis

3 |First 533 Population Policies Compulsory | Theory and Policy
4 |First 534 | Population Dynamics of Nepal Compulsory | Policy
5 |First 535-1 |Migration, Urbanization and Development | Optional Policy
6 |First 535-2 | Population, Environment and Development |Optional Policy
7 |First 535-3 | Population and Human Development Optional Policy

First 535-4 | Demographics of Ageing Optional Policy
9 |Second |536 |Advanced Demographic Techniques Compulsory | Techniques

10 |Second [537 |Research Methods in Population Studies Compulsory | Techniques

11 |Second |538-1 |Human Fertility and Family Planning Optional Policy

12 |Second |538-2 |Health, Morbidity and Mortality Optional Policy

13 | Second 1538-3 gceligcl)ictlgctive Health, Gender Equity and Optional Policy

14 |Second |538-4 |Population and Health and Development Optional Policy

15 |Second [539-1 |Population and Social Justice Optional Policy

16 |Second |539-2 |Population, Poverty and Development Optional Policy

17 |Second |539-3 |Population and Conflict Resolution Optional Theory and Policy
18 [Second |539-4 |Political Demography Optional Techniques

19 [Second |509-5 |Applied Demography Optional Theory and Policy
20 |Second |510 Thesis Compulsory | Theory and Policy

Source: CDPS, 2009. Courses of Study for Master of Arts in Population Studies, 2009, Unpublished document

* Ten papers including thesis were to be completed

The other noticeable changes in 2009 were inclusion of 'family planning' into 'human fertility' and
'gender’ issues into 'reproductive health' that were separate papers previously. The previous paper
as 'Population and Health' was enhanced by adding 'Development' in it. 'Social Demography'
appeared as 'Applied Demography' and 'Population and Development as 'Population, Poverty and
Development' with suitable changes in the contents, and separate papers as 'Applied Demography'
and 'Population and Conflict Resolution' emerged as fresh titles (Table 4).
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These attempts of amendment in course curricula in Master's level addressed a number of
contemporary developments. First, the Millennium Development Goals (MDGs) were incorporated
in the course curricula with models developed by UN and other agencies. Second, the International
Conference on Population and Development 1994 had set targets to be achieved by 2015 in various
sectors and they were reviewed in every five years. The developments of ICPD plus 5 in 1999 and
ICPD plus 10 in 2004 were also incorporated wherever they were suitable. Third, Nepali context
of internal migration, urbanization, labour force structure and many other issues were already
affected by the conflict that country was facing from 1994/95. Conflict was to be addressed in the
course curricula and this amendment has also embraced this crucial issue. Fourth, Nepali society
was gradually heading towards federalism with respects to the ethnic identities of the aborigine
and indigenous people. These issues are also adequately addressed in the courses. There are some
courses that had no change in the title as 'Population and Social Justice' but the units inside were
carefully edited and amended to suit the contemporary development in the country.

4. Conclusion

Population is one of the rapidly changing academics that deals with not only the changes in head
counts in the form of fertility, mortality and migration but also in the temperament of people
living inside the territories. Therefore, study of population includes the causes and consequences
of peoples behaviour with their associations with socio-economic development occurred not only
within the country but also in international sphere. An international conference and its resolutions
cause for changes in teaching learning materials as well as modes and methods. A stride from purely
theoretical perspective to policy orientation in two decades in population studies is relatively an
important course of evolution in Tribhuvan University. Its reflection could be observed in more
jobs and competence of human resource in academics and research as well as policymaking,
programme designing, monitoring and evaluation.
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INTER-DALIT RELATIONSHIP AND TRADITIONAL OCCUPATION
AMONG HILL DALITS OF NEPAL

(a study based on Kami, Damai & Sarki of Kaski District)
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Abstracts

Inter-Dalit relationship and traditional occupation among Hill Dalits of Nepal is a study based
upon primary survey to explore the inter-group relation of Dalits and their perspectives towards
the relation with their clients and behavior with other caste people in relation to the traditional
occupation of Dalits of Kaski. This study tries to discover the situation of social inclusion/exclusion
at village level in terms of Dalit's occupation and behaviors of clients and inter-group relations.
Traditionally hill Dalits work as artisan, mason, carpenter, painter, builder, labour, tailor, tiller,
musicians, ironworkers and shoe makers. The study describes the inter-Dalit relationship and
traditional occupation among Hill Dalits of Nepal and presents some of the empirical evidences.
The field research has been conducted between 570 male and female respondents. Attempts are
made to discuss on inter-group relationship, practice of barter system , manner of clients towards
Dalit respondents, difference of wages between occupational skill and other skills, others' behavior
towards Dalit The finding of the study reveals that Dalits of Kaski have close relationship with
Brahmin, Chhetri, Gurung, magar and Newar respectively. Bali system is maintained by small
number of population and there exist differences in wages between occupational skill and other
skills. The behavior towards Dalits is still discriminatory in terms of practice of touchability and
untouchability. The study highlights the need of a campaign against the practice of untouchability
between dalits and non-dalits.

KEY WORDS: Hill Dalit, Dalit and Non-Dalit, Traditional Occupation, Bali System,
Untouchability

1.1 Prelude:

Constitutionally every citizen of Nepal deserves equal rights in Nepalese society (1990, 2007).
However in practice, owing to the deep-rooted traditions and customs, there exists discrimination
and inequality among and between the various strata of people. Some of the strata are known as

* Dr. Parajuli is an Associate Professor of Sociology, PN Campus, Pokhara
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so called 'mainstream strata' and heavily exercise civic, economic and political power of state and
governance on their own. On the other hand, some of the strata are oppressed, suppressed and
exploited by their own countrymen and 'mainstream strata'. These oppressed strata of people are
marginalized and excluded in the development process of Nepalese society. Out of such exploited,
excluded and oppressed strata, Hill Dalit of Nepal is a major marginalized group of Nepalese
society. The Hill Dalit community constitutes of approximately 7 percent of total inhabitants of
Nepal. Unless and until the inclusion of these marginalized and excluded strata in development and
decision making process is not insured, the goal of national integration will remain unattainable.
Market economy has penetrated each and every corner of our society. This has brought up
different level of social and economic changes. In this process, traditional occupations and social
relationships are changing rapidly. Some empirical evidences approve this fact (Parajuli 1999
and 2005) vividly. In this connection, it is very enviable to investigate the nature and pattern of
such overwhelming change. It is expected that this piece of research writing on INTER-DALIT
RELATIONSHIP AND TRADITIONAL OCCUPATION AMONG HILL DALITS OF NEPAL
(a study based on Kami, Damai and Sarki of Kaski District) will effectively contribute to further
policy debate on national integration and social harmony of Nepalese society.

1.2 Background of Study:

Undoubtedly, Nepal is pluralistic and multicultural society, which exhibits ethnic and cultural
mosaic inhabited by an amazingly diverse array of caste, religion, language, ethnicity and so on. In
the census of 1991 and 2001, 60 and 103 caste/ethnic diversities have been recorded respectively.
Out of which Hill Dalits of Nepal form one of the distinct groups of people. They are largely
known as Kami, Damai and Sarki. At community and village level, these people are recognized
as Biswokarma, Kami, Sunar, Lohar, Tamata, Chunara, Aodh, Darjii, Damai, Pariyar, Hudke,
Dholi, Sarki, Mijar, Charmakar, Nepali and so on. These Hill Dalits are scattered throughout high
and mid-hill region. However, the numbers of hill Dalits are concentrated in the Far West, Mid
West and Western regions of Nepal. According to the census of 2001 Kami, Damai and Sarki
constitute 895954, 390305 and 318989 respectively out of the total population of Nepal. Census
of 2001 reveals that out of 75 districts of Nepal, 28 districts from Western Nepal represent Dalit
Population either 3rd or 4th larger group. Districts like Surkhet, Baglung, Deilekh, Jajarkot,
Rolpa, Kaski, Pyuthan, Achham, Doti, Dadeldhura, etc. have larger cluster of Hill Dalit of Nepal.
Within these 15 districts one can find almost 40 percent of Hill Dalit, (CBS 2002).

For this study, Kaski district has been taken as study area as it is one of the most identical districts
inhabited by major occupational group of Dalit populations (i.e. Kami, Damai and Sarki) in Nepal.
Total population of Hill Dalit in Kaski is 50,518 (CBS 2001) out of which Kami, Damai and Sarki
constitute 26278, 15116 and 9124 respectively. Evidences show that Kami is the 4th largest group
in terms of population density of Kaski District where as the largest cluster of Damai population
was also recorded in Kaski during the census of 2001.
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Figure 1.1. Dalit Population of Kaski

25000 -

15118

15000 -1

Popuation of Dalit

10000 - 9124

Kami Dsmai Sak
Major Hill Dalit of Kaski

An activity of expenditure of energy that produces service and product of value to other people
is an occupation or work, (Fox and Harse 1940). The idea of occupation also implies a set of
social relationship (Hall, 1945). The change in occupational structure and occupational mobility
has been analyzed as a significant element in the process of social and economic change. These
changes have greater implications in interventions regarding mainstreaming of a marginalized
group of a society. The rational of this study relies on this fact through the study on INTER-
DALIT RELATIONSHIP AND TRADITIONAL OCCUPATION AMONG HILL DALITS OF
NEPAL: a study based on Kami, Damai and Sarki of Kaski District.

1.3 The Objective:

The overall goal of the study is to explore the effective measure (s) for the inclusion of Dalit in
society and to analyze the nature and pattern of occupational change among Hill Dalits of Kaski
with reference to social inclusion — exclusion discourse. But the specific objective was to explore
the inter-dalit relationship and traditional occupation among Hill Dalits of Kaski.

RESEARCH METHODOLOGIES
The Study Site:

The study was concentrated in Kaski district, which lies in the western hill of Nepal. The district
covers an area of 2017 sq. km. politically the district is divided into 43 Village Development
Committees (VDCs) and two municipalities. The study was carried out on the Dalit population
mainly Kami, Damai and Sarki (herein after Biswokarma, Pariyar and Nepali) of the 30 sampled
households from each settlements. Study has utilized descriptive methodology in the form of social
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survey. Universe of the study is Hill Dalits (only Biswokarma, Pariyar and Nepali) households
of Kaski district. Multistage cluster sampling was used to select the elements of the sample.
Following Krejecie and Morgan (1970), the sample size was determined at 5% confidence interval
from total households of Hill Dalits. Thus out of 1583 Dalit households from selected clusters,
540 households were chosen. Kami respondents were selected from 5 VDCs (Ghandruk, Hemja,
Pumdi Bhumdi, Hamsapur and Bharatpokhari) and 1 cluster of Pokhara City. Damia respondents
were selected from 4 VDCs ( Kaskikot, Armala, Lamachour and Thumki) and 2 urban clusters
(Pokhara Ward No. 3 & 4 and Lekhnath Ward No. 6 & 7). Similarly, Sarki respondents were
selected from 5 VDCs (Dhital, Lahachowk, Nirmalpokhari, Bhahachowk and Mujuredanda) and
1 cluster of Pokhara (Ward No 14 & 15). The total population of the three major caste groups
(Kami, Damai, and Sarki) in Kaski was 20189. Out of the total, sampled population covered 1583
individuals from 540 stratified households which included 180 Kamis, 180 Damais and 180 Sarkis
households respectively. Out of the 540 households man had headed 470 (87%) households and
women had headed 70 (13%) households. Although, the study population only comprise of the
Hill Dalits population residing in Kaski district, The Findings of this study about Dalit population
of Nepal mey be generalized with some caution.

Figure 3.1

STUDY AREA e

Nature and Source of Data:

The study is a mixture of both qualitative and quantitative data. It relies heavily on primary
sources and supplement informations are collected from secondary sources. Series of tools and
techniques were used to collect primary data. For triangulation of primary data key-informant
interview, focus group discussion and consultation meetings were also used as supplementary
tools of data collection.
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Senior artisans of respective occupational castes, leaders and elderly persons of community both
from Dalits and non-Dalits were used as key informants. Selection of the key informants was
completely purposive but the list of the key informants was finalized by a meeting of research
team. Focused group discussion with stakeholders was carried out in each sampled clusters of the
district. A series of consultation meeting and workshops were organized in different parts of the
study sites with concerned stakeholders. Overall 540 respondents were interviewed according
to the sampling frame. Out of which, hundred eighty (180) household from each group (Damai,
Kami and Sarki) were interviewed, within one group 90 were male respondents and remaining 90
were female respondents. While conducting the field work, the research team was aware about
the gender sensitive information related with skill technologies of Hill Dalit of Kaski. Out of
total half of the respondents were from different gender group (every alternative household had
represented 1 masculine and 1 feminine respondent). Thus there were 270 male and 270 female
respondents respectively. Similarly, research team was constituted inclusive in terms of gender.

Participation as respondents was voluntary; therefore informants’ consents were maintained
compulsorily. After completion of the fieldwork, collected information were checked, coded,
processed and put to the analysis. All the quantitative and quantifiable data obtained from interview
schedule were processed and analyzed using computer program SPSS 11.5. Appropriate statistical
tools and figures were used to make presentation and interpretation more comprehensive.
Qualitative data were classified and analyzed descriptively. Data and information obtained from
focus group discussion (FGD) and key informants interview (KII) were transcribed, classified and
illustrated manually.

PRESENTATION AND ANALYSIS

The first and foremost need of the time is to conduct a baseline survey with nationally
representatives’ sample to identify the Dalits problems and issues. Also, the national census and
all national and local level surveys and studies by government and non-governmental level are
to be made mandatory to collect disaggregated information by caste. The serious constraint for
the Dalit empowerment is the prevailing caste base discrimination. And next to it another serious
problem is within the Dalits lack of solidarity among them. There is serious cultural gap and
understanding between hill Dalits in terms of proper representation in politics and economic
share. The problem is serious as the policy for the Dalit uplift should be targeted not only in the
capacity building among various Dalits groups but also solidarity among them.

1.1 Inter-Group Relationship among Hill Dalit

As amatter of fact, in Nepal laws have declared caste discrimination a social crime, but those who
would implement those laws policies, administrators and judges- practice caste untouchability
themselves. Additionally, a deeply ingrained sense of inferiority within Dalits has been difficult
to eradicate. Among themselves, Dalits’ practice untouchability, argue, and fracture their own
solidarity.
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The proverb that the people in glass houses should not throw stone on the glass of other's house is
relevant in the context to the Dalit issues because despite crisis against discrimination practices,
still exists among and between Dalits. Since the Dalits official codification during the Rana
regime, the Kamis and Sarkis boast of their higher status caste, claiming that the other Dalits
as lowers caste within the Dalits. These groups refuse food handled by caste groups considered
lower than the Damais. Likewise the Damais considered lower themselves higher than the other
Dalit groups in the areas.

The survey report and the narration of the FGDs participants stated that inter-caste marriage
is often difficult among the Dalits caste groups. So, the Dalits themselves have stated that
we must bring radical change within their own communities by eradicating all kinds of caste
discrimination, only than we can hope for the changes in the social context. Dalit problem is a
problem inherent in the state system, requiring radical change. To end Dalit caste discrimination,
Hindu caste organization system must be thoroughly understood and completely demolish if it
gives the discriminatory influence to the people. The government has not been able to be inclusive
for all Dalit communities. It failed to generate interest, enthusiasm, organization and a desire for
Dalits to do something for their own cause.

Table 1.1: Caste Groups and Ethnic Groups in close Relationship

Bishowkarma Pariyar Nepali Total
Category

N % N % N % N %
Brahmin 53 914 107 94.7 27 100.0 187 94.4
Chhetri 34 58.6 71 62.8 25 92.6 130 65.7
Gurung 21 36.2 44 38.9 7 259 72 36.4
Magar 4 6.9 18 15.9 2 7.4 24 12.1
Newar 2 34 18 15.9 2 7.4 24 12.1

Multiple responses
Source: Field Survey (2007)

The table depicts that in most cases Brahmins are in close interaction with the Dalits. Of the total
respondents who reported that they have close relationship with the other groups of people, 94.9
percent mentioned that their relation with the Brahmins. This applies to all of the three sub-groups
of Dalits. Similarly, two third (66%) of the respondents reported that they have relation with the
Chhetris. One third (36.5%) of them reported that they also have relation with the Gurungs. Some
of them have relation with the Magars and the Newars which accounts for 12.2 percent and 9.1
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percent respectively. Similarly, 23 (11.1%) had marked with the B.K, 14 (7.1%) Nepali, 9 (4.6%)
had reported that with Pariyars and they also had reported that they have good relation with other
groups of people.

Fig. 1.1: Study Population and Relationship with Other Caste Group
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Source: Field Survey (2007)

1.2 Practice of Barter System (Bali System) Among Respondents

One of the main characteristics of traditional caste structure is patron- client relationship. In this
traditional economic relationship, Dalits work for their high caste clients and in turn get grains
in annual basis. Subsistence of Dalits used to be largely dependent on this system, traditionally
called Bali system. Due to various economic and political changes, this economic relationship has
been disappearing. In this connection, this study has examined the existence of the Bali-System
(barter) in the study area.

Table 1.2: Following Barter System (Bali System)

Bishowkarma Pariyar Nepali Total
Category
N % N % N % N %
Yes 18 10.0 45 25.0 4 22 67 12.4
No 162 90.0 135 75.0 | 176 97.8 | 473 87.6
Total 180 100.0 180 100.0 | 180 100.0 | 540 100.0

Source: Field Survey (2007)
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As shown in the table above, Bali system still exists in the hill area of western Nepal. However,
very few (12.4%) respondents had reported that they have been following barter system. One
fourth of the Pariyars reported that they maintain the barter system. But it is almost lacking
among the Nepali group. Only nominal number of the respondents from Nepali group reported
that they maintain this system. In the case of Bishowkarma, 10 percent of the respondents reported
they maintain Bali system. In general, it can be said that Bali system is still important among the
Pariyars.

Fig. 1.2: Bali System Practice by Dalit Sub-caste Groups
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Source: Field Survey (2007)

1.3 Manner of Client towards Respondents

The Balis system is considered to be an exploitative relationship. The service providers for Dalits
remain in domination of the high caste clients. The following table shows how Dalits perceive
their relationship with the clients.

Table 1.3: Behaviours of Client

Bishowkarma Pariyar Nepali Total
Category
N % N % N % N %
Sympathetic 0 .0 3 6.7 0 .0 3 4.5
Co-operative 0 .0 11 24.4 0 .0 11 16.4
General 6 333 14 31.1 3 75.0 23 343
Exploitative 12 66.7 16 355 1 25.0 29 433
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Don't know 0 .0 1 2.2 0 .0 1 1.5

Total 18 100.0 45 100.0 4 100.0 67 100.0

Source: Field Survey (2007)

From the table above, it is clear that most of the Dalits feel that they are in exploitative relationship
with their clients. Of the total respondents who reported that they maintain Bali system, 43.3
percent of them felt they have been exploited. Among the three Dalits groups, two third of the
respondents from Bishowkarma group reported that they have been exploited. There is only one
third in the Pariyar group. One third of others reported that their clients’ behavior toward them
is normal. Some of others (16.4%) also reported that the clients are cooperative. It is remarkable
that none from the Bishowkarma group reported that the client was cooperative. Because of
small number in Nepali group, their proportion is analytically insignificant. It can be said that
Bishowkarmas largely perceive their relationship with clients exploitative.

1.4 Differences of Wages between Occupational Skill and Other Skills

Bali System is considered exploitative because of the low economic returns for the service
provider Dalits. In this connection, it was asked with all of the respondents whether or not they
think wages are unequal between traditional and non-traditional works.

Table 1.4: Differences of Wages between Occupational Skill and Other Skills

Bishowkarma Pariyar Nepali Total
Category
N % N % N % N %

Not so much difference 14 7.8 24 133 25| 13.9 63 11.7
High wages of traditional works 70 38.9 109 | 60.6 54 | 30.0 233 | 43.1
High wages of other skills/ work 77 42.8 38 | 21.1 81 | 45.0 196 | 363
Don't know 19 10.6 9 5.0 20| 11.1 48 8.9
Total 180 | 100.0 180 | 100.0 180 | 100.0 540 | 100.0

Source: Field Survey (2007)

It is quite interesting to note that majority (43.1%) of the respondents reported that there is higher
wages for traditional works. There is significant variation among the proportion of three groups
who reported it. Most (60.6%) of the Pariyars reported it but fewer from other two groups. But
other one third (36.3%) reported wages are higher for non-traditional works. They are mostly
from the Bishowkarma (42.8%) and Nepali (45%) groups and fewer (21.1%) from Pariyar who
reported there is higher wages for non-traditional works. Some of other respondents reported that
there is no significant difference.
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Fig. 1.4: Difference in Wage Traditional Skills and Other Skill
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1.5 Others’ Behaviour towards Dalits

Though untouchability long times ago is legally abolished in Nepal, it is still dominant in practice
especially in the rural. The social relationships have been changing gradually but the inhumane
treatment with Dalits has not brought to an end yet. Following table examines the relationship
between Dalits and other groups in the study area.

Table 1.5: Others’ Behaviour toward Dalits

Bishowkarma Pariyar Nepali Total
Category
N % N % N % N %
Brotherly 0 .0 15 13.4 0 .0 15 7.6
General 26 44.8 57 50.9 2 7.4 85 43.1

Discriminative and untouchable 32 55.2 39 34.9 25 92.5 96 48.8

Can't say 0 .0 1 9 0 .0 1 5

Total 58 100.0 | 112 | 100.0 27 100.0 | 197 | 100.0

Source: Field Survey (2007)

The table above illustrates the facts that of the total 197 who responded this question, almost
half (48.8%) of them reported others’ behavior toward them is discriminatory. They are being
treated as untouchable by other groups in their communities. There is significant variation among
the three groups in that almost all (92.5%) respondents from Nepali group reported that they are
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discriminated whereas only 34.9 percent of the Pariyars reported such behavior toward them.
Only 7.6 percent of the respondents reported that the relationship of the other caste groups is
brotherly. But there are none from Bishowkarma and Nepali who reported so. Rest of the 43.1
percent marked that other people have general behaviour toward them. There are very few from
Nepali group who reported behavior toward them from other people is general or neutral.

Concluding remarks

To sum up this study, we conclude that there is a need of campaign against untouchability practices
and it must be carried out through a partnership between Dalits and non- Dalits. A collective forum
of Dalits and Non-Dalits against untouchability and discrimination should be formed. Similarly,
they must develop their bargaining powers in terms of demanding what they have been promised
by the concerned agencies and the government. These events are just a few among the many
that have come into public awareness. The government administration and political parties have
not sufficiently directed their attention to these issues. That needs acute solution. And the most
important requirement of the time is to conduct a base line survey with nationally representative
sampled to identify the Dalits problems and issues. Also, the national census all national and local
level surveys and studies by government and non government levels are to be made mandatory
to collect disaggregated information of Dalits. So that further studies could be carried out in the
different aspects of Dalits. And another important factor is the traditional occupation is getting
less popular. It is because traditionalism in the occupation. The earning is also very low which do
not fulfill the material need of Dalits presently. The most important fact is that the traditionally
made goods have no proper market. And the government is also not giving any special attention
towards the concerned group. Despite the fact concerned agencies are highly required to bring
some reformative programs and policies to bring up the traditional occupation. In the same way
the youth of this group is not getting any support from the society and the state so, they planned to
go abroad to do hard job in less salary. All this requires quick solution as soon as possible.
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Clause combining strategies in Bhujel: A Tibeto-Burman
language of Nepal

Dan Raj Regmi*

Abstract

The main purpose of this paper is to look at the clause combining strategies in Bhujel, a seriously
endangered Tibeto-Burman language mainly spoken in some of the villages in Tanahun district of
Nepal. From formal and functional perspectives (cf. Lehmann 1988, Paynel 997, Givon 2001 and
Haspelmath 2004), a natural language makes use of mainly two morphosyntactic strategies which

are traditionally referred to as subordination and coordination. In the domain of subordination,

Bhujel employs typologically interesting morphosyntactic strategies in the complex expressions
such as complement clauses, adverbial clauses, and relative clauses. Such clauses are exclusively
controlled by a verbal form, finite or non-finite, including nominalized clauses. Bhujel, similar
to most of the South Asian languages, typically employs non-finite subordinate clauses to realize
clause chaining. In the domain of coordination, the clauses in Bhujel may be combined by one or
more coordinators. Interestingly, they may be simply juxtaposed without any coordinators. To sum
up, Bhujel employs different morphosyntactic strategies to show functional-syntactic continuum
of clause integration: most integrated to least integrated.

Key words. chaining, continuum, co-ordinands, integration, strategies

1. Introduction

This paper attempts to examine the clause combining in Bhujel within the functional-typological
framework mainly developed in Lehmann (1988), Payne (1997), Givon (2001) and Haspelmath
(2004). Bhujel is an endangered and preliterate language spoken by an estimated 3,923 of 5418
(i.e.72.4%) ethnic Bhujel, most of them living along the Mahabharata mountain range of Tanahun
District of Nepal (Regmi, 2007).! This language is natively referred to as puk’gyal yur (puk’gyal
‘Bhujel’ and yur ‘language’). Along with Hayu and other Kirati languages, it has been classified
as one of the members of the east Himalayish languages of Himalayish section of the Bodic
branch of Tibeto-Burman language family (Regmi, 2007).

Dr. Regmi is Associate Professor at Central Department of Linguistics, Tribhuvan University, Nepal. E-mail : danraj_
regmi@hotmail.com

1 At present, the Bhujel speakers are found living in different villages of Chitwan, Nawalparasi and Gorkha districts apart
from Tanahun. Moreover, there occurs discrepancy in between the total number of speakers recorded by the Census of
Nepal, 2001 and field study conducted by the researcher from (2003-2005). According to the Census of Nepal, 2001,
the total number of speakers amounts to 10,733 (i.e. 9.1%) of the 1, 17,664 ethnic Bhujel (Gurung et al. 2000).
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Clause combining is generally referred to as a morphosyntactic phenomenon traditionally involving
two main processes: subordination and coordination. It is functionally defined as a process simply
forming a functional-syntactic continuum to show the degree of clause integration: most integrated
to least integrated (Givon , 2001). Clause combining may be taken as a relation of dependency of
the clauses controlled mostly by a verbal form, finite or non-finite, including nominalized clauses
(Lehmann, 1988). The continuum or the degree of dependency of clauses is assumed to begin
with one clause representing the high degree of grammatical integration to two separate clauses
showing no degree of grammatical integration (Payne, 1997). In a natural language, there occur
complex expressions such as serial verb constructions, complement clauses, adverbial clauses,
clause chains, relative clauses and coordination as forming the continuum in between the highest
and the least degree of grammatical integration.

No attempt has yet been made to provide a fuller analysis and description of the complex
expressions in Bhujel from formal and functional perspectives. The main goal of this study is to
analyze the various morphosyntactic strategies employed to form the complex constructions in
the language.

This study is based on the primary data comprising both elicited and text corpus. The data was
elicited in the years (2003-2005) from Bishnu Bhujel (63) and his wife Hiramaya Bhujel (62),
formerly, the residents of Andimul, Ghimire Danda (Ward No 8, Bandipur VDC); at present,
living in Nayabasti (Ward No 1, Ghansikuwa VDC) Tanahun, district, Nepal.

This paper is organized into six sections. In section 2, we examine the serial verb constructions in
Bhujel. Section 3 looks at the morphosyntactic processes of the complex expressions traditionally
considered to be subordinate clauses such as complement clauses, adverbial clauses, and relative
clauses in Bhujel.? In section 4, we examine clause chaining in the language. Section 5 deals
with morphosyntactic processes of coordination in the language. In section 6, we summarize the
findings of the paper.

2. Serial verb constructions

Serial verb constructions have been claimed to be found in all types of languages, viz. isolating,
agglutinating and fusional (Payne, 1997). However, they are more commonly found in the
isolating languages where there is little or no verbal morphology. A serial verb construction,
prototypically, consists of two or more verb roots which neither form a compound nor they
are the members of separate clauses. Such construction is uttered with a single intonation as a
single clause. The second verb in the series does not have independent tense/ aspect marking.
Typologically, Bhujel is an agglutinating language. Thus, it is to be noted that Bhujel does not

2 In typology, subordination has not been considered as a useful universal linguistic category as the broad group of clause
types under subordination does not show much common properties rather than grammatical dependency (Haiman and

Thompson1984).
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exhibit serial verb constructions as in the isolating languages of the East Asia. Bhujel marginally
and less prototypically exhibits the use of verb roots in a series in some constructions.

Consider the following examples in (1).

(1)
a. dyo  nli-si-je-al
3sG laugh-die-eat-psT
‘S’he had died happily.”

b. na dak"-wan-na-n
1sG reach-come-NpST-1/2

‘I have already reached.’

C. na-I  je-dak"ol
1SG-ERG eat- reach-NEG

‘I have remained hungry as the food was not enough for me.

In all examples (1a-c) there are at least two verb roots occurred in a series in the same clause. The
verbs in series in (1a-c) mean slight differently than what the same series of verbs would mean
if they were cast in separate clauses. The first verb root in (1a) in the series provides adverbial
meaning (i.e., adverb of manner). The third verb in (1a) and the second verbs in (1b-c) in the
series carry aspectual meaning (i.e., perfective aspect). Moreover, the suffix used as the past
tense marker in (1a) may be argued as a grammaticalized form from the lexical verb of motion
al ‘go’ in Bhujel. In the same way, way in (1b) ‘come’ and dak" in (1c) ‘reach’ have also been
grammaticalized as a/ ‘go’in (la). However, the examples in (la-c) do not satisfy all the basic
criteria for the prototypical serial verb constructions as found in the isolating languages of the East
Asia. However, grammatically, they can be appropriately categorized as serial verbs in Bhujel.

3. Subordination

Subordination is a morphosyntactic process of combining two clauses in which one clause is
grammatically dependent on or embedded to the other. It includes the complex expressions such
as complement clauses, adverbial clauses, and relative clauses. In this section, we discuss the
process of clause combining in such complex expressions.

3.1 Complement clauses

Functionally, complement clauses or verbal complements are clauses that function as subject or
object arguments of other clauses (Givon , 2001). Syntactically, they are the subordinate clauses
embedded in the verb phrase. In Bhujel, there are two types of complement clauses: subject
complement and object complement. Both complement clauses are non-finite clauses in Bhujel.
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3.1.1.Subject complement clauses

In Bhujel, subject complement clauses occur in the initial position of the matrix clause.
)

[[apa sijeo bati] dyokay nato duk"i bonayal]

<« Complment _

<«——— Main (matrix) clause s

The sentence given in (2) has been analyzed in (3).
(3) [[apa si-je-o0 bat-i] dyo-kay nato duk"i banay-al]

father die-pPRF-PTCP matter-ERG 3SG-DAT very sad make-pST

‘That the father died made him very sad.'
In (3) the clause with non-finite forms of the verb sijeo is the complement clause which
functions as the subject argument of the finite verb banayal. Let us consider another example of
the subject complement clause in Bhujel.
(4) pas ge-je-o bat-i na geum-ala-n

pas become-PRF-PTCP matter-ErRG IsG happy-pst-1/2

‘That I passed made me happy.'

3.1.2 Object complement clauses

Like subject complement clauses, the object complement clauses occur in the initial position of
the matrix clause as in (5).

(5) [[nyamti wati muo] nakay citimunar
<«— Complement _
<«—— Main (matrix)clause _______

The sentence given in (5) has been analyzed in (6)

(6) nyamti wa-ti mu-o na-kay citi-mu-na-
Water rain-DUR stay-PTCP 1SG-DAT know DUR-AUX-NPST-1/2

‘I know that it is raining.'

In (6) the clause with non-finite forms of the verb muo is the complement clause which
functions as the object argument of the finite verb citimunay.



42 Curriculum Development Journal

In Bhujel, the object complement clause can be placed clause finally.

(7
[nakay citimunarn [isor muo]
<«— Complement .

<«—— Main (matrix) claus¢ ———

The sentence given in (7) has been analyzed in (8)

(8) na-kay ci-ti-mu-na-y isor mu-o
1sG-DAT know-DUR-AUX-NPST-1/2 god stay-pTCP

‘I know that God exists.'

3.2 Adverbial clauses

Formally, there are two types of adverbial clauses in Bhujel: finite and non-finite. They are
employed to provide the situational context for the event or state that is described in the main
clause. Semantically, they may be considered as much like adverbs and syntactically, they are
much like adjuncts. They are not syntactically required by the verb in any way. In other words,
they are not obligatory constituents of the clause. Functionally, there are seven types of complex
expressions categorized as adverbial clauses in Bhujel. They include time adverbial, location
adverbial, manner adverbial, purpose adverbial, reason adverbial, concessive adverbial and
conditional adverbial. We discuss the function, form and distribution of such adverbial clauses
below:

3.2.1 Time adverbial clauses

The time adverbial clauses are non-finite clause in Bhujel. They are used to provide information
about the relative temporal ordering of the two or more events in Bhujel. The verbs in the adverbial
clauses are typically morphologically marked by two types subordinating affixes: -gul and -ban.
The verb marked by the suffix -gu/ 'before' indicates the preceding event whereas the verb
affixed by -ban 'after' signifies the following events.

(€))
a. kim bonay-gul na dera-han mu-lak-ala-n
house make-before 1sG room-LOC stay-COMPL-PST-1/2

'l lived in a rented room before the house was built.'

b. am min-ban na-i nag-kay got-n-u-y
rice cook-after 1SG-ERG 2SG-DAT call-NPST-DIR-1/2

'l will call you after the rice is cooked.'
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In examples (9a-b) the subordinators have been affixed to the root of the verbs of the subordinate
clauses. The forms of the verbs in both examples are in non-finite forms.

3.2.2. Location adverbial clauses

Bhujel employs the interrogative pronoun g’ay ' where' to indicate location in the subordinate
clauses. Consider the following examples in (10).

(10)
a.  nan ghan yem-te-na u-han-lai na-ma yem-na-
2sG where sleep-2-NpST there-EMPH 1SG-ADD sleep-NpST-1/2

'l will sleep where you sleep.'

b.  nan ghan al-te-na uhan-lai na-ma al-na-n
2sG where go-2-NpsT there- EMPH 1SG ADD go-NPST-1/2

'l will go where you go.'

Unlike the time adverbial clauses in (9a-b) the location adverbial clauses are finite subordinate
clauses having independent tense/ aspect marking in their verbs.

3.2.3. Manner adverbial clauses
The manner adverbial clauses formed by employing the interrogative pronouns are finite

subordinate clauses in Bhujel.

(11) na-i do to-n-u- u-loi  rak"s
1SG-ERG What say-NPST-DIR-1/2 3SG empH Do.ivp

‘Do what I say.'

In (11) the clause with the interrogative pronoun do ‘what’ is the manner finite subordinate
clause.

In Bhujel, some manner adverbial clauses are non-finite as in (12).

(12) dyo-koy branma lago-o-w"an-1ai gur rak"-na
3sG-ERG cold catch-pTcp-siML-EMPH talk do-NpsT
“S/he speaks as if s/he has a cold.'

3.2.4. Purpose adverbial clauses

Bhujel employs two types of subordinators to form purpose adverbial clauses. They are affixed to
the root of the verbs as in (13).
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(13)
a. na-i leto komay-moy nato kam rak"-n-u-g

1sG-ERG money  earn-pURP much work do-NpsT-DIR-1/2
‘I do much work to earn money:.'

b. pa-i je-lyan suma cew-al
1SG-ERG eat-PURP nothing see-NEG

‘I did not see anything for eating.'

It is quite obvious from the examples in (13) that the purpose adverbial clauses are non-finite
clauses. In (13a) the verbal affix -may ‘to’ has been employed as a subordinator to form a purpose
clause.? In the same way, in (13b) the verbal affix -lyan ‘for’ is used for purpose adverbial
clause.

3.2.5 Reason adverbial clauses

In Bhujel, there is a reason subordinator daitobet which combines the reason clause with the main
clause. The examples are as follows:

(14)
a. na-i yonkray daitobet am chito je-al-u-g
1sG-ERG hunger because rice early eat-pST-DIR-1/2

‘I ate rice early because I was hungry.'

b. ram kim chito wak"-je-al daitobet dyo-i leto wan-al
Ram house early go-prr-pST because 3sG-ERG money bring-NEG

‘Ram went home early as he had not brought money.'

3.2.6. Concessive adverbial clauses

Bhujel employs a subordinator -#im ‘although' as a suffix to the root of the verb in order to reflect
a contrast of some sort between the main and the subordinate clause as in (15).

(15)
a.  pa gorib ge-tim iman-han mu-na-n
1sG poor be-conc honesty-Loc stay-NpsT-1/2

'Although I am poor I am honest.'

b.  dyo d"ni ge-tim t"sije mu-na
3sG rich be-conc liar stay-NpST
'Although he is rich he is a liar.'

3 In Bhujel, the verbal affix -may is one of the nominalizers, the other being -o.
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c. hari dyanto na-la-tim sokto-koy con-an-i
Hari good be-NEG-conc all-ERG like-NpPST-PL
'Although Hari is not good, everyone likes him.'

The concessive adverbial clauses in (15a-c) are non-finite clauses.

3.2.7. Conditional adverbial clauses

Bhujel makes use of two types of conditional clauses: probable and hypothetical. The root of the
verb is affixed by the marker -A"aytip in the probable type of conditional clause as in (16)

(16)
a. nyamti warn-k"aytip na wan-al
Water come-COND 1SG come-NEG

'If it rains I will not come.'

b.  gru-khaytip na kim-han-lai mu-na-n
sick-conD 1sG house-Loc-EMPH stay-NpST-1/2
'If I fall sick I will stay at home.'

Apart from the affix employed in (16a-b) Bhujel affixes the root of the verb in the conditional
clause with -sam. It is to be noted here that this affix is a special conditional marker in Bhujel
which is affixed to the root verb when the subject of the clause is  the second person as in
(17).4

(17)
a. nar wan-te-sam fna warn-na-1
2SG ~ come-2-CoND 1SG come-NPST-1/2

'If you come [ will come.'

b.  nap wan-te-lo-sam na wan-na-y
2sG ~ come-2-NEG-COND 1SG come-NPST-1/2
'If you do not come [ will come.'

As in probable type of conditional clauses, the root verb is marked by -codik in hypothetical
conditional clauses, as in (18).

(18)
a. na khoro ge-codik gami-koy bikas ge-o na
1sG head be-conp village-GeEn development be-pTcp cop

'If I were head the village would be developed.'

4 A detailed study is required for further clarification in this respect.
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b.  kay-lo-codik ni nato kam rak"-to na
fight-NEG-coND 1pL much work do-prcp cop

'If there were no fight we would have done much work.'

3.3 Relative clauses

There are two types of relative clauses in Bhujel: non-finite and finite (Regmi, 2005; 2007). The
non-finite relative clauses are formed by nominalization. Bhujel employs two nominalizers: -may
and -o. Such relative clauses are embedded in the noun phrase which they modify. Syntactically,
they precede the head nouns. However, the relative clauses with -may differ from those with -o in
terms of aspect. Consider the following examples:

(19) a. wa sat-moay kuy wan-ol
fowl kill-nmLz dog come-psT
“The dog which kills birds came.'

b. wa sat-o kuy wan-al
fowl kill-nmLz dog come-psT
“The dog which killed birds came.’

In examples (19a-b), (19a) represents imperfective aspect whereas (19b) exemplifies perfective
aspect in the relative clause.

The finite relative clauses are formed by employing interrogative pronouns in Bhujel. They
precede the head nouns. Consider the following examples:

(20)
a.  sup"amto mu-na u-kay con-na-n
who white stay-NpST 3sG-DAT like-NpST-1/2

‘I like the woman who is white.’

b.  gou kuy-koy me na-1s u ga-koy na
which dog-GeN tail have-NEG that 1SG-GEN cop

‘The dog which does not have tail is mine.’

In (20a), su ‘who’ and gou ‘which’ are interrogative pronouns used as the relativizers as in
correlative relative clauses. Such types of relative clauses are not common in Bhujel.

4. Clause chaining

Bhujel is a clause chaining language. In a clause chaining language there is a chain of non-finite
clauses completed by a final clause. Similar to most of the South Asian languages Bhujel typically
employs non-finite subordinate clauses to realize clause chaining (Regmi, 2008). There are two
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types of non-finite clauses. The first one is formed by attaching the suffix -#42i to the verbal root,
e.g,
(21)  na-i git res-t"ai doko kyak-al-u-g

1SG-ERG song sing-siM basket weave-PST-DIR-1/2

'While singing song I made a basket.'

The non-finite clause as in (21) is referred to as simultaneous converbal clause. Bhujel employs
such type of clause to express an activity which is simultaneous with, or temporally overlapping
with another activity expressed by the matrix predicate. It is exemplified in (22)

(22)  hou kryap-t'ai iskul-al-al
Sister cry-sim school go-pst

'Crying, the sister went to school.'
The second one is formed by adding the suffix -bet to the verbal root, as in (23)

(23)  pa-i am je-bet bojar ala-la-
1SG-ERG rice eat-sEQ market go-psT-1/2

‘After having eaten rice I went to bazaar.’

The clause in (23) is referred to as sequential converb which is used to encode the event assumed
to have occurred prior to the event coded in the matrix predicate (Noonan, 1999).

(24)  hou-koy doko kyak-bet am je-al
brother-ErG basket weave-sSEQ rice eat-PST

‘After having made a basket the younger brother ate rice.’

The non-finite clauses (as shown in (21-22) and in (23-24)) are normally joined to the left of
the matrix clause in Bhujel. They can be also post-posed in marked constructions as a discourse
strategy to express afterthought or focus.

(25) dyo kim payek"-al kam cew-ma-bet
3sG house return-pst work find-NEG-SEQ

‘After not having found work he returned home.’

(26) momcoco wan-al kim krap-thai
Daughter come-psT house cry-sim
‘Crying, the daughter came home.’

The time reference of the simultaneous and sequential converbs is relative to the primary tense of
the main clause.
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27)
a. nyamtyau tun-t"ai na pui ala-la-n
alcohol drink-sim 1SG jungle go-PsT-1/2
'While drinking alcohol I went to the jungle.

b. am je-bet na pui ala-la-n
rice find-seQ 1sG jungle go-psT-1/2

‘After having eaten rice I went to the jungle.’

The tense of the simultaneous (27a) and sequential (27b) converbs match with the past tense of
the verbs in the matrix clauses. However, the aspect is inherent in the converbs. The simultaneous
converb is associated with imperfective aspect indicating that the action indicated by the non-
finite clause is simultaneous with the main verb. Similarly, the sequential converb is associated
with the perfective aspect which indicates an action happened to the anterior to that of the main
verb.

5. Coordination

A coordinating construction consists of two or more coordinands i.e. coordinated phrases
(Haspelmath, 2004). They may be coordinated by one or more coordinators. They may be simply
juxtaposed without any coordinators. In this section, we discuss in brief conjunction, disjunction,
adversative coordination and exclusion.

5.1. Conjunction

The independent clauses in Bhujel may be conjoined by using the coordinate conjunction: -ma.
The basic function of this form is to combine co-ordinatively two or more clauses having the
equal grammatical status as in (28).

(28)  nan-kay-ma na-kay-ma bo-u
2SG-DAT-ADD 1SG-DAT-ADD divide-DIR

'Divide it between you and me.'

The two or more coordinants are simply juxtaposed.
(29)
a. pi-kay r"om rha dalo kyak-al-u-n-i
1pL-ERG basket winnow dalo weave-pPST-DIR-1/2-PL

'We made basket, winnow and dalo.’

b.  mumco kryap-ti goyco n"i-ti
wife cry-pur husband laugh-pur

'"The wife (is) crying and the husband (is) laughing.'
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c. apa n"i-al  co kryap-al
father laugh-psT son cry-psT

'The father laughed and the son cried.'

d.  mongole d"ani peto mu-na
Mangale rich good be-NpST

' Mangale is rich and good.'

In the examples, in (29a) the three noun phrases have been coordinated. In (29b- ¢) two clauses
are coordinated without any coordinators. Similarly in (29d) two adjective phrases have been
juxtaposed.

5.2. Disjunction

Bhujel does not have any native coordinator for disjunction. It has borrowed coordinators such as
ki and wa from Nepali as in (30).

(30)

a.  momcoco co-al ki co co-al
daughter bear-psT or son bear-pST

'Daughter was born or son was born.'

b.  ram si-je-al ki bides c"o-je-al
Ram die-prF-psT or foreign move-pRF-PST

'Ram died or moved to other country.'

5.3. Adversative coordination

Bhujel lacks a coordination construction for adversative coordination. This meaning is expressed
by concessive subordinate clauses in Bhujel. However, the adversative coordinator fara borrowed
from Nepali is used for the purpose in the Bhujel as in (31)

€2))
a.  momcoco n"i-al tors co kryap-al

daughter laugh-psT but son Cry-pST

'"The daughter laughed but the son cried.'

b. nepal gorib mu-na toro dyumto mu-na
Nepal poor be-npsT but beautiful be-NpsT

'Nepal is poor but it is beautiful.'
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5.4. Exclusion

In Bhujel, for exclusion, the Nepali coordinator bahek 'except' is used. The examples are as
follows:

(32)

a.  je-o bahek nan-koy kam na-la
eat-pTCp except other 2sG-GEN job be-NEG

"You do not have any work except eating.'

b.  si-may bahek t'e do-ma upay na-lo
die-INF except  other what-NEG way be-NEG

'"There is no way except dying.'

c. leto bahek t"e nan-koy do-ma caha-lo
money except other 2SG-GEN what-NEG wish-NEG

"You do not want any thing except money.'

6. Summary

In this paper, we examined the various types of complex expressions formed by employing various
morphosyntactic strategies in Bhujel. Bhujel does not exhibit serial verb constructions as in the
isolating languages of the East Asia. It marginally and less prototypically exhibits the use of verb
roots in a series in some constructions.

There are two types of complement clauses: subject complement and object complement clauses.
Both are non-finite clauses and are embedded within the matrix clause. Normally, both occur in

the initial position of the matrix clause.

Bhujel employs different types of adverbial clauses to provide the situational context for the
event or state described in the main clause. Syntactically, they are much like adjuncts. Generally,
the sub-ordination of the clause is carried out by nonfinite clause construction. In Bhujel, the
verbs in majority of the adverbial clauses are typically morphologically marked by subordinating
affixes. There are two types of relative clauses in Bhujel: non-finite and finite. The non-finite
relative clauses are formed by nominalization. The finite relative clauses are formed by employing
interrogative pronouns in Bhujel. They precede the head nouns. Bhujel is a clause chaining
language. Interclausal linkage in Bhujel is handled by verbal affixes rather than by free relational
forms such as conjunction. A coordinating construction in Bhujel consists of two or more
coordinands i.e. coordinated phrases. They may be coordinated by one or more coordinators.
They may be simply juxtaposed without any coordinators.



Curriculum Development Journal

51

Abbreviations

172

ADD
AUX
COMPL
CONC
COND
COP
DAT
DIR
DUR
EMPH
ERG
GEN
IMP
INF
LOC
NEG
NMLZ
NPST
PL
PRF
PST
PTCP
PURP
SEQ
SG
SIM
SIML

first person
first or second person
second person
third people
additive
auxiliary
completive
concessive
conditional
copula

dative

direct marker
durative
emphatic
ergative
genitive
imperative
infinitive
locative
negation
nominalizer
non-past
plural
perfect

past
participle
purposive
sequential
singular
simultaneous

similarative
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Number marking affixes in the verb morphology of
Chhatthare Limbu

Govinda Bahadur Tumbahang*

Abstract

Chhatthare Limbu has number- marking prefixes such as <mu-> and <n->, which indexes plurality
of third person subject or agent and non-singularity of third person agent respectively. Similarly,
it has suffixes such as <-ch>, <-chi>, <-i>, <-m>, <-pan> and <-si>, which mark agent duality
of first person and second person, subject and object duality of first person and second person,
subject and object plurality of first person and second person, agent plurality of first person and
second person, subject or agent singularity of first person or plurality of first person exclusive in

the past form and non-singularity of third person object respectively.

Key words: affix, prefix, suffix, singularity, duality, non-singularity, plurality, subject,

agent and object

1. Introduction

Like other Kiranti languages such as Thulung (Allen:1975), Dumi (vanDriem:1993) Athpahariya
Rai (Ebert:1997), Yamphu (Rudgers:1998), Wambule (Opgenort:2004), Jero (Opgenort: 2005),
Sunuwar (Borche: 2008), Bantawa (Doornenbal: 2009) and other Limbu dialects such as Panthare
Limbu (Wiedert and Subba: 1985), Phedappe Limbu (vanDriem: 1987) and Mewakhole Limbu
(Chhatthare Limbu has dual, non-singular and plural markers. The singularity is formally
unmarked on the verb form, but duality, non-singularity and plurality are marked. These number
marking affixes carry case meaning such as subject, object and agent along with them, and they

can't be separated. In this article I present number marking affixes in brief.

2. Number marking affixes

2.1. Singular marking affixes

Singularity of first person and second person subject and objects are not formally marked on the
verb form. In the case of third person, both person and singularity are formally unmarked.

*Dr. Tumbhang is Associate Professor, Centre for Nepal and Asian Studies, Tribhuvan University, Kirtipur
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(D) a. lok-na
run-1S

'T run.’

b. a-ni-na
10-see-10

‘He sees me.’

c. ka-ni-na
2A-see -10

‘You see me.’

d. ka-lok
2S-run

'You run.'

e. ka- Iom
20-beat
‘He beats you.’

f. lom-na
beat-1>2
I beat you

In la. <na> indicates first person, singular subject and in 1c. it indicates first person, singular,
object whereas in 1b. <a> and <mna> together constitute first person, singular, object
morpheme. In 1d. <ka> indicates second person, singular, subject but in 1e it indicates second
person, singular, object. The morpheme <na>, on the other hand, indexes singularity in 1>2
configuration.

Third person subject and agent don't appear on the verb form. However, its object appear but
its singularity is unmarked.

2) a. sun
cough-3SGS
'He coughs.'

b. kPeks- u
bind-NPT-3SGO
‘He binds it.’
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In 2a. third person, subject does not appear and its singularity is also unmarked. Similarly, in 2b.
its agent is unmarked. Its object is suffixed to the stem but its number is unmarked.

Similarly, singualarity of first, second and third person agent is unmarked.

3) a. lops- u-n
beat-30-SGA
'l beat him.'

b. lom-na-chi-n
beat-1—-20- dO-SGA
‘I beat you.'

c. ka-lops-u
2-beat-30

‘You beat him.’

d. ka-lom-ma
2-beat-1SGO

‘You beat me.’

2. 2. Dual number marking suffixes

The suffix <-c"i> indicates duality of subject in all three persons and of objects in the first and
second person verb forms in an identical phonemic shape.

4) a. a-lok- chi
li-run-dS

'We run.'

b. a-lom-chi
li-beat-dO

‘He beats us.’
c. ka-lok-chi

2-run- dS

'You run.'

d. ka- lom-chi
2-beat-dO
‘He beats you.’
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e. lok-chi
3-run- dS
'"They run.'

In 3a, 3¢ and 3e, <chi > marks duality of first person, second person and third person subject
whereas in 3b and 3d its marks duality of first person and second person object.

The suffix <-c" > marks agent duality of first person, second person and third person in 1>3,
2.>3 and 3 >3 configurations.

®) a. a-lom -ch-u
li-beat- dA-30
'We beat him.'

b. ka-lom —c"u
2-beat-NPT-dA-30
'You beat him.’

c. lom-c-u
3- beat-dA-30
‘They beat him.’

In fact, the dual number morpheme <-chi> is derived from the numeral lexical item netchi
'two'. In intransitive verb form, it is overt but in the transitive verb form the vowel /i/ is deleted
when it occurs before the third person object morpheme <-u> because the sequence of /i/ and
/u/ is not permitted in the language. Van Driem (1987: 31) also says the same thing about the
dual number morpheme in Phedappe Limbu.

2.3. Plural marking affixes

The suffixx <-i> indicates plurality of subject and object in the first and second person verb
forms without any change in its phonemic shape.

(6) a. a-lokk-i
1 -run-pS

'We run.'

b. a- lops-i
1-beat- pO

‘He beats us.

)

c. ka-lokk--i
2-run- pS

'You run.'
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d. ka- lops-i
2-beat- pO
‘He beats you.’

It has a regular allomorph <-ni> in the second person plural object in 1 >2 configuration.

@) a. lom-na-ni-p
beat-1>2-pO-1SGA
'l beat you.'

b. cep-na-ni-n
chop-1>2- pO-1SGA
'l chop you.'

The plural morpheme <-i> is derived from the numeral word sums7 'three'.

The suffix <-m> indexes The plurality of the first person agent first person agent and second
person agent is marked by the suffix <-m>

®) a. a-lops-u-m

li-beat--30 -pA
'We beat him.'

b. ka-lops- u-m
2-beat- 30-pA
‘You beat him.’

The first person plural agent morpheme doesn't occur where the portmanteau morphemes
<-mna> and <-pan> occur because they themselves encode plural agentive meaning though
formally they don’t take object. The examples in 64a and 64b illustrate it.

) a. lom-mna
beat-1peS/PT
'We beat him.'

b. man-lom-ban
NEG-beat-1peS/PT/NEG
'We didn't beat him.'

The morpheme <-m> as a 1/2 plural agent suffix is ubiquitous in Athpare, Bantawa and
Chamling (Ebert 1994: 22).

Plurality of the third person subject is marked by the prefix <mu-> as in 10a and plurality of

agent in 3 >3 configuration as in 10b.
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(10) a. mu-lok
3pS-run
‘They run.’

b. mu-lops-u
3pA- beat-30
‘They beat him.’

Non-singularity of third person agent is marked by the prefix <m->. It has allomorphs in <-m~
-n ~ -n> which occur in 3>1 and 3>2 configurations. These allomorphs are phonologically
conditioned and they index only third person, non-singular, agent meaning.

(11) a. ka- m-bi
2-3nsA-give
'"They give you.'

b. a-n-deps-i
1-3nsA-catch-pO
‘They catch us.’

c. a-m-gut-a-y
1-3nsA- make carry-1SGO

'"They made me carry something.'

From the examples above, we can say that the third person agent prefix stays <m> if it
is followed by a bilabial consonant like /p/. It changes to <-n> if it is followed by a velar
consonants like /k. Similarly, it becomes <-n> if it is followed by a dental consonants like

n/.

In negative form, the syllable final vowel /u/ of the morpheme <mu>changes to /a/ and is
realized as <ma-> as indicated in 12.

(12) a. ma-n-lops-u-n
3pA-NEG-beat-30-NEG
‘They do not beat them.’

b. ma-m-bat-u-n
3pA-NEG-say-30-NEG

‘They do not say it.’

On the other hand, the suffix <-si> marks both duality and plurality of the third person object.
Therefore, it is labeled as nonsingular suffix.
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(13) a. lops-u-si
3sA-beat-NPT-30-NSGO
‘He beats them.’

b. a-lops-u-m-si-m
li-beat-NPT-30-pA-NSGO-pA
'We beat them.'

c. ka-lom- c"-u-si
2-beat- dA-30-NSGO
‘You beat them.’

When the first person singular morpheme <-> and the second person and first person plural
agent morpheme <-m> occurs with the third person non-singular morpheme <-si>, they
occur as their own copy after it as in 14.

(14) a. lops- u-y-si-n
beat-30-1SGA-NSGO-1SGA
'l beat them.'

b. ka-lops-u-m-si-m
2-beat-30-pA-NSGO-pA
“You beat them.’

c. a-lops-u-m-si-m
1-beat-30-pA-NSGO-pA
'We beat them.'

3. Conclusion

Singularity is unmarked in all persons whereas duality of first person and second person subject
and object are marked by the suffix <-chi>, which also marks the duality of the third person
subject. The morpheme <-si>, on the other hand, indexes non-singularity of third person
object. Similarly, the prefix <m> indicates non-singularity of third person agent. The suffix
<-ch> marks duality of agent in 1>3, 2>3 and 3 >3 configurations. The prefix <-mu>
indexes plurality of third person agent. The affixes, in addition to number, also mark subject,
agent and object roles. The plurality of first person agent is not directly marked but their meaning

is encoded by the morphemes <-mna> and <-pan>.

Abbreviations

1 First person

2. Second person
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3 Third person

Ipes First person plural exclusive subject
A Agent

dA Dual agent

do Dual object

ds Dual subject

NEG Negative

NPT Non-past

NSGA Non-singular agent
NSGO Non-singular object

O Object

PA Plural agent

PO Plural object

PT Past tense

S Subject

SG Singular
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Family Planning Program in Nepal: Achievements and
Challenges
Govind Subedi*

Abstract

Global funding in family planning program has grossly been diverted to other reproductive health
sectors. This has impacted on the national family planning program in developing countries
including in Nepal, especially reaching out to the most deprived and excluded population groups.
Drawing data from the nationally representative Nepal Demographic Health Surveys of 1996,
2001, 20006, the article aims to examine which groups of Nepalese population still need much
attention to reach out for ensuring their reproductive goals as envisioned in the ICPD 1994
and meeting the MDG goals. Findings indicate that there is still high fertility among Muslims,
Dalits, other disadvantaged groups and people living in remote and difficult topography. On
the other hand, contraceptive prevalence rates are low and unmet needs are high among these
groups. The article concludes that with the prevailing trends of contraceptive prevalence rate and
unmet need for family planning, Nepal may not achieve its MDG targets in reproductive health
aspect by 2015. It warrants a repositioning of family planning program as a major component of
reproductive health.

Key words: Family planning program, contraceptive prevalence rate, unmet need for family
planning, disadvantaged groups.

The need of family planning and reproductive health services continues to be importance in Nepal
given the high population growth rate, large number and proportion of female in reproductive age
and poor demographic and reproductive outcome indicators. The family planning program needs
to be repositioned in order to reach the most deprived population in Nepal.

Family planning program in Nepal was initiated in 1959 by Family Planning Association of Nepal
(FPAN) — an NGO, and government-supported family planning service delivery program was
established in 1968. Social marketing of contraceptives started in 1978 with the establishment of
Nepal Contraceptive Retail Sales (CRS) Company. Over the years, the program has been expanded
throughout the country and services are provided through different channels and agencies — public,
NGOs and private sectors.

*  Dr. Subedi is an Associate Professor in Central Department of Population Studies, Tribhuvan University, Kathmandu,
Nepal and is also the President of Population Association of Nepal.
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Analyzing the chronology of the family planning program in Nepal, one can reasonably categorize
its evolution process into four phases: the first stage is the initial stage which ranged from 1959
to 1970. It is the third Development Plan (1965-1970) that clearly stated the need for Population
Policy which included family planning program as the crucial instrument in addressing the high
fertility. During this period, family planning information and to some extent limited services were
provided in Kathmandu. The government linked the family planning program with the Maternal
and Child Health (MCH) program.

The second phase spans from 1970 to 1880. In this phase family planning program has entered as
the integral part of population policy; in each Development Plan, targets were made in terms of
fertility and Contraceptive Prevalence Rate (CPR). Some scholar commented that early focus on
developing basic infrastructure (i.e. physical facilities and human resources) helped accelerated the
implementation of family planning services (Tuladhar, 2007). Numerous experimental programs
were initiated early on and many evaluations took place in the 1970s such as the 1976 World
Fertility Survey which helped define effective mechanisms to promote the use of and access to
family planning. At the institutional development, National Commission on Population (NCP)
was established under the National Planning Commission (NPC).

The third phase is the decade of early 1990s. In this period, National Population Strategy was
adopted and demographic targets were made. The question of unmet need for family planning
evolved as a major concern. During this period, mobilization of NGOs and private sector was
focused. The fourth phase of family planning program evolution is afterward of International
Conference on Population and Development (ICPD). Following the ICPD principle, integration
of family planning with other reproductive health components such as safe motherhood program,
abortion, STIs/HIV was focused. The concept of Population Management was introduced to
encourage small family norms and emphasize on family planning and meeting the unmet need.
In the institutional sector, the Population and Environment Ministry was established but later
population division was merged with the Ministry of Health and renamed as Ministry of Health
and Population. Now, this is the focal line that the ministry has to handle the population, family
planning and health issues in Nepal.

Research Context

The onset of fertility transition in developing countries was initiated accompanied by very low
development as measured by Human Development Index (HDI). For example, in Nepal, the onset
of fertility decline initiated in 1988 with HDI of 0.33; in Bangladesh it was initiated in 1981
with HDI of 0.32 and in India, it was initiated in 1973 with HDI of 0.36 (Bongaarts and Susan,
1996). These family planning programs were greatly supported by a succession in technological
breakthrough in contraceptives: oral contraceptives, the intrauterine contraceptive device (IUCD),
injectables, implants, female and male sterilization and performance in abortion.

The national family planning programs were greatly praised as well as well-funded in the decades
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of 1960s, 1970s and 1980s for their instrumental role in curtailing fertility in developing countries.
By 1990s, the goals and demographic rationale of the national family planning programs were
questioned. Yet the ICPD Program of Action calls for family planning programs with a human face.
It recommends that national family planning programs should not take as a major aim of fertility
reduction, but rather it should focus on the provision of first-rate reproductive health services. It
recognizes the national family planning program as the critical component of reproductive health
care for two reasons. First, they can improve individual health of women. Second, they can still be
instrumental for lowering population growth where there is a large young age structure. Millions
of more women will be entering their reproductive years in the coming years due to the young
age structure.

Given the continued importance of family planning services in the country, this article aims to
address the following: What are the levels and trends of contraceptive use in Nepal? What are the
current issues in family planning programs such as levels and trends of contraceptive use, unmet
need, method-mix and quality of services? What are the emerging areas in which family planning
program should concentrate in Nepal?

Method and Data

This article utilizes data from four surveys: Nepal Family Health Survey (NFHS) 1996, Nepal
Demographic and Health Survey (NDHS) 2001, NDHS 2006 and Nepal Family Health Program
(NFHP) II and New ERA 40 rural districts survey 2009.

All of the first three surveys are nationally-representative household surveys while the last one
was conducted in 40 rural districts in the same clusters where the NDHS 2006 was conducted.
These all surveys provide data for a wide range of monitoring and impact evaluation indicators
in the areas of population, health, nutrition including family planning. The sample is generally
representative: at the national level, at the residence level (urban-rural) and at the development
regions and ecological zones. The sample is usually based on a stratified two-stage cluster design.
In the first stage, enumeration areas were drawn from Census files and in the second stage, in each
enumeration area selected, a sample of households was drawn from an updated list of households.
In the NFHS 1996 and NDHS 2001, all ever married women 15-49 in a sample household were
interviewed while in the NDHS 2006 and NFHP II and New ERA 40 district survey 2009, all
women 15-49 (irrespective of marital status) were interviewed (Box 1).

Box 1 Nepal's family planning and health surveys since 1996

Number
Number Number of s
of women Eligibility of Sample
Surveys of households y s . .
aged 15-49 women’s interview representation
clusters enumerated . .
interviewed
. . National
Nepal Famil Ever married i
P y 8,082 8,429 urban-rural,

Health Survey 1996 women 15-49

regional levels
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. . National,
Nepal Demographic 257 8.602 8.726 Ever married urban-rural,
Survey 2001 women 15-49 .
regional levels
. National,
Nepal Demographic 260 8,707 10,793  All women 15-49  urban-rural,
Survey 2006 .
regional levels
NFHP II and New
ERA 40 rural 111 3,996 All women 15-49  Rural Nepal
districts survey
2009
Results

Levels and Trends in Contraceptive Prevalence Rates and Method-mix

Contraceptive behavior in Nepal has changed considerably for the last 30 years. In the late 1970s,
only a tinny fraction of couples (3%) practiced contraception and knowledge of method was
limited. By 2006, contraceptive knowledge is universal and nearly half of the currently married
women (48%) are using any method.

Similarly, the contraceptive method-mix has changed considerably over the years in Nepal.
Female sterilization has continuously dominated other methods since early 1980s. Its share in
the CPR increased from 34 per cent in 1981 to 50 per cent in 1991 and declined to 41 per cent
in 2006. Thus, half of the efforts of the family planning program appeared to have been spent on
targeting the women for sterilization. The total share of method-mix used by the female (female
sterilization, injectables, pills, [IUCD and implants) was one-forth of the CPR in 1976 which has
increased continuously and tremendously in each of the successive decades. This trend reflects
two things. First, the increase in the CPR is largely contributed to by the methods used by females.
Second, the family planning program appears to be failure in increasing access to methods to be
used by males.

Table 1 Percentage of currently married women who are currently using a contraceptive method,
Nepal

CPR/Method Mix | 1976 1981 1986 1991 1996 2001 2006 2009+

Any method 3.0 7.8 15.1 Na 28.5 39.3 48.0 49.6
Modern method 2.9 7.6 15.0 24.1 26.0 354 442 45.1
Method mix

Female sterilization | 0.1 2.6 6.8 12.1 12.1 15.0 18.0 22.4

Injectables Na 0.1 0.5 2.3 4.5 8.4 10.1 8.1
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Male sterilization 1.9 3.2 6.2 7.5 5.4 6.3 6.3 53
Condom 0.3 04 0.6 0.6 1.9 2.9 4.8 43
Oral Pills 0.5 1.3 0.9 1.1 1.4 1.6 3.5 3.3
Implants Na Na Na 0.3 0.4 0.6 0.8 1.4
IUCD 0.1 0.1 0.1 0.2 0.3 04 3.7 0.2
Traditional methods | 0.1 0.1 0.1 Na 2.5 39 3.7 4.5
% share of female
sterilization to mod- | 3.4 342 45.3 50.2 46.5 42.4 40.7

49.7
ern method

Source: MoH, 2002 and MoPH, 2007 and * NFHP II and New ERA, 2010.

Levels and Trends in Unmet Need for Family Planning

Unmet need for family planning refers to a discrepancy between expressed fertility goals and
contraceptive practice. The ICPD Program of Action calls for achieving the women’s reproductive
goals by eliminating unmet need. Meeting the reproductive goals of women is significant in both
social welfare and demographic grounds (Casterline et al., 1997).

Unmet need for family planning is still high in Nepal and it is evident that it has increased from
2006 to 2009 in rural areas (Table 2). Comparing between 1996 and 2006, the pace of decline
in unmet need for spacing births is three times as high as the limiting births between 1996 and
2006 — suggesting that the family planning program increasingly providing the spacing methods
compared to the limiting ones.

Table 2 Percentage of currently married women aged 15-49 with unmet need for family planning,
1996-2006, Nepal

Unmet need for | NFHS 1996|  NDHS 2001| NDHS 2006 1 g0c Z;:l;%‘:)%e) NFHPFE:: g)‘:;
Limiting births 17.0 16.4 15.2 10.6 9.0
Spacing births 14.0 11.4 9.4 32.9 17.3
Total 314 27.8 24.6 21.7 26.3

Source: MoH, 1997; MoH, 2002; MoPH, 2007 and NFHP II & New ERA, 2010.

Challenges of Family Planning Program

The emerging challenges of the family planning program are to reach the disadvantaged groups,
economically poor, adolescent and young women and mountains and remote areas, migrant
populations and women in post-partum period.
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Reaching to the Disadvantaged Social Groups

Among the social groups, Muslims have the highest TFR (4.6), lowest CPR (19%) and highest
unmet need for family planning (37%). The CPR among them is 0.4 times lower than that of the
national average while unmet need for family planning and TFR each is 1.5 times higher than
that of the national average figures. Hill Dalit has the second highest TFR (4.0) but with only 37
per cent CPR and 34 per cent unmet need. For this group, still the CRP is 0.8 times of national
average and unmet need is 1.4 times higher of the national average (Table 3). Thus, data suggests
that there is wide variation in use of contraceptives, levels of fertility and unmet need among
social groups in Nepal. Data generally suggests that it is the disadvantaged groups who have high
fertility but low CPR and high unmet need.

Table 3 TFR, CPR (modern methods) and Unmet need by caste/ethnic groups, NDHS 2006

Caste/ethnic groups CPR Ui TFR Reference group = Nepal
el CPR | Unmetneed | TFR

Brahman 52 27 23 1.2 1.1 0.7
Chhetri 47 26 33 1.0 1.0 1.1
Madheshi Brahman/Chhetri 63 10 2.5 1.4 0.4 0.8
Hill Dalit 37 34 4.0 0.8 1.4 1.3
Madheshi Dalit 50 18 3.8 1.1 0.7 1.2
Newar 62 21 2.4 1.4 0.8 0.8
Hill/Mountain Janjati 41 31 3.1 0.9 1.2 1.0
Tarai Janjati 68 13 2.5 1.5 0.5 0.8
Muslims 19 37 4.6 0.4 1.5 1.5
All hill/mountain groups 46 28 3.1 1.0 1.1 1.0
All Tarai/Madheshi groups 52 18 33 1.2 0.7 1.1
Nepal 45 25 3.1 1.0 1.0 1.0

Source: Adopted from Bennett et al., 2008.

Reaching to the Poorest Households

Wealth of the households is clearly associated with the CPR: as the wealth of the household
increases the CPR also increases and vice-versa (Table 4). There is wide gap in CPR between the
top and bottom wealth quintiles of the households. Similar relationship is observed between the
wealth quintile and the TFR. The TFR of the bottom wealth quintile is still 4.7 and it is still 3.6
for second wealth quintile while TFR is below the replacement level of fertility among the top
wealth quintile. The overall unmet need is also inversely associated with the wealth quintile of the
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households — suggesting that the poorer the household, the higher the unmet need and vice-versa.
Thus, the association between wealth quintile and CPR, wealth quintile and TFR and wealth
quintile and unmet need all suggest that it is the lowest and second wealth quintile households
whose CPR is low, but their TFR and unmet need for family planning are high.

Table 4 TFR, CPR (modern methods) and unmet need by wealth quintiles, NDHS 2006

Reference group = Highest quintile
Wealth quintile CPR Unmet need* TFR
CPR Unmet need | TFR

Lowest 329 32.0(10.0) 4.7 0.5 1.7 2.5
Second 42.6 26.8 (10.6) 3.6 0.7 1.4 1.9
Middle 49.2 22.7 (10.6) 3.1 0.8 1.2 1.6
Fourth 52.8 23.1(10.0) 2.7 0.9 1.2 1.4
Highest 60.9 19.3 (5.7) 1.9 1.0 1.0 1.0

Note: * Figures in parentheses refers to unmet need for spacing births while the figures outside the parentheses indicate

the total unmet need (spacing + limiting births).

Source: Adopted from Johnson and S.E.K, 2008.

Reaching to the Adolescent and Young Women

As shown in Table 5, adolescent and young women are of the most need for family planning
services as indicated by high fertility rates, low CPR and high level of unmet need. Among the
late adolescents (15-19 years), age-specific fertility rate (ASFR) is 98 per 1000 women while their
use of contraception is just 16 per cent and unmet need is 38 per cent. In case of young women
(20-24 years), the ASFR is very high (234 per 1000 women) while CPR is very low (31%) and
unmet need is very high (33%).

Table 5 ASFR, CPR (modern method) and unmet need for adolescents and young women, NDHS
2006

Reference group = Nepal
Age group CPR Unmet need* ASFR per 1000
CPR Unmet need | TFR
15-19 16.0 37.9 (34.7) 98 0.4 1.5
20-24 30.6 32.9(20.4) 234 0.7 1.3
Total 45.0 24.6 (9.4)

Note: * Figures in parentheses refers to unmet need for spacing births while the figures outside the parentheses indicate

the total unmet need (spacing + limiting births).

Source: MoPH, 2007.
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Reaching to the Households of Foreign Labor Migrants

Foreign labor migration has become one of the major income sources of Nepali for the last 10 to
15 years. It is estimated that nearly 3 million young people, especially in the age range of 18 to 40
are in the foreign employment. Among the total migrants, male is estimated to be 90 per cent and
the share of females is 10 per cent. This has tremendously impacted on the CPR and unmet need
for family planning. Data reveal that CPR is more than double for those who are living together —
husband and wife and unmet need is more than three times for those whose women husband are
away. One of the challenges of this trend is that how to provide the quick family planning services
to the returnee migrants. As the returnee migrant comes for a short time, the availability of short
term method is needed to prevent unwanted pregnancy.

Table 6 CPR and unmet need by husband living away status, 2009

Husband living away CPR Unmet need*
Husband away 22.5 50.4
Husband living together 55.5 15.2
Total 45.1 26.3

Source: NFHP II and New ERA, 2010.

Reaching to the Remote and Rural Areas

Remote areas must possess attention by the family planning program in order to further achieve
decline in fertility in Nepal. Data reveal that TFR is much higher in rural areas, in mountain, mid
and far-western development region. On the other hand, CPR is much lower in these areas and
unmet need is substantially high in these areas (Table 6).

Table 6 CPR (modern methods),unmet need and TFR, by geographical areas, NDHS 2006

Comparison with reference group (RF)

Age group CPR | Unmet need* | TFR

CPR Unmet need TFR
Urban (RF) 60.0 19.8 (7.2) 2.1 1.0 1.0 1.0
Rural 459 25.5(9.7) 3.3 0.8 1.3 1.6

Ecological region

Mountain 38.5 30.3(10.9) | 4.1 0.8 1.5 13
Hills 45.6 28.6 (8.8) 3.0 0.9 1.4 1.0
Tarai (RF) 51.1 20.6 (9.6) 3.1 1.0 1.0 1.0

Development regions
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Eastern 498 | 23.1(10.0) | 3.1 1.0 1.0 1.0
Central (RF) 50.0 22.2(9.1) 3.0 1.0 1.0 1.0
Western 410 | 324104) | 3.1 0.8 1.5 1.0
Mid-western 45.4 25.6 (8.4) 3.5 0.9 1.2 1.2
Far-western 51.8 20.4 (8.3) 3.5 1.0 0.9 1.2

Source: MoPH, 2007.

Taking district as a unit of analysis, it appears that topography and physical inaccessibility are
associated with CPR in Nepal and thus districts with ‘very low” CPR deserves priority to family
planning information and services, for these districts have also generally low level of human
development and high income poverty. Among the 75 districts in Nepal, only five districts have
CRP more than 60 per cent. Majority of central Tarai districts falls under middle level CPR
classification while four districts from hills also fall under this classification. None of the mountain
districts has CPR more than 45 per cent. Eastern and central mountain districts falls under low
CPR classification while almost all western and far-western mountain districts fall under very
low CPR regime. There are also a number of hill districts with very low CPR while there is
only one district in Tarai falling under this category. Yet caution must be taken that some of the
hills districts with relatively good physical infrastructure such as Kaski and even Kathmandu
falls under low CPR level, indicating that physical access is not only factor determining CPR.
In Tarai, where CPR is low or very low, cultural and programmatic factors may be important in
determining the CPR.

Table 7 District wise CPR, F'Y 2008/09, Nepal

Ecological | High Middle Low Very low (<30%)
ery low
Zones (60% +) (45%-60%) (30%-45%) y ’
Rasuwa, Mustang Manang, Dolakha
. Jumla, Solukhumbu Sankhushava, Mugu
Mountains | - - . .
Taplejung, Dolpa, Bajura, Humla
Sindhupalchok Darchula, Kalikot, Bajhang
Ud , Jajarkot, Mygdi
Palpa, Khotang, .ayapur Aarkos, Aedl
Pyuthan. Nuwakot Dailekh, Tanahu, Salyan
uthan, Nuwako . .
Surkhet, Kavre D}lllank @ Teharthum, Syngia, Bhojpur
uta, .
) Lalitpur Illam, : Argakanchi, Ramechhap
Hills Okhaldhuga, Kaski : )
Bhaktapur | Makawanpur Baglung, Doti, Gulmi, Rolpa,

Dhading, Kathmandu
Panchathar, Gorkha
Lamjung

Parbat, Sindhuli
Dadeldhura, Baitadi
Rukum, Achham
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Saptari, Chitawan
P Siraha, Mahottari
arsa iraha, Mahottari Dang, Banke

Tarai Morang Jhapa, Sarlahi Kapilbastu
Kanchanpur, Bara

Kailali, Nawalparasi

Dhanusa Bardiya, Sunsari

R dehi
Rautahat upandeit

Source: Department of Health Services, 2010.

Conclusion

Increased access to family planning services is most needed for less educated women in rural
area, Dalits, disadvantaged groups, poorest, adolescent and young women. This is because of
two reasons. One is related to equity and social justice aspect as recommended by the ICPD and
Millennium Development Goals (MDGs). Common goals of the ICPD Program of Action and
the MDGs include increasing gender equality, reducing poverty, improving maternal health, and
universal access to reproductive health. Another is related with the profound synergic effects of
investing on family planning program on human development outcomes. For example, the use
of a family planning program helps the spacing of children which benefit the health status of
mother and child, increases opportunity to women for education, employment outside the home
and thereby an increase overall living standards. Increasing access to family planning services
also helps to achieve MDGs of reduction in maternal mortality rates as well as achieving targeted
67 per cent contraceptive prevalence rate in the country.

However, the trends of CPR and unmet need for family planning reveal that Nepal may not
achieve its targeted goals if the family planning program is not focused on the most deprived
groups. Reaching to such population requires centralized commitments but with differentiated
approach. The Government has to increase its commitment to reach the underserved population
by increasing allocation of budget, orientation and motivation of service providers to reach the
underserved population and increasing access to physical facilities. The role of donors, NGOs and
private sectors is equally important in this endeavor. District level planning is needed with greater
participation of Female Health Volunteers (FCHV) in planning and implementation process. This
is because it is the FCHVs who know the local situation and underserved population.
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Socio-economic Situation of Caste and Ethnic Groups in
Nepal: An over view on the issue

Keshav Kumar Shrestha*

Abstract

The large majority of people live in extreme poverty and poor social conditions such as health,

education and gender disparity in Nepal. In spite of enormous efforts made by the government and
non-government sectors emphasizing to improve socio-economic conditions of ethnic communities
the outcomes is less as expected. The poverty has been much more in the remote rural areas,

far western development regions and Terai. Gender inequality implies an improvement in the
relative capabilities of women, their representation and participation remains lower than that of
men in the political, economic and professional domain. People are poor because of low income
and because of their low access to opportunities or their participation in the mainstreaming of
development process.

Majority of hill population are in under the poor socio-economic conditions. Economic situation
of women, Janajatis and ethnic communities is miserable compared to other upper caste groups
in hill and Terai. Immense efforts have been put for combating such problem by numbers of
ethnic organizations, INGOs, NGOs, government and community groups after restoration of
democracy in 1990 and also involve in advocacy for social justice, human right, equity, gender
equality, and participation of ethnic groups in development process in order to improve socio-
economic condition and maintain social integration and harmony in the society. Creation of
social opportunities through public services, education, health care, and development of a free
and energetic press can contribute in improving economic, social and political development,
which is very important to eliminate inequality, disparity, deprivation and injustice. Not only the
ethnic groups, but also other caste groups are live in remote areas surviving under the vulnerable
socio-economic conditions.

Introduction

Majority of people in Nepal live under acute problems of resource scarcity poverty and health,
education, un-employment, and ethnicity related problems. This article tries to assess these issues
in brief and certain efforts made to overcome them. Instead of making enormous efforts in the
development for a long time, impact has not been encouraging to reduce poverty at required level.
The article will also try to analyze the issues related to social policy to improve existing situations,
reduce weaknesses and enhance future prospective. It will conclude with summing up remarks.

* Dr. Shrestha is Executive Director of Curriculum Development Centre, Tribhuvan University, Kritipur, Kathmandu
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History of initiating development programme

The planned development started with the first five year plan in 2013 (B.S.). It has completed
five decades of historical path. Development cannot be understood until contributes to combated
poverty and thus enhance socio-economic, cultural and spiritual life of poor people. Nepal has
diversified socio-economic and geographic conditions and people have different status [regarding]
socio-economical prospective. Poverty is considered as one of the major social problems and it
has been highlighted since the 8" five year plan. Programmes and policies have been designed
accordingly to combat poverty (Neupane, 1999:26). The Small Farmers Development programme
(SFDP) was one of such programmes which started in 1975 with the objective to educate small
farmers in the new agriculture technology and provide credit facilities for agricultural activities
in order to combat various economic problems. However, these programmes did not make much
difference in improving socio-economic conditions of the poor rural population. Significant
change in the situation has not been realized so far out. The economy of eighty points zero three
percent of population and Nepal is totally depending on agriculture (NPC, 2003:7). In terms of
other social service and facilities, the impact of development in the last four decades has been
unsatisfactory. As data presented by the National Planning Commission in 2002, in the tenth five
year plan has revealed that 38 percent of people are still living under poverty lines (NPC, 2002:9).
The government has shown previous concern on poverty reduction in the ten five year plan.

Composition of Nepalese Society:

Status of castes and ethnic Groups

There are 103 ethnic groups in Nepal according to the Janajati Mahasangh Nepal; most of them
are from Mongoloid of non-Hindu ethnic groups. The ethnic groups defined as (i) non-Hindu,
animist believers (ii) possessing territory and languages (iii) deprived of tribal resources (iv)
avoid of policy making roles and (v) egalitarian opposed to caste. The hierarchy convention of
ethnic rights demands for equal rights on health, education, access to resources and economic
opportunities, cultural, political practices without discrimination. Thus it is necessary to consolidate
all ethnic groups in the main stream of development to maintain equity and solidarity of Nepal for
sustainable development (Gurung, 1999).

NHDS (2006) has identified and categorized Nepalese society having more than 75 different
castes/ ethnic groups. The 2001 census has listed 103 groups but only 101 groups are specified;
and the two groups which remains on specified are (i) Dalit unidentified, and (ii) caste ethnicity-
unidentified. The Nepal Living Standards Survey (NLSS) 2003/2004 fund very (NDHS) 2006
enumerated only 75 groups. All 75 caste and ethnic groups found in the NHDS 2006 are grouped
into seven main caste/ethnic groups and 11 caste/ ethnic groups with regional division. HDI of
Brahmin and Chbhetri ranked third (0.552), after the Newar (0.616), and other caste and ethnic
groups (0.559). The lowest rank is that of Muslims (0.401), followed by Dalits (0.424). The data
revealed that the ethnic and minority groups are socially and economically weak are compared
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to other groups. Poverty according to National planning commission and government of Nepal,
and Nepal Living Standards Survey 2003/2004, people living poverty line has declined from
42 per cent to 31 per cent because of increased remittance in 2006 (UNICEF, 1996). A large
proportion of population is in the Mid Western Development region than in other regions. Poverty
characterized on the basis of the caste and ethnic groups, Newars have lower proportion, and
Brahmin/Chhetri (14 per cent and 18 percent ) respectively than of Dalits, Muslims and Hill
Janajatis whose rates over between 41 per cent and 46 per cent , significantly higher than the
national average of 31 percent.

Achievement on Poverty Reduction

Poverty in sociological prospective is lacking richness and which is the foremost problem that
Nepal is facing. Poverty may be regarded as “that conditions in which a person either because
of inadequate income or unwise expenditures does not maintain a scale of living high enough to
provide for his physical and mental efficiency and to enable him and his natural dependents to
function usually according to the standards of society of which he is a member”. Some scholars
also defines poverty in term of income. But according to new dimension, poverty is perceived
adding up some other important elements such as human necessities, satisfaction, human rights,
freedom and dignity (Todaro, 1999). It is not only limited [to] material term of life, but also
includes opportunities as access to resources, basic health services, education, freedom, dignity,
self-respect, self-esteem, and right to survive with respect and dignity (UNDP,1995:833). It is
clear that poverty defined on the basis of material or physical needs is incomplete; it includes
other things that make people complete and satisfied as human being in the society. Poverty is
a situation where citizens have no equal access and opportunities for maintaining livelihood. In
this context, almost eighty percent of hill population fell under absolute poverty line. Using M.
Lipton's definition of absolute poverty as those spending seventy percent or more budget on food
alone, the estimated poverty incidence came out as sixty percent for all Nepal (sixty-eight percent
for rural and fifty-two percent for urban). Government and non-government sectors have been
implementing poverty reduction programmes based on indicators mentioned above. However,
there has not been much improvement or satisfactory results (Gurugharana, 1996:17). According
to national Planning Commission thirty-eight percent of population is under poverty line at the end
of eight five year plan (CBS, 1996). UNDP has emphasized on human capital development aspect
demanding to invest more for health, education, and upgrading skills for increasing productivities
effectively. The past experience shows that poverty reduction programme has not been successful
due to political, social, geographical and unstable socio-political situation and lack of proper
policies.

Improvement in Health Services

In the past four decades many efforts were made to improve health services to improve health of
rural and urban population. Even though, health service is not reaching to poor communities even
at minimum standards. Child and maternal mortality is high in Nepal. Malnutrition under five year
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children is forty-four percent and eighty percent of children are in high-risk. Safe drinking water
supply is enjoyed only by 35 percent of rural population. Both child and mother survival issues are
closely related to availability and use of basic maternal health services. However, the government
of Nepal has been implementing programmes from 1991 through establishing health service
system in rural areas such as community drug programme and basic primary healthcare activities.
However, the service has not effectively been reached to the poorest and ethnic communities in
the rural areas, which need to be strengthened [through right] interventions much more effectively
(NPC and UNICEF, 1996:108). Access to health services by disadvantaged communities is
primary needs for survival. It is much more relevant to minority communities living in difficult
remote rural areas. Viability of health service facilities is centered to urban areas.

Education

Formal and informal education programmes have been run for more than five decades in Nepal.
Government allocated 13.5 percent of budget for the education programme. Education programme
has been placed in high priority by the government since 1970. However, the literacy rate is only
65.1 percent of male and 42.5 percent of female. The literacy rate of ethnic groups could not
increased significantly and remained only 38 percent in mountain, 43.1 percent in hills, 26.4
in inner Tarai and 28.1 in Terai in 1993. Similarly, number of higher educated people for the
country is not [has not been] produced sufficiently by the universities to meet requirements of the
country. There are 4 universities in the country producing human resources (HMG, 2060:151). In
a broader sense, education is essential for making good citizens, evaluating democratic society,
self-realization which leads to social change and achieve development goals (Sharma, 1992:29).
The aim of education is to develop personality, culture, exploration of universal values and
synthesis of man and nature (Sharma, 1992:29). Therefore, it is essential to achieve development
goals though right and proper education of citizens [in order to move help move them forward
toward the right direction to reach the set goals]. Rural people are more deprived of education
opportunities than people of urban areas.

Unemployment

Progress of socio-economic development has been very slow and unable to address needs of
the poor people. Government is unable to create jobs for educated young people. From the
available data, 20 percent of people have possessed degree of higher education. Annual growth
rate of educated people is about 47 percent, who could not get employment (Neupane, op.cit
:82.). Government does not have employment generating programmes. The problem of brain
drain is increasing annually. Unemployment counted by 12.4 percent at the end of nine five years
plan period shows an increasing trend (Neupane, op.cit :82). This trend is directly affecting the
socio-economic development of the country. A total of unemployed people expected to be 17.4
percent in 2002. The number of people employed abroad in different countries is 309,360 as of
economic survey report of 2060. Energetic young people are the strength of country as working
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force for sustainable development, going abroad will have negative impact in the long run. The
government should have clear plan to create employment opportunities for educated people to
increase productivities inside the country.

Conditions of women and empowerment

Much of development literature is filled with notions of empowerment. However, the real
meaning of empowerment is disputable. Many development modalities are applied. They are:
alternative approach, development from below, people centered development, and participatory
approach. Professional of participatory development argue that poor can be an agent of their own
development, where outsiders can play a role of facilitator only (Holmen, 1996:12). Participation
of women and ethnic minorities is a major issue in the development process of Nepal. Seventy
percent of the poor are female and the situation is getting worse in rural areas (Carr 1996:1).
Underlying causes of poverty of both women and men are that of entrenched traditional structure
as castes and class hierarchies, ethnic or religious discrimination, and unequal distribution of
land. Situations of powerlessness restrict the women and ethnic population to access economic
resources and their lack of control on resources are directly affecting their well-being. Most ethnic
minorities in Nepal have less direct access to resources and opportunities. It is equally applicable
to women and ethnic communities.

Life expectancy of women is 53 years which is lower than that of men. It shows that socio-
economic conditions of women are vulnerable. This is because of poverty, poor healthcare
services, unemployment, castes system, less focus on especial programme on these issues by the
Government. INGOs and NGOs are implementing their development programmes focusing on
women and minorities such as health, nutrition, drinking water, literacy and income generating
activities in rural areas. Some other agencies are working to create public pressure for policy
changes, property rights, human rights, reproductive rights, and protection against violation
of women rights, trafficking of women in order to support women's movement at central level
(Bhattachan 2001:67). Beside these efforts, the impact, in practice, is not satisfactory because
of weaknesses in program designing with especial focus to the poorest segment of society and
powerless minorities. Women participation in decision making was 1.77 percent in 2054 election
for House of Representatives and 1.49 percent in District Development Committees and it is a
very low representation at decision making level (HMG, 1990:97). Professionals and feminists
argue that there should be at least 30 percent representation of women at all levels, which need
to be provisioned in the laws (Acharya, 1999:104). Women involvement in difficult works as
in agriculture is 90 percent against 75 percent of men and in labor works 66 percent against 75
of male as per data up to 1996, whereas in productive sector was 77 percent (UNDP,1998:66).
Women are far behind in term of access to opportunities as education, health, employment and
resources. Literacy rate of male is 81 percent whereas female is 54.5 per cent and in secondary
level female is 29.3 percent and male 53.5 per cent. The data revealed clear gender differences in
access to education (UNDP, 2009:47).
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Ethnicity and Social Policy

Socio-economic situation of ethnic communities is vulnerable. There is not suitable social policy
for weaker section of the society. In fact, social policy has not been developed for the benefit of the
powerless population. The weaker section of society has less to access economic opportunities.
Historical biases remain against poor, women, ethnic groups, children, oppressed classes, landless,
and minorities (Panday, 1999:88). Biases against women are well-known fact in our society. Life
expectancy of Nepalese male and female is one of the lowest in the world. Continue exclusion
of a large number of ethnic, indigenous, tribal, and service castes groups from the main stream
of development is endangering human rights and social equity (Panday, 1999:89). However,
numbers of ethnic organizations have been emerged after reinstatement of democracy in 1990.
They are advocating for social justice, human right, social equity and participation of ethnic
groups in development process in order to maintain social integration and harmony (Gurung,
1998:40). Creation of social opportunities through public services, education, heath care, and
development of a free and energetic press, can contribute both to economic development, which
plays important role to eliminate inequality (Sen, 1999:49).

Of the total population of Nepal, 56.2 percent belong to the caste groups. These include 9 hill and
20 Tarai castes. The respective population is 7.4 million of the hill and 3.0 million of the Tarai
castes. There are 59 ethnic groups, which is 35.5 percent of total population. The ethnics include
eleven from the hill, seven from inner Tarai, five from the Tarai, and three from the mountain
regions (Gurung:112). There was 59.9 percent of illiterate population according to the census of
1991, out of which 46.5 percent belong to caste groups and 43.1 percent ethnics groups. Condition
of these ethnic communities is vulnerable in term of social, economic, education, and access to
resources and opportunities for their livelihood. There is no programme focusing especially these
disadvantaged communities to improve their living conditions for meeting basic human needs.
Participation of these communities in development process is minimal or almost nonexistent.

Human Rights and Security

Condition of human rights and security situation has been deteriorated since the past 8 years in
Nepal. People expected that there would be political freedom, economic development, social
security and justice with the establishment of democracy in 1990, but the situation turned aside.
The government failed to maintain peace and social security which was one of the main reasons
that Maoist movement emerged. Accident of violation, conflict among different groups and
corruption in government mechanism [widely] increased. Murders and even rape cases became
common due to political instability. There is almost no existence of laws and order and the situation
is deteriorating continuously directly affecting to development. Right practice of democracy
strengthens sustainable livelihoods, human dignity to attend freedom, justice, and solidarity, but
the situation in real sense became reverse. Difficulties to access the resources of state by the poor
has been challenging in establishment and maintenance of human rights. Government has not been
recognizing importance of citizen's participation in development process. Role of civil society has
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been undermined in development process, social welfare policy making and its implementation.
Corruption is becoming common; there is no accountability in government bureaucracy for civil
livelihood. Human rights situations are ultimately deteriorating (Dahal 1999:169). Human rights
violation cases of different nature were 259 females and 2515 males from government side and
1061 females and 2643 males from Maoists side. This is only physical violation and there are
other issues against human rights such as discrimination of women, minorities and exploitation.
Human rights violation is becoming common in Nepal (Gautam, 2001:363).

Development of Social Capital

Social capital development includes: poverty reduction, empowering powerless minorities,
women, ethnic communities and institutional capacity building thereby establishment of just and
equitable society. Notion of Human capital development is being practiced for long time in the
development. Human resource is the primary vehicle to lead development and is therefore crucial.
With this view, situation of human resource development is not satisfactory. The government has
not been giving much attention to develop human resources. More focus is being given to physical
development. But provision has been made in five year plan, but implementation side is very
weak. It was started long ago through technical, social education and training in different fields
to fulfill the needs and demand of the nation. However, donors and government itself commonly
raise question that Nepal does not have capacity to manage development programme efficiently.
Every one is clear that social capital is the main strength of nation for development, which is
weaker, and it is needed to give due attention by the government in this area.

Children and Human Rights

Children are the future of the nation as potential human resources. Situation of children is not
positively encouraging, especially in rural areas. After ratification of UN convention in 1992,
the government of Nepal has passed the Children Act in 1992, guaranteeing the equal rights
for all the Nepalese children to health, education, water, sanitation, and protection, and defining
the responsibilities of parents and welfare provisions to be guaranteed by the Government. The
responsibilities given to District Development Committee, Chief District Officer at district
level and a central child welfare board was established in 1996, under the National Council for
Women and Child Development and the Ministry of Women and Social Welfare and District
Welfare Boards. Implementation of child rights by the government is ineffective whereas heavy
involvement has been from the NGOs sector and at local governmental bodies (Caroline, 2000:9).
It is obvious that efforts from different levels have been made for protection of child rights, but
still needs to enhance their capacities and empower families through right education regarding
child care, their rights, and make policies at central level. Promotion of good governance is a focal
point to improve child and women rights in the development field. Children rights concern their
fundamental needs, and the obligations under which these needs can be met. About half of Nepal's
21 million people are children under the age of 16 years. An estimated 99,000 children in Nepal
die every year before they reach their fifth birthday. Mortality of under-five exceeded five percent,
and ten girls die for every seven days of birth. Discrimination against girls effects their healthcare,
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nutrition, education, early marriage, and child birth and one of the highest maternal mortality rates
in the world. However, an estimated maternal mortality rate for Nepal is controversial, and vary
from 8.5 per 10, 000 live birth (UNICEF, 1996:169). Not surprisingly, 29 percent of children are
low weight at the birth and nearly two-thirds of children under three are moderately or severely
malnourished (UNICEF, 1996:169).

Conclusion

Nepal as a country of many ethnic communities, social integration, solidarity, peace, coexistence is
very important for development. For this equitable distribution of resources, balance development
practices, establishment of good governance, maintaining social harmony and peace are most
important. There are challenges to government, civil society and general citizen to work in
collaboration in order to socio-economic development. Development plan, policy and strategy
should be designed according to the reality to maintain social harmony, solidarity and justice for
sustainable ways. Participation of women and ethnic communities in development process is an
important vehicle to attain development goal through eliminating inequality and discrimination.
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Professional Motivation in Tertiary Level Non-Permanent
Teachers: A Comparative Study

Mukesh Kumar Bastola*

Abstract

The research article is about the level of Professional Motivation in Tertiary Level Non-Permanent
Teachers teaching at TU constituent and TU affiliated campuses. It gives the background of the
study, objectives and methodology adopted to carry out the study and the major findings. The
overall findings of the study showed the level of motivation of the tertiary level non-permanent
teachers to be rather low. The scenario was found to be more or less the same in both TU
constituent and TU affiliated campuses.

Background of the Study

Motivation, a basic psychological process as well as important aspect in understanding human
behaviour, is one of the most frequently researched topics in organizational behaviour. According
to Adhikari (2005), individuals and organizations are multifaceted and it is difficult to capture
the relation between motivation and performance exactly. There are three essential elements of
performance: ‘performance’ (= Ability x Willingness x Opportunity’) ‘ability’ (knowledge X
skill) ‘willingness’ of the employees to do the job. Hence people with less ability but with high
motivation can perform better than people with high ability but less motivation at work. Here our
concern is motivation in tertiary level teachers.

Tribhuvan University is the single, largest and oldest institution of higher education in the country.
Though there are many universities in Nepal, they are not being able to fulfil the need of most
common people who have desire to pursue higher education. Some of them are financially outside
the reach of poor people and some of them do not provide all the required courses. TU is the
heavily subsidized university by the state. Since 1979 private campuses started to be affiliated and
TU renewed the role of affiliation.” The challenge of TU is to at once respond positively to and
identify with the Nepali environment and national needs, and at the same time, maintain its time
with the regional and international community of academic institutions” (Sharma, 2002, p.2).
“Since 2038 B.S., new affiliated campuses started emerging as the number of students willing to
study in T.U. grew very fast and the constituent campuses could not accommodate all new phase
of public participation started after the major political change of 2036 B.S” (Sharma, 2002, p.2).

Despite the establishment of other universities, the role and magnitude of TU has not really
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diminished. Even today, it is the synonym for higher education in the country. “No doubt that
there are powerful teachers and researchers in this university but their power and energy need to be
regularly maintained and encouraged” (Bajracharya, 2000, P.71). Though this is the single largest
institution in the country, questions are frequently raised about the quality of education provided
by TU. In this regard, Amatya (1999) mentions that ‘maintaining quality of education, frequently
people have expressed the views that teaching and learning situation has largely deteriorated
in TU campuses. The quality of teaching heavily depends upon the teachers. One of the major
problems of TU is quality control”(p. 3).

For maintaining the quality of higher education, upgrading the dignity of TU and selling its output
in the international market, in addition highly motivated teachers are required. In this respect the
study was highly relevant in this regard.

The Objectives of the study

The objectives of the study were to find out the state of professional motivation of tertiary level non-
permanent teachers teaching in TU constituent and TU affiliated campuses of Katmandu valley, to
compare the state of professional motivation between them and to list some suggestions.

The Variable and Measures

The variable of primary concern of the study was the dependent variable that is professional
motivation. Seven independent variables: career development, physical environment,
administration and management, job satisfaction, performance appraisal and personal aspect were
used in an attempt to explain the variance in professional motivation of tertiary level teachers.

Limitations of the Study

The study was limited to the 100 non permanent teachers teaching in Management, Humanities
and Social Sciences and Education selected from 13 TU constituent and 13 affiliated campuses
from Kathmandu valley by using non-random judgmental sampling procedure.

Methodology of the Study

The descriptive survey research and correlation research design were used in the study. Both
primary and secondary sources of data were used. The main tool for the collection of data was a
set of structured questionnaire. Judgemental sampling procedure was used to select the campuses
as well as the teachers.

Comparison between the teachers of TU constituent and TU affiliated campuses with respect
to the factors of motivation was done with the help of weighted mean and Spearman’s rank
correlation coefficient (Spearman rho) was calculated. To test the statistical significance of the
correlation coefficient 5 % level of significance was determined
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Findings

Salary and benefits provided by the TU affiliated and TU constituent campuses were found to
be quite low to meet monthly living expenses and there was some discrimination in providing
remuneration as well. They said that there were only some opportunities for promotion and
career development. Large class size and ineffective policy and administrative system were found
to be pressing problems in TU constituent campuses and TU affiliated campuses respectively.
The placement of teachers, according to them, was done on the basis of their knowledge, ability
and performance in both TU constituent and TU affiliated campuses. The performance appraisal
system was not found to be consistent, timely, and fair. At the same time the reward system was
not found to be based on individual performance. Social prestige and low priority to good wages
attracted the teachers to the profession in both type campuses.

The following table summarises the overall picture of the state of motivation of the non-permanent
teachers of TU constituent and the TU affiliated campuses comparatively. The lower weighted
mean value in the table more positive result of that statement /alternatives is, and vice versa.

Table 1: The State of Professional Motivation of the Tertiary Level Teachers

Weighted Mean Value
Sections Alternatives Constituent Affiliated
Campus Campus
Remuneration expenses provided by the 278 3.1
Salary and Benefit campus
Discrimination in providing remuneration 2.16 2.27
Career Development Opportunities for promotion 2.2 2.26
Feeling about working condition 2.84 2.64
Physical Working Interpersonal relation 2.25 2.18
Environment a. Ranking of factors that that adversely a)5,1,4,2,6(a) 5,4, 3,26
affect performing in teaching profession | and 3 and 1

b. Correlation coefficient between the ranks | b) Correlation Coefficient ( r) =
0.3 (not significant )

Administration and Opportunity to participate in the decision 2.98 2.73
Management Manner of handling grievances 2.36 2.09
Utilization of skills 1.87 2.07
Job Satisfaction Placement on the basis of knowledge& 16 1.49
ability ’ ‘
System of performance appraisal 2.85 2.73
Performance Appraisal | Relation of reward system to individual 255 249

performance
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a. Ranking of factors for joining teaching a)3,7,2,6,1,

profession 5 and 4 a)3,7,2,5 1,4

and 6

Personal Aspect

b) Correlation Coefhicient (r) =
0.9893 (Significant)

b. Correlation coefficient between the ranks

Source: Field Survey

In comparison, it was found that the salary and other benefits, the opportunities for promotion,
rules and regulations for career development, utilization of their skills of teachers were found
to be better in TU constituent campuses. The working conditions, interpersonal relationship,
participation in decision making, placement on the basis of right man in right place and reward
system in TU affiliated campuses were found to be somehow better than in TU constituent
campuses.

Regarding the factors that adversely affect the teaching profession in TU constituents campuses
most of the teachers ordered the factors from the most to least adverse as large class size, poor
teaching materials and textbook, ineffective policy, short duration of academic year and lack
of academic freedom. In case of TU affiliated campuses they considered ineffective policy as
the most adverse factor. Similarly they gave second, third, fourth, fifth and last priority to poor
teaching material and textbook, short duration of academic year, large class size and lack of
academic freedom respectively.

The Spearman Correlation (r__,) indicates that there is no relationship between the ranks given

=03
by the teachers with respect to the given adverse factors.

The teachers of TU constituent campuses viewed that the main factor for joining their present
job was social prestige followed by career development at the second rank. Similarly they gave
third, fourth, fifth and sixth priority to interesting work, job security, possibility of advancement,
promotion and growth respectively. Similarly, the teachers of TU affiliated campuses also gave
first priority to social prestige for joining their job. Furthermore they gave second, third, fourth,
fifth, sixth and last priority to career development, interesting work, possibility of advancement,
promotion and growth, job security and good wages respectively.

The result (rs=0.9893) of the correlation coefficient indicates that there is almost perfect
relationship between the ranks given by the respondents/ teachers with respect to the factors for
joining teaching profession.

Conclusion

In conclusion low salary and opportunities for promotion, low involvement of teachers in decision
making process and discrimination in providing salary and benefit were found in both TU
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constituent and TU affiliated campuses. Large class size and ineffective policy and administration
were found to be pressing problems in TU constituent and TU affiliated campuses respectively.
Due to all these facts the level of motivation of tertiary level teachers was found to be unsatisfactory
in both TU affiliated and TU constituent campuses. So comparatively it seemed that the level of
motivation was more or less similar in both TU constituent and TU affiliated campuses.

Suggestions

Since there is close relationship between the level of motivation and performance, teachers’
motivation should be raised for this salary and other benefit of teachers should be raised in
reasonable level; there should not be any discrimination in providing financial rewards among
the teachers, working environment in TU constituent campuses should be improved. Similarly
TU constituent campuses should limit the size of class while TU affiliated campuses should make
and implement their policy and administrative system in effective and equitable manner. Teachers
should be involved in the process of making decisions to ensure proper implementation. Different
types of activities such as research work, project works, and workshops should be conducted to
utilize the skills of teachers.
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Spatial Distribution of Secondary Level School in Bhaktapur
District

Prem Raj Khaniya*

Abstract

Bhaktapur district is backward in education sector compared to the other districts of Kathmandu
valley. Only 58% people are literate in this district (DEO, 2009). Altogether there are 144
secondary schools in it. There are 16 VDCs and two municipalities. in total there are 36
governments secondary level school among them 17 are located in VDCs and 19 are located in
municipality areas. There are 108 private secondary level schools among them 73 are located
in two municipality areas and 35 in VDCs. So, there are more schools in city area than village
area. Bhaktapur municipality is quite advanced in education sector than Madhyapur Thimi
municipality. City areas have more schools than the village area. Sixty four percent schools are in
the city areas and only 36% schools are in village side in Bhaktapur district (Field observation).
Overall education scenario of Bhaktapur district is normal. So, both the government and non
government sectors should seriously consider the issue.

Key words

Widespread, Parameter, northern section, western section, southern section, core area, prosperity,
aerial location, centrality, restoration of democracy, particular area, endeavour, different strata,
school rich area, school poor area.

Introduction

Education is the parameter for the prosperity and overall development of the country. In the
modern sense, it become institutionalized in the country only in 1854 A.D. when an English school
(Durbar High School) was established in Kathmandu. For many years this school ran classes
only upto the eight grade. There were a few sanskrit schools and vernacular schools running in
paralled to this English school. Providing secondary level of education up to the 9" and 10" grade
were initiated when Nepal set up its own "School Leaving Certificate Examination Board" and
conducted the first SLC examination in the country in 1934B.S. In 1951, there were only eleven
secondary schools as a whole in the country. With the emergence of democracy in the country in
early 1950, educational development picked up momentum and an unprecedented score and the
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number of secondary schools increased from 1981. After 1951, the objectives of secondary level
education was broadened to include vocational training and appreciation of fine arts. At present
computer, health and physical, science, population and environment are taught in the secondary
level classes.

The number of secondary level schools are increasing rapidly throughout the country. There is no
case from the government sector towards the aerial location and centrality of the school. All of the
schools have been established without any future plan due to political, racial, religious, linguistic
and class consideration. This attitude ended after the restoration of democracy. The imbalanced
location of the school creates various disadvantages in the particular area. Due to these drawbacks
for the selection of schools, some of them have very poor number of students, by which they are
in critical condition and the other have excessive number and going out of the capacity to manage
the student pressure. The study has been mainly focused over all the above mentioned problems
and its tries to give a probable solution.

Materials and Methods

Geographically, the study area is located in the Kathmandu valley. This study has mainly focused
on the field observation. Primary as well as secondary information have been included in it. This
is analytical type of research and most of the time has been spent in the field. The area has been
divided into different units by stratified sampling method. School rich area and school poor area
has been distinct into different strata. After locating the schools 25% schools has been sampled
randomly.

SPATIAL LOCATION OF SECONDARY SCHOOLS IN BHAKTPUR
2056/1999
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Result
Locational Pattern of secondary Schools in Bhaktapur District

According to the field survey, there are altogether 144 secondary schools in the district (DEO,
2009). Among the total schools, 36 are the government schools and 108 are the private schools.
The majority of government schools are located in municipality areas, i.e., out of 36, 19 are in
municipal areas. Only 17 number of government schools are in village area. It reflects that the
secondary schools are mostly concentrated towards the urban areas. Total number of VDCs are
16 in Bhaktapur district but the total number of government schools are 17. It indicates that there
is no equal distribution of the government schools inside the district.

Total number of private schools is 108 out of this 73 schools are locating in municipality areas, and
only 35 private schools are located outside the municipalities. Mostly schools are concentrated
over accessible areas.

The overall locational pattern of the secondary schools are in centrality of the district especially
in the two municipal areas. Except municipality some of the schools are located in the newly
emerge city and road alignment areas. So, there is no care from the government sector to set up
the schools into the different locality. Private sectors are not going to establish the schools in the
remote village areas. From the profit motives all the sectors are going to set up schools into the
accessible areas.

Between the two municipalities in Bhaktapur district, Bhaktapur Municipality is older than
Madhyapur Thimi municipality. The latter is recently grown municipality, so its development
is not as smooth as the other municipal town. Among the total private schools about 73 schools
are in municipal area. It indicates about 67.6% private secondary schools are in the municipality
areas.

Government Level Secondary School in VDCs (2009)

According to field survey, the ratio of municipality schools and village schools is 1:3. The total
number of government level secondary schools are 36 in district. Among the total number, 19 of
secondary schools are in municipality areas. Only 17 of government secondary schools are in the
different VDCs. Locationally these schools are quite separate to each other. But the problem is
that some of the schools are quite near to each other and some of them are in far distances. Three
VDCs like Chhaling, Chitpol and Thaukhel, have no government secondary schools.

Government Level Secondary School on Municipal Areas (2009)

Total number of government level secondary schools are 36. Among the 36 number, about 19
numbers are in core city area. The majority of government level secondary schools in municipal
areas. The highest number of students is in Adarsh Ma. Vi. Sanothimi (Field Survey, 2009).
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Private Level Secondary Schools in Municipalities (2009)

According to field survey, the majority of private schools are in the urban areas where out of 108,
schools 73 are in two municipal areas. As compared to Bhaktapur Municipality, Madhyapur Thimi
Municipality has the maximum number of private schools. The main thing is that urban area is the
attraction from economic and other prospective to each and every person. Economically urban is
far advanced than rural areas so the 67% private schools are in the urban area.

According to field survey, total number of private schools are 108 in two municipal areas. Bhaktapur
municipality has more concentration of the private school where about 69.8% schools are located
in this area. Only 30.2% of the total municipal schools are in the Madyapur Thimi Municipality
area. Nearly altogether 75% private schools are confined in the area of municipality.

Private Level Secondary School in VDCs (2009)

According to field survey, private secondary schools in Bhaktapur are altogether 108 in number.
Among them, only 35 schools are located in the different VDCs. The total numbers of VDCs are
16 in Bhaktapur but the private secondary level schools are 35 in number. So, there is unequal
distribution of private secondary schools in Bhaktapur district.

Discussion

Spatial distribution pattern of secondary level schools in the study area is complex. It is associated
with social, cultural economic and less effective government policies. There is no any care from
the government sector to set up schools in different localities. Private sectors are not going to
establish the schools in the remote villages from the profit motives. All the sectors are going to set
up schools into the accessible areas.

Northern section of the Bhaktapur district is very backward in the sense of education. The eastern
and southern section of the Bhaktapur district is also backward as well as northern section. So
that, government and non-government sector both should be serious about this matter. Core area
of the Bhaktapur city and western section [Bhaktapur and Madhyapur Thimi Municipality] is
very rich and self dependent types. People inside the core area are more affected from modern
development. Within the two municipalities, there exist 19 government secondary schools and 73
private secondary schools in the core areas. Today the awareness of the change on the people for
educating their children is widespread. higher education is possible in the main part of this core
area in the days to come because there is the highest concentration for the people to educate their
children.

Conclusion

Bhaktapur district is the culturally rich district in Kathmandu valley. It is the smallest district of
the country and its headquarters is Bhaktapur city. The total topographic land feature is 12017
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hactare. According to DEO report [2009] total literacy rate is 58%. In this district total number of
secondary level schools are 144. Altogether Bhaktapur district has 16 VDCs but three VDCs have
no secondary level schools. All of the secondary schools are confined to the municipality areas.
Total numbers of secondary level schools in the municipality areas are 92 where 19 government
schools and 73 are private schools.

To make overview of the situation of the secondary level schools in Bhaktapur district northern,
eastern and southern section is very poor. Nearly 75% total land surface is confined to this section
but very few schools are located there. All of the schools should increase the students number.
Two municipality areas of Bhaktapur district are very rich than other parts of the district.

Suggestion
1. The government should setup schools different localities on the basis of geographical

distribution.

2. The government should enabling policy to encourage the local community to give high
priority to the establishment and development of education.

3. The government agencies, non government organizations and local authorities should initiate
national debates on major issues in educational reform before policies are formulated.
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Critical Discourse Analysis: New Tools for Social Research
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Abstract

In its first part, the paper sets the linguistic background stating some inadequacies of the structural
approach to language. In its second part, an attempt is made to explore some of the features, aims,

analytical procedures, and limitations of Critical Discourse Analysis. After detailing some of
the linguistic tools developed by various Critical Discourse Analysts, some discourse analytical
questions (empirical and social) are presented in its third part. Finally, the practical relevance of
Critical Discourse Analysis has been presented.

Keywords: Critical Discourse Analysis, ideology, referencing, predication, argumentation,
perspectivization, mitigation, intensification.

Linguistic Background

In Saussurean and Bloomfieldian linguistics, language, as Fowler (1991, p. 26) contends, is an
autonomous abstract system, self contained, self-regulating, and quite arbitrary in its genesis, and
its relation with the non-linguistic world. So, the structural approach to language, often known
as "mainstream linguistics" (Mills, 1997, p. 9), does not seem to be adequate to address the
issues of socio-political relations among participants as it is based on structure and form rather
than on function and effect, and seems to be blind to manipulative and discriminatory features
of language. It does not seem to be concerned with how language manipulates perceptions,
imposes orientations and worldviews, and refracts the social relations, and this approach renders
research helpless against the external conditions such as class, gender, race, sexuality, inequality,
domination. So if one attempts to analyze the role of language in people's lives, one must go
beyond the study of its grammar and venture into the world of social action where words and
worlds are embedded in and constitutive of specific cultural activities (Duranti, 2001, p.1). As
the most complex system language has power to convince, seduce, obscure, highlight, frame,
background, foreground, social reality (Duranti, 2001, p. 12). The power of language can be
realized if one considers how specific linguistic forms and patterns participate in or constitute a
particular cultural construct (gender, sex, race, ethnicity, age,) and /or social process (domination,
discrimination, stereotyping, dichotomizing).

Critical Discourse Analysis

Feeling uncomfortable with the "mainstream linguistics," linguists such as Roger Fowler, Gunther
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Kress, Robert Hodge and Tony Trew (Fowler et al, 1979) developed Critical Linguistics as one
branch of discourse analysis in the 1970s in East Anglia, United Kingdom. They contended that
“there are strong and pervasive connections between linguistic structure and social structure,”
and “the world-view comes to language-users from their relation to the institutions and the socio-
economic structure of their society” (Fowler and Kress, 1979, p.185). The socio-political views
of the author, thus, are not only encoded through different vocabularies — attacks versus strikes,
defiant versus resolute, kill versus eliminate, destroy versus suppress, terrorist acts versus incidents,
shut versus close (Richardson, 2007, pp. 47 - 48) — but also through "packaging information
structure" (Chafe as cited in Birner and Ward, 2006, p. 291) with different grammatical devices
such as the choice between coding an event (process) as a noun, or a verb; coding a participant as
an agent, patient, goal, phenomenon, or accompaniment; coding the clause as transactive , or non-
transactive (Kress and van Leeuwen, 20006, p. 2). Different interpretations of experience can also
be encoded using the resources of the same language on the basis of different ideological positions.
A missing by-phrase, for instance, in passive constructions might be seen as an ideological means
for concealing or “mystifying” reference to an agent (Chilton as cited in Wodak and Meyer, 2009,

p- 7).

In Critical Discourse Analysis the term “critical” has special significance. Critical approaches to
discourse, as Gee (1999, p.2) posits, treat social practices in terms of their implications for things
like status, solidarity, distribution of social goods, and power. Reisigl and Wodak (2009, pp. 87
— 120), in this regard, endorse a more comprehensive approach to Critical Discourse Analysis.
For them, the word “critique” is associated with three interconnected processes (a) fext immanent
critique (discovering inconsistencies, contradictions, and dilemmas in the structures internal to
the text); (b) socio-diagnostic critique (demystifying the — manifest or latent — persuasive or
“manipulative” character of discursive practices); (c) prospective critique (contributing to the
improvement of communication in future) (Reisigl and Wodak, 2009, p.88).

In contrast to traditional theories of discourse analysis oriented solely to understanding and
explaining the structures and patterns of discourse, Critical Discourse Analysis, based on Critical
Theory of the Frankfurt School, as Wodak further contends, should be oriented towards critiquing
and changing society (Wodak and Meyer, 2009, pp. 5 — 6). In contrast to “total and closed”
theories, such as Chomsky’s Generative Transformational Grammar and Halliday’s Systemic
Functional Linguistics, studies in Critical Discourse Analysis are multifarious with different
theoretical backgrounds oriented toward different data and methodologies (Wodak and Meyer,
2009, p. 5).

Further, critical approaches to discourse analysis want to produce /convey critical knowledge that
enables human beings to emancipate themselves from forms domination. “Critical” also implies
specific ethical standard: an intention to make their position, research interests and values explicit
and their criteria as transparent as possible (Van Leeuwen as cited in Wodak and Meyer, 2009,

p- 7).
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Critical Discourse Analysis has committedly qualitative orientation to linguistic and social
understanding. It can only generalize about process and not about distribution. The qualitative
and interpretive studies of particular fragments of discourse are not self-sufficient. They need
support from other traditions of research, even quantitative surveying (Jaworski and Coupland,
1999, p. 36).

Although the study employs certain linguistic elements (such as transitivity, subject, object, lexis,
syntax, actor, goal), a definitive list of linguistic devices cannot be given, since their selection
mainly depends on the specific research questions. The study is problem oriented so it is not
focused on specific linguistic items. Theory as well as methodology is eclectic (Meyer 25-30).
The data are selected and analyzed mainly for their qualitative significance and effect (rather than
for generalizations and prediction).

As stated earlier, Critical Discourse Analysis is based on “integrationist model of research” (van
Leeuwen 2005, p. 3—17). Disciplines under this approach are seen as interdependent and with
paratacticrelations. Itis, Listerand Wells contend, a “compound field rather than a discrete discipline
which appropriates and repurposes elements of theoretical frameworks and methodologies from
other disciplines wherever they seem productive in pursuing its own inquiries” (Lister and Wells,
2001, p. 63). Instead of solely depending upon abstracted theories with an ivory-tower “gaze,”
Critical Discourse Analysis advocates an intermediate and “glocalized” position so that it can
accommodate both linguistic and social theories by bringing them into dialogue in order to
achieve its goal.

Criticism of Critical Discourse Analysis

Schegloff (1997) contends that the text analysts should produce description of texts first, and
only then should critical analysis be conducted. Schegloff ’s concern is that in Critical Discourse
Analysis the researcher can introduce into the analysis preordained categories which arise from
the bias of the researcher rather than from the text itself. Widdowson (2003) also warns against
the dangers of bias in Critical Discourse Analysis, as researchers may start from a particular
ideological position, and then select for analysis only those texts which support this position.

Norman Fairclough (2003, pp. 145— 152) contends that the charges made against Critical Discourse
Analysis (as not being impartial and neutral) are a version of the classical liberal distinction
between “ideology” and “science” (theory), on the one hand, “prejudice” and “impartiality,”
on the other. In Critical Discourse Analysis, as Fairclough posits, ideology is conceived as the
worldview/orientation that sustains certain relations among people. We are all writing from within
particular discursive practices, entailing particular interests, commitments, inclusions, exclusions,
and so forth. Critical Discourse Analysis is better placed to recognize its own partiality than most
theories. By not assuming non-ideological position, Fairclough (2003, p. 149) would argue, it
does not make one immune from being ideological.
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Analytical Tools for Critical Discourse Analysis

In their earlier works, proponents of Critical Discourse Analysis, Fowler (1985, pp. 79— 74)
proposed analytical tools (linguistic checklist) based on specific grammatical processes such as
lexical processes, transitivity, syntax, deletion, complexity, modality, speech acts, implicature, turn
taking, address, naming and personal references, phonology. In a later version Fowler modifies
the analytic linguistic tools thus: transitivity, lexical structure, interpersonal elements modality
and speech acts, personalization, stereotypes, categorization (Fowler, 1991, pp. 17 - 91).

In this connection, Fowler (1991, p. 96) demonstrates how through lexis women are treated
asymmetrically. Expressions denoting males (chairman, he, for instance) are used to refer to
females; expressions containing extra morphemes or words to refer to females are used as marked
categories such as actress, lady doctor, diminutive and juvenile forms are used to refer to women
such as sweetie or babe; women are addressed with forms (Miss, Mrs.) are used to declare her
marital status /sexual availability; through the process of over-lexicalization, more abusive,
dehumanizing, trivializing words for women are there in English than for men. The expressions
such as hag, crone, prostitute do not have male equivalent.

Similarly, Hodge and Kress in Language as Ideology (1993) propose analytical tools as
transformation (transactive, nontransactive, nominalization, passivization, and causality) speech
acts, lexicalization, classification, anti-language, and modality.

In recent years, more comprehensive tools for analysis have been developed van Leeuwen (2009,
pp. 28-48) such as exclusion, role allocation, reference (generic and specific), nomination,
categorization, fictionalization, personalization, impersonalization, assimilation, aggregation,
association, dissociation, determination, indetermination, territorialization, deterritorialization,
denationalization, spatialization, functioanlization, instrumetnalization, symbolization, and so
on.

Working along the similar line of research, Reisigl and Wodak have elaborated discourse analytical
tools as five discursive strategies — plan of practices adopted to achieve a particular social,
political, and/or linguistic goal — in their The Discourse Historical Approach (2009, pp. 93—
94): (a) referencing /nomination strategies (discursive construction of social actors/participants,
objects, processes, phenomena, and events realized through categorization devices, deictics,
anthroponyms, tropes such as metaphors, metonymies, and synecdoches, verbs and nouns to
denote processes; (b) predication strategies (discursive qualification of social actors /participants,
objects, processes, events, and phenomena more or less positively or negatively realized through
adjectives, appositions, prepositional phrase, relative clauses, conjunctional clauses, and
participial clauses or groups, predicates or predicative nouns, adjectives or pronouns, collocation,
lexical partnership, juxtaposition, comparisons, rhetorical figures/ tropes including metonymies,
hyperboles, litotes, euphemisms, allusions, evocations, implicatures, and presuppositions); (c)
argumentation strategies (justification, and questioning of claims of truth and normative rightness
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realized through topoi, formal and fallacies); (d) perspectivization strategies (positioning speaker’s
point of view and expressing involvement or distance realized through deictics, direct, indirect,
free-indirect speech, discourse markers, metaphors; (e) intensification or mitigation strategies
(moditying the illocutionary force of the epistemic or the deontic status of utterances realized
through diminutives, augmentatives, modal particles, tag questions, subjunctives, hesitations,
vague expressions, hyperboles, litotes, indirect speech acts, verbs of saying feeling thinking,
etc.).

On the basis of the discourse analytical tools developed by Reisigl and Wodak (as stated above),
the following empirical questions can be asked of the text under study:

1. How are participants (social actors), objects, processes, phenomena, actions, events are
“referenced” (named) and referred to linguistically?

2. What traits /features, and characteristics are attributed to them through the linguistic device
of predication?

3. By means of what argumentation schemes do specific persons or groups try to justify and
legitimize the exclusion, discrimination, suppression and exploitation of others?

4. From what perspective or point of view are these three strategies labels, attributions and
arguments expressed?

5. Are the respective utterances articulated overtly? Are they intensified or are they mitigated?

In addition to asking empirical questions, the critical approaches to discourse analysis, as proposed
by Pope (1995, p. 124) and Gee (1999, pp. 11-13) can ask questions based on the larger level of
social relations which is beyond the immediate text/cotext level:

1. Whose wor(l)ds are being presented and whose wor(l)ds are thereby mis-under- or
unrepresented?

2. Whose interests (economic, political, cultural, and aesthetic) are (not) being served?

3. What preferences are being expressed and what others are thereby being suppressed,
oppressed or repressed?

4. Howisthispiece of language being used to make certain things significant, others insignificant,
and in what ways?

5.  What activities is this piece of language being used to enact for?

6. What sort of relationships is this piece of language seeking to enact with others?
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7.  What perspective on social resources (sociopolitical, cultural, ethnic, or economic) is this
piece of language communicating?

8. How does this piece of language connect or disconnect things; how does it make one thing

relevant and another irrelevant?

9. How does this piece of language privilege or dis-privilege specific sign systems or different
ways of knowing and believing or claims of knowledge and belief?

Practical Relevance

Discourse analysis should result in a heightened awareness of hidden power dimensions and its
effects: critical language awareness, sensitivity for discourse as subject to power and inequality
(Blommaert, 2005, p. 33). Language to critical discourse is never a neutral object, it is subject to
assessment, value-attribution, and evaluation, and consequently, it is subject to deep cleavages,
forms of inclusion and exclusion and of oppression. The emancipatory potential of work on such
inequalities in and through language deserves emphasis. Critical Discourse Analysis rightly
focuses on institutional environments as key sites of research into the connections between
language, power and social processes. It thus reacts against the mundanization of discourse, the
reduction of everything to normal discourse. It focuses on the layering of discourse and on its
multiple but simultaneously occurring functions.

Critical Discourse Analysis, as Stockwell (2006, p. 248) posits, can be used as a means of
demystifying literary responses, understanding how various readings are produced from the same
text. It can be used to assist in seeing features that might not otherwise have been noticed. It can
shed light on the crafted texture any type of text as well as offering a productive form of assistance
in completing interpretations, making them more complex and richer. So such analyses can bring
— the habit of representation — "into visibility" so that authors and critics are "no more blind to
discriminatory features" of language.
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The Selfish Emotional People Erode the Base They Stand on: A
Reading of the Home and the World by Rabindranath Tagore

Ram Prasad Ghimire*

The Home and the World (1915) reminds me of how Jawaharlal Nehru in The Discovery of India
(1946) assesses the contribution of RabindranathTagore to Indian nationalism : " More than any
other Indian, he [Tagore] has helped to bring into harmony the ideals of the East and the West,
and broadened the bases of Indian nationalism" (372). When nationalism grows in conflict with
a dominating imperialism, it may produce narrow attitudes, frustrations and complexes. Under
the British colonial situation of India, Tagore made Indian people think of broader issues affecting
humanity. His novel The Home and the World serves the same purpose. It grows unfolding the
atmosphere of the Swadeshi movement that took place in Bengal against the British colonization
in the first decade of the twentieth century. However, there are some hypocrites in the novel who
take advantage of the movement for their own selfish interests. I will contrast such wicked people
with the ideal ones to heighten the spirit of Tagore as the great humanist of India.

The novel grows mostly with the interactions among three major characters: Nikhil, Bimala and
Sandip. Nikhil is a Bengali zamindar who marries Bimala. Both are dedicated to one another
until the appearance of his friend Sandip, who influences Bimala with his passionate speech
and makes her involved in the Swadeshi movement. Bimala cannot see through the hypocritical
Sandip and becomes ready to steal money from Nikhil's treasury as she was convinced that it will
help in the movement. As soon as she has really stolen the money, she feels herself a criminal,
alien to her own home and the country. Towards the end of the book she recognizes both Sandip
and Nikhil: the former as the character corrupting and robbing the nation but the latter as the
character working towards harmony and independence for the health of the whole nation and
human beings.

For my purpose, I should begin with the episode of Bimala's act of stealing the money from
her own home to satisfy the so-called leader of the Swadeshi movement. This episode helps us
see the clues to such crooked character of the national movement who intentionally misleads
the followers to satisfy his desire at the cost of the life of the nation. Of course, Bimala's act of
stealing the money from her own home hints at the act of devouring the nation by the selfish
people when their nation is in crisis constructing its identity. The process of nation-building fails
several times because of such deceptive figures who always think of using every possible means
to achieve the objects of their desire. In the present novel, Sandip and zamindars like Harish
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Kundu and Chakravarti represent such crooked and greedy figures that narrow the broader issues
of nationalism and erode their own motherland for their self- intrest.

Though Bimala seems to be the doer of the action- stealing the money, she would not have done
so unless Sandip had excited her towards it. In other words, her action is the result of Sandip's
crooked intention. He fools people with his mask of goodness. Nikhil rightly observes him: "His
[Sandip's] nature is coarse, and so he glorifies his selfish lust under high-sounding names" (18).
What Nikhil sees in him is reinforced by what Sandip says about himself: "That is really mine
which I can snatch away" (20). His indomitable passion "roars and rolls on, like a flood, with the
cry: 'l want, I want, I want' "(22). The type of language that Sandip uses to talk about himself
indicates his monstrous nature destructive to everything that we relate to a cultured society and
nation. He is satisfied that he can consume women for himself: "I have found that my way always
wins over the hearts of women,... they [women] have so often abandoned themselves to be swept
away on the flood-tide of my passion, recking naught as to whether it takes them to life or to
death" (22).

Sandip believes that true patriotism can never be roused in the countrymen unless they visualise the
motherland through some illusions. Sandip wants to respect and encourage wemen to participate
in the Swadeshi movement. He creates in Bimala's mind an illusion that she is as powerful as the
goddess Durga. Of course, women are one of the essential components of Indian nationalism.
However, the nationalist movement could not resolve the issue of "female emancipation". Rather
it tried to inculcate in women the "typically bourgeois virtues characteristic of the new social forms
of 'disciplining' " that includes "the ability to run the household according to the new physical
and economic conditions set by the outside world " (Chatterjee 129-130). In the process of
reformation and modernisation, "the essential distinction between social roles of men and women
in terms of material and spiritual virtues must at all times be maintained " (Chatterjee 126). In this
way, we can say that the nationalist movement becomes retrogressive, not progressive.

Asthenovel develops, Bimala gets charged with Sandip's passion even at the cost of her relationship
with Nikhil: "He [Nikhil] should have said: 'Sandip has brought me[Bimal] to my [Bimala's]

m

senses" (9). She further expresses her heightened feelings after she comes under the influence
of Sandip: " I was utterly unconscious of myself. I was no longer the lady of Razah's house, but
the sole representative of Bengal's womenhood" (9). However, Bimala was too innocent now to
understand Sandip's meanness. It is only after she has stolen the money from her own home that
she starts thinking about Sandip's wrong motivation that has driven her to the act of stealing. After
the act of stealing, she repents in this way: "After | had stolen into my room like a thief, it felt like
my own room no longer. All the most precious rights which I had over it vanished at the touch of
my theft" (95). As her theft has wounded her spiritual tenderness, her remorse goes a long course
as if she is vomiting through words all the poison that has entered with the contact of evil force

of Sandip:
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I could not think of my house as separate from my country: I had robbed my house, I
had robbed my country. For this sin my house had ceased to be mine, my country also
was estranged from me. Had I died begging for my country, even unsuccessfully, that
would have been worship, acceptable to the gods.(96)

Her regrettimg clearly indicates that the root of her origional identity lies in her home and she does
not want to disconnect herself from it. To disconnect from it means to make herself fragmented
.The most significant about her regretting is that now her sense of home culture or inner world
finally wins over the outer world or the material world that Sandip represents.

Her course of remorse gradually passes away as Nikhil absorbs her melting heart into his broader,
flexible and pacifying heart. What Krishna told Arjuna about His true devotee in the twelfth
chapter of Geeta would exactly describe the tolerant character of Nikhil: "Sama shatrou cha mitre
cha tatha manapamanayo/Sheetoshna sukha dukheshu sama sangavivarjita" (266, stanza 18). In
other words, the person who is equal-minded toward friend and foe, honour and dishonor and
dualities like heat and cold, happiness and suffering is always in a position to receive the love
and blessings of Krishna. Towards the beginning of the novel, we can see his nobility in his kind
attitude to Bimala, who is from low status. Even in the traditional pattern of his family situation,
he tries to keep Bimala in touch with the outside world so that both of them as free human beings
would recognize each other with their true love and union. Nikhil's attitude to his wife opens in
that old pattern of his family a ventilation through which the cosmopolitan force is to come to
wash the mind of Bimala and make her married life healthy and meaningful. In the beginning of
the novel, Bimala produces an utterance that suggests the kindness of Nikhil: "My husband was
very eager to take me out of purdah" (4). Of course, he "longed to find Bimala blossoming fully in
all her truth and power" (17). Nikhil wants his wife to transform into a new woman "that was to
be modern, but she would also have to display the signs of national tradition and therefore would
be essentially different from the "Western" women" (Chatterjee 9).

Nikhil's idea of nation seems to fit in with the view of Swami Vivekanand, a contemporary of
Rabindranath Tagore : "No individual or nation can live by holding itself apart from the community
of others, ...our isolation ... is the cause of our degeneration ... Motion is the sign of life " (Nehru
370). Vivekananda 's international outlook is well reflected in what Nikhil is concerned with,
that is, "something greater than Swadeshi " (85). The last sentence "Motion is the sign of life "
carries the great messagefor all human beings. The water blocked in a pond gathers moss whereas
water in motion becomes fresh and energetic. While revoltimg against British cononization in
India, many people took nationalism as a narrow creed . Nationalism in that case would not catch
the motion of social progress and modernization. According to Partha Chatterjee,"Nationalism
separated the domain of culture into two spheres - the material and the spiritual "(119). The
Western civilization claims that it is "most powerful in the material spare : science, technology,
rational forms of economic organization, modern methods of statecraft "(Chatterjee 120). It is
through this material strength that the European countries ensured their dominance over the
whole world. Under the colonial situation in India, many nationalists were satisfied that British
colonizers were not able to penetrate into their inner domain of spirituality that bore the "essential
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" marks of cultural identity. However, the intellectuals and philosophers like Vivekananda and
Tagore wanted " to bring into harmony the ideals of the East and the West" to broaden the bases
of Indian nationalism (Nehru 372). So Indian nationalism would succeed only when it combined
'home' or the 'spiritual' or the 'East' with the 'world' or the 'material' or the 'West'.

Nikhil's cosmopolitanism embraces all human beings with the sense of Basudhaiva Kutumbakam.
When people like Sandip have prejudices against Mussulmans and want to suppress them to
be their masters, Nikhil defends them in this way, "If the idea of a United India is a true one,
Mussulmans are a necessary part of it"(77). While answering to a history student who is already
influenced by Sandip, Nikhil tries to correct their false idea in this way, "You have come to believe
that to make others submit is a kind of religion. My fight shall be against this weakness, this
atrocious cruelty" (86).

This idea of Nikhil suggests that he is not only fighting against violent ill forces within the native
world but against the colonizers who always try to make the ruled to be submissive to them.
However, he does not blindly go against the British people. As a true humanist, he is scrupulous
while dealing with them so that his sense of cosmopolitanism would not be fragmented. This
is seen when he defends Miss Galby, who is English, in a talk with Bimala, who seems to be
aggressive to all foreign things and people during the Swadeshi movement. He argues, "I cannot
look upon Miss Galby through a mist of abstraction, just because she is English. Cannot you get
over the barrier of her name...? Cannot you realize that she loves you" (7)?

For Nikhil, the victory achieved through violence is not the valid one. He establishes the point
in one sentence in this way, "It was Buddha who conquered the world, not Alexander..."(88-89).

What we have realized so far is that the human universe has to grow its shoots of humanity
struggling against the harmful evil forces. Reading the present novel has helped us recognize
Nikhil as one of the shoots of humanism whereas Sandip as the evil force that represents all who
enjoy eating the body of their mother, poisoning their Nation- home, and burning the connective
cords of human harmony. While fighting such forces, we should avoid our petty individual
selfishness and be tolerant of anti forces as this fight may go a long way. To achieve good end, we
should adopt good means as the wrong means always weakens the strength of good end.
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Translation Trends Prevalent in the West

Yam Bahadur Kshetry*

Abstract

This article discusses on translation practices in the west. It elaborates discussions on how faithful
a translator should be to the original. It discusses the concept of equivalence in translation.
Translation of the Bible set a tradition in the west. Sense-for-sense translation preferred to word-
for-word translation. Translation practice contributed to the national culture in English. The
translators set goals: there may be changes in language but not in substance. The French set
a tradition to domesticize the foreign texts. The German also did the same. Reconstituting and
transforming the foreign texts, translation is regarded as an interpretation. Foreign texts and ancient
texts are translated in different times with new interpretation each time. Translators enjoyed more
freedom to transform the text. Obstacles to translatability were examined and translation methods
formulated with more precision. Translation of poetry is considered as ‘a creative transposition’.
Basically, translation is considered a problem of language and culture. For solving the problem,
sophisticated discussions on translation must be held from time to time.

Introduction

Everyone knows that translation comes after the original. Hence, translation of a text is secondary
to the original. Following this concept in the West, translation used to be considered as secondary
and inferior to the original. This is one of the reasons that the “Western translation theorists lay
more emphasis on translator's faithfulness or fidelity to the original, though sometimes they also
concede the freedom of the translation from the original.” (Das, 2005 : 118/19)

The concept of translation is gradually changing as translation, too, is being regarded as ‘Literature
Three’ in the modern world. Ordinarily speaking, to translate is to put an original text of a source
language to a process of decoding and find out an equivalent of it in the target language through
the process of recoding the same text. Equivalence is sought between the source language and the
target language in spite of the fact that there may be problems to find exact equivalence between
the two languages.

Generis and evolution of translation

In late antiquity, the concept of equivalence moved mostly around the translation of the Bible.
Originally written in Hebrew language, it was a foreign text throughout the Western world. The
Greek version of the Hebrew Scriptures prepared in the third century B.C. was translated by St.
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Augustine in 428 AD. He questioned the authoritative accuracy of the Septuagint. Even if there
are deviations, it is said that this translation was inspired by the Holy Spirit.

Though Augustine tried to adhere to the word-for-word translation of the Bible, early Christian
commentators preferred sense-translation of the Bible. They preferred sense-for-sense translation
because it more accurately transmitted the divine meaning or the God's message. Thus, meaning-
oriented translation predominated even in the religious domain. Ultimately Jerome asserted that
“in scripture one must consider not the words, but the sense” (Venuti, 15). This implies that there
was contradiction between word-for-word and sense-for-sense translation of the Bible from Greek
version to Latin version. With few exceptions, Christian commentators follow Jerome's validation
of sense-for-sense translation through the Middle Ages and into the Renaissance.

English version of the Bible appeared in 1380's with the efforts of John Wycliffe and his followers.
Thereafter various other translations appeared. (Gupta, 1966 : 59) After his death in 1384, his
followers, who completed an improved version in 1388, were severely persecuted in England.
Wycliffe's translation certainly brought something new in English society of upper classes.
This brought conflict in the existing society and for this reason the followers might have been
persecuted.

The Bible's translation has been a tradition itself. Martin Luther's version of the Bible in German
appeared in 1522. Though it was on High German, it was translated applying the sense-for-sense
strategy as followed by Jerome. So, it became popular among the people. During the sixteenth
and seventeenth centuries following the classical models of Cicero and Horace, some of the poets
produced free versions of literary texts. Translation practice led to the development of national
culture in English, on the one hand, and on the other it also led to the translators as translator-
cum-authors. Such works would fall today into the category of adaptations. Still then, adaptation
too is “Some form of re-creation” (Bastin, 1998:6), which is closer to sense-for-sense translation.
Regarding the trend towards sense-for-sense translation, Venuti aptly remarks:

The functionalism that accompanies sense-for-sense translation since antiquity is
now redefined to fit different cultural and social realities. Translators are forth-right
in stating that their freedoms are intended not merely to imitate features of the foreign
text, but to allow the translation to work as a literary text in its own right; exerting
its force within native traditions. As a result translation is strongly domesticating,
assimilating foreign literatures to the linguistic and cultural values of the receiving
situation (2004 : 16).

Up to the seventeenth century it was, by and large, realized that translators should appeal to the
taste of target language readers. They should appeal to the canons of their literary taste. So, simply
word-for-word translation cannot fulfill the demands of readers of different ages. The translators'
ultimate realization is, as Venuti (16) quotes from D'Ablancourt, “Diverse times require not only
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different words but different thoughts.” This view goes a bit in contrast to the conventional notion
of equivalence.

Nicolas Perrot D'Ablancourt initiated a translation tradition whose products are labelled as
‘beautiful but unfaithful’(Venuti, 17). Influenced by French developments in translation, there
appeared poet-translators in England from the beginning of the seventeenth century. After the
Restoration of Charles II in 1660, John Dryden situates himself in the tradition of poet-translators.
He suggests that ‘the praise of a Translation Consists in adding new Beauties to the piece, thereby
to recompence the loss which it sustains by change of language’ (John Dryden, Venuti; 41).
Structured differences between languages may complicate the translator's task. In such a position,
he suggests that the translator's goal should be “to vary but the dress, not to alter or destroy the
substance” (ibid : 18).

In the tradition of translation, the French adapted the foreign texts to their own taste rather than to
adapt themselves to the taste of another time. To them,

Language is conceived, not as expressing thought and meaning transparently, but
as shaping them according to linguistic structures and cultural traditions which
are, in turn, shaped by language use. Consequently, translation is viewed less as
communicating the foreign text than as offering an interpretation that can take
diverse forms according to the translator's aims, the genres, and the cultural and
social situation in which the translating is done (ibid, 19).

Some German writers too held similar view as stated above. According to their view, the function
that is most often assigned to translating is the improvement of the German language. The German
writers imitated the meters of Greek and all the other features of art and literature. By means
of translation, they assimilated the Greeks in their own way. Imitating the Greeks, they made
translation a nationalist practice and overcame the cultural and political domination that France
exercised over German-speaking lands. In fact, the German translators tried to Germanize any
foreign text they had translated.

In the history of Western translation theory, the German tradition marks an important turning point.
It abandons the conceptual categories that were repeatedly used since antiquity and developed
other categories too that are not only linguistic and literary, but also cultural and political. German
theorists and practitioners brought increased self- awareness to translation. They translated
the foreign texts so as to appropriate their qualities to enrich the German culture and heritage.
However, deep into the works of their translations remain the imperialistic impulses that too can
not be separated from their translation.

Translation theorists and practitioners in the twentieth century assume that language is not so
much communicative as constitutive in its representation of thought and reality. So, translation
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is seen as an interpretation which necessarily reconstitutes and transforms the foreign text. The
nineteenth century theorists and practitioners, on the other hand, treated translation more as a
creative force. Specific translation strategies were applied and they served a variety of cultural
and social functions. They served building languages, literatures, and nations. At the start of
twentieth century, these ideas are rethought from the vantage point of modernist movements.
There were experiments with all literary forms as a way of revitalizing culture. Translation is a
focus of theoretical speculation and formal innovation.

Atthe early phase of the twentieth century, translation assumes its autonomous position. It assumes
its status as a text in its own right. Translation is derivative, no doubt. It is derived from its original
work; still it is independent as a work of signification.

Walter Benjamin, Ezra Pound and Jorge Luis Borges are the notable commentators of translation
theories and practices. According to Walter Benjamin, A translation participates in the “afterlife”
of the foreign text, enacting an interpretation that is informed by a history of reception.” Benjamin
realizes that there are or may be linguistic differences between the two texts or languages but
these differences among languages co-exist with ‘complementary’ intention to communicate
and to refer. He means that different languages have also got a linguistic harmony in terms of
communication. For Benjamin, translation offers a utopian vision of linguistic ‘harmony’ among
various languages.

Ezra Pound's views on translation are remarkable. He declared ‘A great age of literature is perhaps
always a great age of translation; or follows it’ (Apter, Ronnie in his article ‘Ezra pound” Weissbort:
274). His translation theories and practices share the German interest in literary experimentalism.
In his view, the autonomy of translation takes two forms. A translated text might be ‘interpretive’
with a critical ‘accompaniment’ usually printed next to the foreign poem. A translation might also
be like ‘original writing’ if literary ‘standards’ in the translated culture guide the re-writing of the
foreign poem. Translated in this way, the poem seems a ‘new poem in that language.

“Translation theory and practice in the early twentieth century are marked by two competing
tendencies : on the one hand, a formalist interest in technique, usually expressed as innovative
translation strategies that match new interpretation of foreign texts: on the other hand, a strong
functionalism, a recurrent yoking of translation projects to cultural and political agendas” (Venuti,
72/73). Foreign texts need interpretations. These texts may be the ancient or the modern ones.
The ancient texts are translated in different ages with new interpretation each time. There is the
purpose for which the text is translated and there is also the need of such translations in each age.
Regarding the artistic translations, Lefevere quotes German philosopher Karl Vossler and writes
“The artistically perfect translations are the means by which the linguistic genius of a nation
defends itself against what is foreign by cunningly stealing from it as much as possible” (Quoted
from Venuti : 73).

There are some theorists of translation who reject stylistically innovative translations. They assign
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a social function for translating. They frankly admit ‘social function of translation is to preserve
‘our cultural unity in the West’. Following this spirit for unity, the translators of classical literature
in the West were advised to ‘spurn the letter and follow the spirit’ so that the ancient poets could
speak to the present generation as clearly as did in their own time. In this way, the trend of
providing more freedom to the translators developed in the west.

Jorge Luis Borges (an Argentinean translator) examines the literary translations. He shows that
there are varying representations of the same foreign text and culture. The translated texts are
‘the least faithful” but ‘the most widely read’ for hundreds of years. Such facts of translation
are not to be lamented. They are to be studied historically and interrogated for their ideological
implications.

At the end of the 1930s, translation is regarded as a distinct linguistic practice. It received its
status as a separate literary genre with its own norms and its own ends. It attracted the attention
of leading writers and thinkers, literary critics and philologists. It became the topic of scholarly
monographs that survey translation theory and practice in particular periods and languages. It
generated a range of theoretical issues that are still debated today.

Nearing the first half of the twentieth century, translation theory is dominated by the fundamental
issue of translatability. Philosophers, literary critics and linguists all considered alike whether
translation can reconcile the differences that separate languages and cultures. The obstacles to
translation were duly noted and judged whether insurmountable or negotiable. With such research
and findings, translation methods were formulated with more precision to reconcile the gaps
existing between the two languages. Opinions about translation were shaped by disciplinary
trends. The opinions varied widely ranging between the extremes of philosophical skepticism and
practical optimism.

In the late 1950's, Williard Van Orman Quine introduced the concept of ‘radical translation’ or ‘the
translation of the language of a hitherto untouched people’. Traditionally approved and practiced,
translation is done on the basis of segmentations of foreign utterances which are equated with
words and phrases in the translating language. Relying on such fragmentations and equation,
linguists prepare effective dictionaries, grammars, and manuals. Still, Quine argues that none of
these translating tools can guarantee a correlation between stimuli and meaning. He observes that
‘Most talk of meaning requires tacit reference to a home language in much the way that talk of
truth involves tacit reference to one's own system of the world. (Quine, 1960 : 171)

Literary critics also took their concerns with the issue of translatability. They emphasized the
impossibility of reproducing a foreign literary text in another language which is sedimented with
different literary styles, genres, and traditions. In the essay ‘Problems of Translation’, “Vladimir
Nabokob describes the complicated resonances and allusions of Pushkin's poem ‘Eugene Onegin’.
He concludes that periphrastic versions constitute the worst ‘evil” of translation” (Nabokob, 1941
: 160).
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In 1958, Dudley Fitts (American poet, critic and translator) criticized the view of Nabokob.
He asserted that in poetry translation, “We need something at once less ambitious and more
audacious: another poem” (Fitts, 1959 : 34). With such criticism optimistic opinions in translation
theory began to dawn again. The optimistic extreme in translation theory is occupied by linguistic
analysis. Linguistics analyses specific problems of translation and suggests the methods that the
translators have developed to solve them.

Roman Jakobson wrote an article 'On Linguistic Aspect of Translation'. He introduced the semiotic
aspect of language in translation. There is a semiotic reflection on translatability. He conceived
of meaning as a relation to a potentially endless chain of signs. He describes translation as a
process of recording. Recording is an active rewording that does not simply transmit the foreign
message but transforms it. Especially, the translation of poetry causes more problems. Translation
of poetry is a 'creative transposition' into a different system of signs. Regarding his contribution
to translation theory, Weissbort remarks thus: “Jakobson's emphasis on the functional role of
linguistic elements in the translated text had a positive effect on the work of poetry translators.
Regarding poetry by definition as untranslatable, Jakobson believed in the inevitability of “creative
transposition” (Weissbort, 330).

In 1958, the most influential work of translation studies was published by the Canadian linguists
Jean-Paul Vinay and Jean Darbelnet. It was 'A Methodology for Translation'. They have provided
in it seven methods of translation, that are still in use. It has been proved very useful in translator
training programme.

To come to the close of 1940s to 1960s, there were commentaries on translation from scholars
of different circles. They delved into the subtle differences of languages and cultures. However,
linguists, literary critics, and philosophers joined in a remarkable unity of interest in translation
as a problem of language and culture. Then, they were joined again by translators, academics and
writers in various genres. They all hold sophisticated discussions of translation and their own
projects.

We know it well that a living language is an ever-changing phenomenon. It changes in all its
linguistic and extra-linguistic aspects. Not only the language, the readers' interest and needs also
undergo changes. But the original texts of the source language are prepared at one time and
thereby they become fixed. The TL readers and SL readers both are dynamic. Naturally, translation
requires dynamic equivalence between the source language writer and the target language readers.
This is why, the trends of translation have also been bound to undergo dynamic changes along
with the interest of the target language readers.

Conclusion

The Western linguists and theorists, on the basis of their own traditions and experiences in
translation, have provided deep insight into the theory and practice of translation. The tradition
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of translation seems to have started from the translation of the Bible into its oral and written form
in several languages. Meaning-oriented translation dominated in the religious domain. English,
French and German languages developed and in translating the foreign texts, they developed the
target language-oriented translation. They also developed the concept that language is constitutive
as much as it is communicative. Then, they developed the concept that translation is also an
interpretation as it reconstitutes and transforms the foreign text. On the same vein, translation is
also creative, particularly ‘translation of poetry is a creative transposition’ into a different system
of signs. Because of the distinct nature of all languages, translation is essentially a problem of
language and culture. And again, language being an ever-changing phenomenon and the text of
the source language being fixed, further problem arises. But the TL readers and SL readers both
being dynamic, translation, too, needs to have dynamic equivalence between the SL writer and
Target language readers. The trends of translation are bound to undergo dynamic changes with the
changing interests and needs of the people concerned.
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MR AP B | Y99 WA WUH B | gAgs AR, Rieu, el gqd JAghHr el
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IR AFSEE g9d TR IEdl T8 | ATFY WIRaRe ded ATodl B | THD! U9d Wl
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RIPIRUD!I T8 | aRAH dgodio AT AHiIhd AHEId] AN GArsd JaFw, HITewh]
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froR®T a9 g7 dlgad | TUedl GevHl 9l dgeold SFdel ITeHiaEr f[avard T
Hd ATRARIER 99 AER] g1 | Reige Araaedl USel A UR|IT §96 {1 BRIl
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WS RId gd TeHd1 IRD | JHD! YHad 5% F8IGR S0 038 WG - IR U TureHl
1 Al TAD] SUDHGRI & HUD] SRID | AAGIOM U0l HAM SIoEEas 4o Ugid
AR AT FETEHT HW ERTATII, A U3, Qe M, HU aRI6, Jax AFER,

AR HeTs, g1 999, ARI =1fed onfe ues |

(3) smygFied ¥ SR syFe Riea I ugfr

TG TS AT IMYHH I IR YHD gd Ricy IS TR wud! uso | ygHid
A Rreqar genedard), IRTAEE ¥ YNGR SaER uese | anefard] weUrel el fRren
JAIA] APl T | YANEE] wrhl Ried IS TERE g | I fAgsAfaardl
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|ifefcasds Srwae faaaRa aoaE, 99 Q 3IS® 8 |
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e Teg JAUT I Ul B 0T RSB A a1 HRIHAGTS IGaEH o |
UeIHEHNE Rienfidl Siiaar yua UM fdensy e [Qensafis e dwgel ardaRol I
Tfafdfewes |@AEY IRUST g U9 | UGuEGH MRl dgide ugers dE - RmeR
qISIGHGIS A6, TTHRI dal SYAR g9+ Afd=1 | gaa@ o1ff1 fenedi AfRed aRad=
TS SeR, Afdd X FHIGTHT AL, RIemd] e Iewd, Rprgd! qondid AgHa,
qe1 Reror fafY, Sugeh Al AHAID! au= qol ERT SENEl T4 da Jearg i
g9 U Fara smavas g0 | yad fava fAeney o e o Isarath F e
TEHT TAaVeRd @1 YUh] SRl RIel [Auge UredEHAT IR BiUd FHRIHD BRI
HU 9 HE HHI HHGIN IF TR B | UIGIGHABG] IR SENIE] TREH UIGTGHS
JH] ARG Udhe U g Bfod 570 | URgd oWl UIedshd el R S/agRommHT
JMTRA g RIATIS AEHI D] FADR WRIF  JUH JuD] STsdT Rief favga
UIGIEHG] FHIE TRYBT B |

9. UR=™

greile B die difcodssbl Faigol [derdl S GaR IReT vy avg I Agwded!
HMS! IIeIHH A=A 99 aaae i fdenesa a1 fava fenmewn dfde Sewa wifiaa
BN AMUEH WA T9AT TRYBI AT T BRIGHAGTS UGAGH A5 | UIGAHAH Tl
RIBIS®T TgHag® FHIAY TRUBT 70 | I¥dT WY uredeHHl [Jeneiiv Iusfd ura TR1SH
faemeafa a1 aifer IR 9=l U U FARCUDI §96 (Taba, H-1962) | Reror Ryarg
AT @TIAT UTGAHH Ydb He<dqUl GWITdSl 8l | Bl Uredede Ridrgdl e TRReIIes
FHCH] T8 9 ABIOd] ATaIhd] AHwe I &l IJgho Rehe Nareads g awg
g=areH fafd oy wifase g8 (31T®, 2oyg) | UrgashHAT Rieme! ey Seed, d8va See,
faua awge! wHle, QAelftrs gareus, fdvg qege! B, &3, UGIUR 91 BRIMR, g fd4ror,
Aferer |rEn, Rieror A don qears®mad! meRes awe RS §76 | THS TeTEHD]
fReRor TeT A= ureueHldy, vy favivs, uey e ow@d, IRASH dal, f[ava Rierd
v fdereiiel o4, serdr, R o gudars deie sgo qqae TR |

* 5 Refre, AeveAS, sG] e, i
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UGS IR TSl SIS 8 O FHISIGNE WIRT T4 HEd JaIS8 | FHID] TRITTH
faeqar s fas=®1 &3 JMUHT WIide Uh Ucd d918ydl UIeddH addl BTN ITART I
JHIHRI § Faa-] | FHG FHIANI UGaGHA] URIi-dl @il g0 | M guer e
T MR Y)Y qYPR] JTRIGH UGTFHHGTS URHATSH I U UTaeT T&dh! B | S
Rrem @ W uRadTele favg wua a1 a9 Avgers FHeiel J6 d AaeIahd] TR
IR X URAGH TR TGRS 9918 oullg Fdrd Aawsd g7 |

UGaEH fAbrdD] Yfear ureaed Yedrgd Ud Hewduvl dd 81 | fdd a1 WHEd! agRH]
JMUD] IRTTHD! SESIEl TgdH1 |1 e TRere MaRer a1 Igedes, e g9,
vy awgel dgo, R [Affews Sugaaarel @ sawad vy Rger - uedesd
HeATgd A= (3175, R048) | HoATgT (evaluation) A= werdie 4 Afb~w | SRd g
Ufe H& SIaYROTHT faeneiie<n! g¥Tg  (student understanding of main concepts) NIRGCIII EED
®ed X JeIID] RARUAT (mastery of established academic goals and objectives) T2T WIRIF &
(standered assessments) e | a9 ded AR=aRdn (Continuty), Uh&Idl (Consistancy), <THDT
(Comprehensive), dXJURDAT  (Objectivity), qerdn (Validity), HATg+ AT Uhdl ( Unity of
evaluation judgement) Tl RGNS EARSIDE] QW@_GWT (Relevance with social realities) m
YR TR Jearg- T Afb® 9 UIGTHHD] dedse - I« LD TIT ( Selection of
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T HeATE (Evaluation) JAMA@TE U MR a1 AT TIR™D | IH FHEEH SRR
TATESG AGTRHD! TTaeedl IATERAT USTRHD! HoATgH TRDI B | SRS UCTRHD]
R gl TRage Si%: 9e¥y, vy El, geied ol Urgors YR §AUdl B H
TAdEe A el dwdes SRl aeadhdiel e, Seeagwnl FEv, fvg gEier sHe
dorn e, fdrg g9adl BHlc ol HeIed Ud HeATgTals MER g9Iah] B (Taba,
H.- 1962 dAT Tyler, Ralph W.-1974) |
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Toredl faemE RRufa Iwavee REeT | 989 G<=va UiegdH uRETe a1 et
SRITPT U TR BEl I8l Seod Y d5eH kg |
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Rieme! ureTHHG! AT T&] & B @, Ieed ol vy awgd! @ga T B, A FRie
T Bfed B |




o O\
UTSd=hH 1dhid UlADI 9%

Q INY dun daifed U Rieeer wH
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STeIfdee] HHT 3¥Td el aRgwe | Il aRRUfGET SHasw R Jegeae] qearg
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SHaeE e faRy TN wdevn, e d ¥Hn, e ¥HT del Hqard e S
TIRMHS Ued! 3fuell IReee | Byad fdwg [ensaar Sfealad Avuswer ueasqdr 3=
I fdsy ™ @MagiRe wH1 J9@Ts godl [BRFe o aRud! dIakee Tl B | 390
el IferRad TANTHS Ueels & Ha] AaRIUd &1 UIGAGH YHIahR] §76 Ul BRID]
FEGRIT T BRI Hfed < DI B |

Yy femiieen fuoree dur Frvkee Jerge dueaEr Tgg
UeIEHe M Re1 Iged fJenelics & i a1 B4 sed= BN RDI B Al STl

T Hg HIEE TG Bl | UIeaed URATSHST B HoRicdy=l FEoTdd qerg e

ATGeYDHl F61 Xe7e | R Fya fdva fensgdr sHaswen e fdvy usq e g1 ffddie
o~ _C o™ Y o~ C

RITFH] [ATOTHS HedrgTal e fQguel ursed WH FUaTHS Hedrg Al Ui & i

freneiiews @1 favy Sl IR H=1aR el Wi FR=oT dRied WS J9d T Jha]

RIS | gl aRRAfrHT ITSTEHS] THY HeATgTHl HioArs iy w@rHidd &l |

3 oM e ugueHer favay

SHaS] Ried! yredeHH f[afdy Sifce @avn I8 | a fere audie A1 A1 UIeadGHb]
T YA HUDIS AFD] MBRUR TG T JoT H1 95 Al B R U+ YIJd UIGTBHS




q30 URIHA fder i

IfHT I FHID] MAeIHATGIs -1 T+ AFS a1 Haad ? Riendr Aty Sexuers uregdHHl
gfafafad TRIgTedT B a1 va ? i@ srgvdars Riern e erRiFIfHT SRl T IR
IgaGH AT WUdl B a1 B ? UIGIHHS SHIGR TRDI Lferes arl den Riemr fafdere
feneiiewn sfed Iusfd e |99 a1 Wdad Iffc HRIEESS SMUR A e e
ASHID] FAHRR T8 G2H qud] Sl R fAwae! ureggde! favayor 1Y Iugad
O | gt m favyuTRT 3MYR EIGRER fraToTT AU D] quIS‘i? (Basic components
of curriculum) @8 A AP B |

e A ASH I FIAHRR T8 UIH quAT Ho [IWIET 300 QUG EGIH Y UM
fa o1 grau™ YU MR 1o favael v w@fid seaeen R v uft qoo | qoo
il =1 faRad fom aer f[qwae ureges aver o | Ugd oEdl Y arededd! dRH]
BIel sy T el TRUST B |

®. s e yag: sHaeE e gvF 1 e
(Pop Edu.-516: Principles and Philosophy of Population Education)

@ SIS R yqu: STAESE [Jeayol (YoM UF: SHArsRee Aro| ¥ fAfdEw
(Pop. Edu.-517: Population Analysis 1: Demographic Measures and Techniques)

T arRey fE 4ag: AFd AM I Yo WReT
(HPEdu.-518: Human Sexuality and Reproductive Health)

3.9 U™y URE™ ¥ e fqaRver uRe™

SfewRad fam ae1 ugaeE ey SaeE R1er yag ¥ SHaeEn R yau s et
ge fAvy uregeHe] Wl UlgudEd dd! aRae 9 @Ry fRen ya¢ faeneiiswn IR,
ARG, ARG Ul Haed [de™ W [Aes  agaeddl W UigadH  Hior
HUPl R | TR @Ry R ya¢ RAvaers ugaedsl dgaw-l M snaiRa ¥ #Fa
ABar I g W@ed Avgels Udhigd TR UieddEddl A0 RS 8 | dv w@eey
fR1en qo fawge 1 qa qudl wW@Rea R1e 4a¢ (Hp. Edu.-518) fAwaers SHaswn e
g SRATRI TR TANT TIRTS] RIS | JHFIC Ihles Usd UISHAT B HAIT AaRdy gf
AT WR FMERUG] G 33 AARI ST 9F09 | UIGIHHe AHRId: e [TugH 1
UhTS AEH, DS SeTITE, YHIgd UfNOG [N aes, avd (HSols [QgUdl HEMR
ql Y, TP UBHISH BN 3qege Afee AMUIEE, s¥b UHISHl Jfqard T U1 Jearg
YfBATH] WIS UGAGH d918] Ua® | URJd SHaexl RIel UeasHH] YhIsid IeeIes,
THRA YeEfn vy avge dal E UHReR QgUal HAMR a 99 719 Scod TR
3 3TEESIS THUHT ATH Seod TIRUG! SRIB | A UGIHHS eI TRISH ferdhd!

AMIAT R JJHIBTE S [QAZUDI B 94 {6 PEAMR, FWIeh HEHR TAT H& TlTdher
JHISTS fawd faeraas MeRe IR AR 1 $gq RS <Ras |
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32 Yl SevaE®

AU SUBFY UTa Tgals 1 Ieed S | UIgIGHGl § oiedd dqs fdendize g1 |
eI faendieed & el o, Ry R SIfWgRie] e 11 Aidb=o Aidl SRl TR
fawerra Seegee My TRyer go- | MuiRd Seead smarer e ufdar, omifa den
FHAT® BAC TRB | IS I MR 7|1 iR faenedigwn! amii®, difgs, TRIRS
qorl HTHeD fderd Tl gRIers ARy e fag 4eo 99 SJdbiqh ey ol SRRty
gRaerers gfafdfaa Re-d® uft & g o1 &0 | UG UISIEHAT FIUR IETEE I
THTg ARG ARt Iezase MaRer wya w1 |

IGAGH HeATSdH [dermeiiewnl dufdad ¥ AMIMSed YDl Aaeddhdiars ea=al IRdl
TR | W Refor fearmomH Rierss! e Fe@yrl g1 UHe Uedded qeargTdl ui
Frfyd Rgdmewn Ggan fod afeud gvaer] Reger g g4 15 [Jendize srfaa
g1 Waeod | SHdswl R yqu ¥ sl Re ya¢ J GEd: HERY SRR W
R faenefiewdr fAf=1 uerer emfeia Susfertt w=fd B9 | @R S R yag A1
SferRad Ieegewe] dal e ol "To provide the students with the basis of various aspect of
population education” 3TUE FAGI A AT I TR IUYd VI aRGD! IIT WU
B | TR SEIYERh! hE X & Ul RereR IRguer SRaeT |

Bengamin S. Bloom, T S.D. Engelhart &I ﬁgw\sw gferfore Seey fAHTor a7 S, HIIAT
I PHBI AERAT HSMHIHD ] SHHD &3 (Congnitive domain), HIqIcHD & (Affective domain)
X AIfHATHE &3 (Psychomotor domain) BT8 AR Sile fAgU®! U™ | TR SHa<Edl et
qISIGAG] I MERvl a1 IfewRad aes & Rudl ursed | Sasen R ugasH
a8 e ATIPT THhis dUT SU UHISd ST &5 I=diiddl o, aie, YA del
fecsur X FEITGATeTS eFm & dia Ufiea SUe SUSi& g 81 |idl Uredshd i &l
4 SEreiEr N ureded ARTEBR difeer v TRy Uds | @R UKgd UIeIHHAT Seed
fReRor el fARrSeRer aifeer aaseel 89 | b ARrCSERer aifadrel sMadl SR
UISTHH HeATgT W&l H B & B Hid SUSI AT HAl AU T BSOS UGS |

faftre Iegsw fdug Stedew Uarg e 1 eRT=fvd 3 sMr<afe wWHl IRIgHT
B | BT ILIEwhl BN Mawdd [Avg awgel Bl vudl 89 4+ [dvg a=gal uHle
ITARGT Ieedew Ul MR 9udT 87 | dorall $E! ISR I8 Ugd T AfhD
- SIS fRIen yag B Yhtg Ul IRIY U ST “Be familiar with the development of gender
perspective and women empowerment” W—s: Uhls dIRHI %IQ&NQ)I B yH IR & | I TN
KIN| q@:ﬂw UHg B A1 SfeoRad STIIAT  “Describe general view on the population theory” X
“Develop a clear understanding on different type of theory and policies” &Y IS IJ D] GIPEIE
A T cRaca | 99 TR WaReg e ya¢ B YHhIg IRAT YR YIB! ST “analyse
the issues, causes/theories and characteristics of third gender” S& UbIgHT Wﬁl—cﬁ NHT m k3
R 9l I AFARD] AW a¥] (Contents) UM B WYPI RIG |
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33 Yale St v axge®

IIGAGHP] TTaseH] SeIUS AT a%] APl Y HewdUul Uel A= | del MiRed Afio
AE SUSY g1 Wodl [Avg awgel Bl Y gaq | v avg, uegeHH FuiRa Sewd
aRyfder a1 fenediewers e =1 oM, Rfu den srgvaswdl BHlc 81 | J9s
v avger =g |l fdenelier @, awar dun dgia emuwH R Rers g
T fIenedics T80T T WA WIed] §Y UGB | KA UIGIHHAT SfenRad vy axgewAed
Ffug favy avg fFendier a1 ¥ SR garR T feney dew Rifd |Saer 3 [l
R SIJARDI T TIRYDI B; S BRI OH &% Il BRI JJax 3Mfa | f[awg awgad!
BAC &I & TAT HHGT 1Y FSISAHG Uedl U R g=asyg ues | a) usgd fa=
IS UIGIHHAI B Bl &F AT HHBI SMURAT fIvg qwgor devfed IRyel afdaT | g4
F UHIZAT ILTIS TANGT [I99 Rgge FHAE HUST B 91 ST JIRD! A9 I D]
gAIe U MUl afdad | R drgaierel terg ove i |1 Udrsal Sfealad fawa awger
STYRAT I TRYD] B | I&TeR0ThT WA WReY RIeT 4a¢ ®I Yabrs © AT Sfoolad I
IFAR URYFT T+ Wrod! {9 9% =a= 9ua] B9 97 SIaeel RIer yag $I Udhls el
UHTS IHHAT Nature of population education in Nepal Fd TRI Al BT TG NENSTE
Rfad1 awfyd Iueive Seow RTS8 g9 SURive ey eiued |wfyd o |
T W A9 IEgAT IeeID] WreHad], FMISe arafded, M= smaRyd dedss, wfe,
RipTs 1 &\al 3Mifa A9 aRge] BAlCH! MURsR UfdfAfad g9 UaB | Ugd UIguEH
SHAeRl R yqg JuT W@Rey e yace H1 IfeoRad AfGee Ay qwgar v awg
BAlCHl MR UfdfAfad Yu@d B 91 SHasen R gy A1 fAf= smaRyd deggw <
w1 fqwg aegar gfafdfed g9 ddal aRdad |

3y freror |l

UIGAGHE AP eI UKl ST vy a%g rgaR Riemr Rydrs fEarpadr uwam aiRke
T 9 X wHders Yete |l e | Rier ariiel yaneEe | e R
fPardem F8a ¥ WXe g, focl 3 afvie Riers 3 e 9o den  faendiewers Riasyufa
IcTfed R AR T Aidbee | TR UG UIgadHER RIeTer anTiie gevdl 49 aRae |
Tl et Al Seod Agal R Riers [Gardmen arae [t 9= @ifva g7 om
HHIAT e |

3y freor fafy v ufafd

AHIRIG: UIod$He Miaw TReI Ieg uRyfer i faenedi den Rewgrr TRy afafabers
e Ryerg fearwmom 9o | e Rieg user ool 81 | Refor e aregaae sifies)
XA 2D 9, A, Hou AIdl, SRIdl ARid, IgHd MY 3T GRAMT Bl g
s | gHasr) Rrrr e feameen, Qenfiewn wfu, yde 281 ¥ daRdl, Rietser
i, v aegel @f oM 3 R ufafder g9=arers yaede 9E 9%e §9 |
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Fel R AT sHcde A9 UeuGHe IS S YRT ¥g ANl ufdwe ur M
Afde | ueaEHHl M ey 999 TR UHISId MERAl Udd favg axgal e
RipTs fHATBaIH! ST IuGad X JHIHRI Rierr ufaffars geae s [ide TRye! 76 |
URgd UIGIHHAT WHRY Yfd Sevdse ¥ ARt el Stwse W g8 v e
TR WYRY Weflrh IgeIeHl ARG del gRIET Rafdd Rieror e s araE G,
e A, IR SRiva o ufddes owm don uwgfa fafd, sifafy a<hr, ureg ywis
Torl U UfHdl galdh X UK JATfedl T Ieod TRTH B | w1 faRre defres fafemr
B BN fALTOT T Y ThTsIId INURHT Biel AT e yfafd Seovw Rver © av ufyr o
faftree g7 HF U THISH YA T B A UGISHG MG T Adhdl B | @i anygfe
Rreror ugfaers 4 UgueHe Wed dwdal gIH Ugfd ogaR e fers ufda waH
RE TS Ufed SUGY BIRG T TRl URD |

3& eurgd

UCIHHERT [ I QX1 YU THUH] WOl TS Jedrgd 9D | qoargH
HRIGRT A fJendr aua & FAGiR don guRes Rfael ufta@ 1 1 Siewer 7
99T Y T el g6 | Riethdl RIev $oldl SEeil T4 U Ao | K] urede
GRATSH T AT UIGTABHB] F1 G UeTH & Bl GIR AP B AP SIFBRT T+
HATGTEE - U<l 70 | U¥gd UISIPHERH] Aoarcdsd Hearg-idl 1M Udl YdR, B
U Al ql YD YIS GedrgUdl YUy Seodd TRUSB! 3fg dlfedl gdIsud] ©
9 G UBHIsdIlC & Bid g R fog gz v IRA 8 A Bl g AIfSH 9 g gy
RIGH | ureagHeT RuiRa Stead nerAr faenefiel eaerT smusl Radders fafv=
PIUEIE TG T UeB | Ridedic Suae 9, gRUM I FaeRS] Sicd Ueaars Ao
TR g1 I 8 [BRIFDI HATGTD! AETES U @lC a1 BRD BReb (b YA T
U 0 | IHP] BN IuGi URIEN, Jdeldd, Aard, Heddd, Jh fove, UTEe! e
Hearg Tl AEE YA T fdeneiieen srferd Susiy g seaw sikfe Al 9+l Aol fod
e | TR URgd UedEHe [Jeneiiew dwre gurR e urs  FEvTes Jearg-dl
F WD AeFHae [dendiEwd GuURE! S U8 UMl YEM T 8 |ERAT 9 J4
RED! AfgB | Hedrgdl WiEH Scowd Agal fdeneiiewn] Susi@rel WR Ul SIS BREl
Rifdrear ag fyars ufeamn sfearg o g giew |

30 ReiRE Rue gwHes

Y& UTGIHHAT Yo+ UTSHHT HEGldl 1S Udhlgid MYRHAT HBIiRA TRUeGT geddss ¥
e gRidbee HIRG IRUSI 89 | galgd J&ie al U uemed dfesl qugwl
TR gxid a1 Ud Ufd Scodd Agge UedHH FHI &l Wieiel dHl 1ual 8 fo
W 99 UeD |
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Iy gHiEE

3T, YA ARIIC], 04y, “UIGAPH Heulgd X JHdI JERew’, R Ier dR/9, 7S g,
Y &, U 99-33, HIGHTS!, BIoHTS! Rien w®ras |

311, S AfTY FAR T 34, 05y, URGIGA RIGHI, T 9%-9¢o, HIGHTSI, TN
g&HTe |

THIG, AR, 069, oweE RiEm REor A g aqe-2¢y, deHEl, W@ gES
ISR |

Faculty of Education. 2066. Curriculum of Population Education-M.Ed. 1* Year, Tribhuvan University,
Kathmandu, Nepal.

Jayce, Bruce; Marsha Weif with Beverly Showers. 1992. Model of the Teaching, Prentice-Hall of India Private
Limited, New Delhi, India.

Taba, Hilda. 1962. Curriculum Development Theory and Practice, New York, Hercourt, Brace World Inc,
New York.

Tyler, Ralph W. 1974. Basic Principles of Curriculum and Instruction, Chicago: University of Chicago

Press.
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9. uR=

JFEEFRI g [AuaH Iq AR AW~ ARIGRT AR~ JITTewRD] BIohAB] JATERHA]

TNemefl a1 SgEETAIS T FHIE N gaiegddel G 8 | SN J9als MY o 1
fyevay A8 | TSNl A% 3% @ fdevay @1 AUTel WTRd] W gaEgTTHl THIET
UGS YANT X YFGHT Redh] B | Ufges WDl 91 TR AlbUD! AdT A~ F5ol AT e
I YUdIe AT ARES] 7 YFSTAT AP §1 I8 |

2. JarEAgAdl WEd

JFEEFD GRer galeadTdl FHel oY URd I WY Ud N §s Il
R | MY UK I AN AR Fgwd a2l I Rig T X A
JMHAT AFHHE HIID YIH a5 ufeasd a9a] Agwayul YHd §70 91 Y g
SMEHT MFEHUR 3T FAATSTS MBI T AHHD] W] GaRRETH] FHeeR (68 |
JATHAT JFAHH PRIGTE WR &dl T HSNeE Ui qaieadd g¥rs- U+ Jaee Iq]
JFFAHAD MADH Hewd W IeUh W §B |

TN UHICR gdach) FeII=THT HUHT Fed! IRBR 81 9 TdhifoR tema=a] Tl f&fas
Gierl B U 8 | IHS Ydad] AEIITH HUBT HHI HHGIR] DOIR FRTHRT T+ HY 8l
VUGBTI 96 UGS T80 TR IS 97 JMURGI WA 9Hd I90ls oo | a96 a1
T favge! Agii~dd ega-al Srar, MUD] AT, Irad) urfda] did, rait fasasyor ger
giadl RG] SEd] VSR FHd qaled=a] FHIeEe el sMitad g a7 |

3. qEEEEel 9 X e as@ed

aqdl e A= udfael g dae | famel uifter ag ufy (= g7eq | 9w
AT YhTRIG Y&, U URGMI UBIRA o, FHIe a1 FHIemE], THhR, &Y g
gferded, sraatal, enggs qen faen oy oy yewy galereea arft afaese | R
faedim  gae 9soie (737 39 @ise oy §Tv +¢) die ul sgeaHd A suart
I U801 IRG | RIS AaDhd] ¥ IUGSAD] AERA qaiegd=ad] i I

e o diael UM SN T §ae | R, IR glagr 993 UG FgT WUdie ATl

* Q1 9IS, WEATad, 0 vy Rieor G, woiRsd sell e, yeel A, srede |
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AEHGTD] & IS JRDBIGT - A0 | JRbead seadel [ gwae, a4 fBRma
U3 U@, &Y AT Uada-, AU, WY Ya, Aadhiel, [Ieadmel S A UhRaT
Al SUGE 8 | MYgHE [AaHRia JRIaiedd Sugad [Agd qad1 d5ae Alad! ui
gaen g8 a9 JgEEde 99g [Augel FE Ui g I 99 USRS FIddl STAN]
TR JRGIGIIC 3Maedd A Ui T+ HaeS |

JId, oW, WY Ya ST AHAH] SIgHITAn] SIRT Jaead Ardl g0+ | Y geeed]
= Il g 9 gEel WreR A A1 | e Al GAMT TheTs e AFHa]
A TR GaT Bel U6 | IS @ U AEies s SUHIY 8 I SMEIUNT Ue]
STAR Il 9ge BRI TG U9 | Fad Al GAlAe MGl AFEEEST SN SuART
ARl Al R A= RIedql g Ol GEEel @i, eI dol Aehed I
Al |

aemgadl [ a9 #gaql geed A A oawe AFHel B ¥ AShed
HEdYUl §70 | e LI T4 BRIBI [AUIAT yel a1 WRie Wq1 |rdg Al arshl
7S UiRal M el ARE g Waw | a), ATl Ulgg A "Ecdgul g3 Bied 9%
SN A BAlC X F€hed 11 Gag HewdqUl BR1 8l | a1 7 ahl SUIHEE
TS G PR T BSAs U Faw | Al GEHed T SYE W gaieidqe |
et Fird! w1 B e ude, WY SR g9 g d R TR {50 |

TaE MR SIFE e el |aued 19 Jead1 afsd TR Gl BAle T AawId
v |

(%) SIFEETTHE [TTTHT 1T THHIB TTBHE BldE & 7
(@) gr<7 arHdE Sugfaar v geed did & 7

(71) T THRIT ¥ GEIIGT P Hld HIAT THE T 7

() gr<q TrFHia Q9T goder a7 qee Bl e Vs 7

(S) grad Grad] SIgeETE 9157 Ffawl 6 §¥E 5 a7e P

IFEHAIS SUYdd U@Ts &IH] I/El Al 999 g SUYad 9 | Al 999 T
UCHAT gl | UUHT: IMEAl [Ivai gder a1 Jucdel diove Yedl Jedd, U ufdl, &g
AU Ufdded, eNgud, WY ya Afadl Al 9918y SuJd g0 | JHUS uTa |rTl
TR I TR TTHT SMHRAT SN 3Maedqd GAATh] RAAD Nbed T TNl T |
BT IS e 9T STAR ARl quisd U 9ee dR |l el gRdg |e
(A1, F=v |l gdl, gRRe onfd) A1 SUART gaa1 uge 99 | a9 o i |l
U UCHHA U B S a1 [dede M ToRT 941 IRe a1 8eled BRI T giagarl
gad | IE & BieS BE ACR UM UH WIS | AW [P M eI IRUfs 7H
B a1 IR vy gy Suygw g |
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g. WY @1 ¥ UR™E fede

A U] GaT AeUs UG g AMEre saedd g1 fedle R | a9a [k
@R (HTS) DI YAWM T IuJdd o | UIAA: A[EH Gl &l dAR8al dEd,
e A, e a1 sEdl e, Taed, IS SIaddl FRe WY Ga owd avdd
T | AJAHDR] X ST WRER TG g0 | JaIITD] HAAT AShiond ol oIl 3%
FEIDI SN R RIFAT UF 78 | I¥e dediod oY a1 ¥99 Al g=amR IReET
QERI HMae 9 | yafed Y sgar Y qom owg us | g fafde geaase
IFH] A IS8 | MR 1 TRAME AFJEEM T4 BRIl B Al HRATS YANTHT STYDI
yfafS (Rrfe) B SR H Afees | I TRl SRItey nfdiRe Y ufafyr ar
BRICH] BN 9 77 U U g/~ g %Y ¥Igev 3% Ned yge Suanl g&is dio |
IR AR G T8 91 ARG UGl I YIdbd! SUAN I fddbed g0 |

YaTeRAR] FHIET WY URIE IR TG 7 %] U9 9 | URSTE IR I9 BRie dfeent
gS UTHHl Ul URSE | e Il dsdad &l AN FHIET BR gY 91 Ugg U g4
AP | A1 AR UK (JRIhIed, 3170 AR, i, [Aedy o aoolle i) @I
M IETRIMET U SEHT 2 Ugyg UGl |l WA o[ Giol 570 |

A o Ae@ded IR Ul dl sered TN feule ey ue | @aWeal HEayul X
FARGa BRI A F8 B | e [T wenefie smhers FE ueE sfed 1Y Suge

O |
(%) 7 7 357 (@i, 419, 3% @ifec, &94) # qarggT 73 & 7
(@) & [a9gar T7 9& (Hgi~ad, goTiad Jic) 6 a9E qaeygd 76 g 7

(1) F & gHrErT @ (§Yad, UEE S JaE, dYarN] YEe, §TVae di) &l
YaRgIT T & 7

(5) g Il 3GH SIgeals dlle 9 #el & 7

(S) Ga71 TET T FA] FEd F 7

(7) 91T qa7ie IeHrIeiE diiwl [dvang T8 P

(&) STHIIET STE TETadT FHHG IEFTE FgYl GE Haad T TaT P

JId, o9, Y Ua 9 G SIS TR Ui FHdIe Jaedd a1 SyART 3fE A fag
U | eggauls feule Sdael gegaan =1 foRad faffwed smawaedr sgaR g vah fafd

IS SUYH §O |

(P) SEU- MRETs dlfe A JAUME IgYd TR
(@) WIRRU- &S a1 SEHT HUDH] FRIGIS M HIYRIGHT IR TR
(71) HEUU- XIS 1 SEH HUHT FIID] WG 91 AR AE G wE SAR
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&Y @I a1 e G388 | $ae Tqels Mawdd 3 &id 81 9= Maie T
U8 | R, AT Yg I THH K IARD] § U8 | YEd! 31 8P WG Fgar 8l |
TRl 3TYfG HUAT MRS Y& Ul Uad, SITd] IR §F 7 Y& A0 | STYARISTs aBRI
I e (1) E IR ue |

RIS 3MMATID FAAIGTs IERVT 9T AT HUHI WG a1 fdaR T 2eaH] TR
TEfIERT U uxgd T IR | I9dl 3 Igxvl fHa fog= w1 @i BzA | v
HUAT IEXY U o dfbs @R WRY gfdel STan R ¥R Rewer ufe 9gw Refomn
AE IERVN & IRD |

M WIolh! fIaR a1 ¥1a U@HT &R a9 a1 IJIeals - SEUIdl WH YXJd &1 owEd
el g0 | g%l RIfET wrwRor AT SUART #e<ayqul A6 | 4o 3fals BICATIR 3Hh
T TAT G WRY T A1 A v fBREd udR=R FoF 7 |

F o Grdiae I 2] 99 91 fIaR SR TRT o WG 91 f[aR g s R
MR TTGAT WITRYT g UG8 | G4 Udh d1did] 9d a1 faIaR WiR &1 4o aragHl I8l
YEEHY] AT dol ¥ V8g T | IM3HI dol & IS RAfT v <l 3T
SERUP] THI A UG T Uew | Al FHHers sHFERRT uied Y U6 | [ aEdl
W, gareg, Ma<g d UeRigad g§g Ues | WIRd GFl 8 91 3§gd |l 8
AT MBI W sels gie T4 a1 e IRIDI ThdT 4o @F §g U6 =91 Al ardl el
5 |

HerguT FE FSHGA T D] Hel 8l | Gid AHAEE ATheTy dlfied ol JTRo T4
Bfears o Rerferr dergor Y ST He<waqel §78 | @™ Us a1 §s 3fgews al Hiaud
Rerfamr Rreml d@ers 1 uf dauo R7s | 98U &1 oqe drsfdg a9ua] faarR a1
419 Reet R weaqel g0 | 91 9@ a1 R ) Rafegs v el a0 @ g a9
HeTquT &T 3RS ATed] & BRI W-AWND] =G T STo8] §76 | Faited Agw@qul BRI
Rae1 @wfeig ov Sexv RAffer Swam 19 Sfa g8 famfes sgaaerR arfus a1
AT IS FHT T |l & |

19 &Y §IE [ewu (BT TIc) gie 2w (Swe FI) a1 sy 1w (@ree TIc) dldg
FUHFI 3G, gead JNRIIC JaeE I T Y7 GSIdaEw [VY TP SFEE, B SeH
GCTFH VT FIGIE I EV (BUINGH) YT | 1T EVU U HHENE §iigd @8 &/
ST, TN T GG T ARG G GSdST T g7 H1d EVUE GV T TV
THHE G FEE I R g [ GwH qEar SgaETdl gaval & 4 e
SHITEIN] SIgeE7®] He7ayyl v& & |

y. gFfiel TR, s ¥ fedle
Fshiod ArEl (= gafier g6+ | & ariHed §1 AgTad UeRiT 3§ 3 e

g g a5 | IREAET [a9e deded X fdie axadl ggd1 fhRes |1 s wféra
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A FEATHS GSTe TRUDI §6 | Adhiod AFUME Hidud A FEaedd uf g4
FF | Maegd I SUARN AR i IR T8, oAl Agw, it den v faur
TR Yaiegd-d] |GHIe ST del+d I JaRed feRme! dar o | a9Y HarE @™

W YR IR gecarsy SugH &0 |

AT Aglfedd 9eRNT g oS Uh WvsHl X =0 UeThl AHAIeTs 3Thl gUsH]
FHd TR FHIT T Afb=6 | ga-aa] e ¥ Fediod qmiH g1 fafdedars siaug
A geHTaT 9& YR Ui aified g daod | Al } e vy qur verra Rerfdret
e SIS AF D] RS T U § |

T AR UG UIHd: UBRE  ARIeT STURAT 33T e ] geediur il TNl
ArdeT YHreE wuel fAfRifAfa a1 erosa o ued I egg 19 91 AR)ieT o ufe
Aol §0 |

T ey Houfs IaRed wH HHe: AERE e feule asg Ue | Sddd R
fediesdr swHa1 191 daTers TRIRATHIY SIFHET e US|

(%) A arEfar Jer sigeEraE 157 9yart [dar & & o7 7
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S.N. Name Diploma Bachelor Master Ph.D.
1 |India 9 61 44 3
2 |Nepal I.PG.D.C.A 3 9 -
3 |Japan - - 4 8
4 |Germany - 2 8 4
5 | Korea - 2 3 4
6 | Finlandtoin - - 1 -
7 | Thailand - - 3 2
8 |USA - 13 8 3
9 | Greece - 13 8 3

10 |China - 10 11 2
11 |Sweden - 1 - 1
12 | Georgia - 1 2 3
13 [ Kyrgyz - - 2 3
14 | West Indies - 1 - -
15 |Pakistan - 4 1 -
16 |Bangaladesh - 2 7 -
17 |UK. - 7 9 1
18  |Australia - 2 6 1
19 | The Netherlands - 1 - -
20 |France - - 2 -
21 |Israel - 2 - -
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22 |Russia - - 4 R
23 |Belgium - - 1 _
24 | Combadia - - 1 _
25 |Newzealand 1 - - _
26 | Malaysia - - - 1
27 | Philippines - 1 3 -
28 | Mauritias - 1 - -
29 | Singapore - - 1 _
30 |Poland - - - 1
31 | Moscow - - 1 _
32 | Cuba - 1 - R
33 |Indonesia - - 1 .
34 | Ukraine - 1 - _
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